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A Welcome to the 3rd ACBSP
InternationalConference
Welcome to Barcelona, Spain, and to the 2015 ACBSP International Conference. Our theme this year is

“Creating New Knowledge in the Classroom.”
The leadership of the Accreditation Council for Business Schools (ACBSP), Officers of the International Council of
Business Schools and Programs (ACBSP Region 8) and ACBSP staff have designed this event to be a profound
experience of learning, sharing and growth for you and your institution.
This is the third time ACBSP has traveled to Europe for an International Conference. The inaugural 2013
International Conference was in Brussels. The 2014 International Conference was in Athens, Greece. The 2015
International Conference includes further enhancements from your greatest challenges stated in Athens, while
the focus remains on the presentation of scholarly papers. The innovative collaboration track this year offers
numerous solutions to address your concerns of student and faculty attraction and retention.
Look for the three specific sessions in the Collaboration track. Concurrent sessions will be offered in three tracks:
•
•
•

Conference theme: Creating New Knowledge in the Classroom
Accreditation
Collaboration: Exploring proven innovations

Following the Conference, the full papers presented during the concurrent sessions is now included in these
published Proceedings of the 3rd ACBSP International Conference an interdisciplinary business journal of
papers and presentations which have been accepted after double-blind peer review.
The 2015 International conference offered powerful and fascinating keynote presentations from three different
walks of life — business, academia and politics. These dynamic keynote speakers were:
 Andrew Kris, Founding Partner, Borderless,
 Luis Alvarez, Professor of Social Anthropology, University of Murcia, and Member of the Royal Academy
of Moral and Political Sciences; and
 Roxana Nicula, Manager, Federal Organization Security of the Spanish Libertarian Party and President, Magerit
Foundation for the Advancement of Freedom
Conference events took place at the Catalonia Barcelona Plaza Hotel.
Special thanks to our sponsors Peregrine Academic Services, EU Business School, and American University of
Leadership. They have helped to make the conference special.
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Peregrine Academic Services — (877) 260-1555, PeregrineAcademics.com Peregrine Academic Services
provides a variety of online testing and training programs associated with CPC-based assessments, academic leveling,
and the APA writing style, using customized materials that meet a variety of needs associated with higher-level
education benchmarking, outcomes assessment, and scholarly writing. Our focus is
on quality of materials, client and customer support, and the highest standards for academic excellence to assist you
with your dual-accreditation requirements.

American University of Leadership — edu.aulm.us At AUL, we’ve been thinking ahead through innovative
ideas: our primary goal is to make American higher education systems accessible to students worldwide.
Through sharing of experiences and cultures, our students learn leadership skills that are conducive to creating
solutions for the future. AUL is a pioneer private American University for students and faculty who value
skills in leadership, entrepreneurship, innovation and service to one’s community.

EU Business School — euruni.edu Established in 1973, EU Business School (EU) is a triple-accredited, multicam- pus, international business school. In addition to small, dynamic classes offered in English, EU students also
enjoy an inter- national environment while getting the best of both North American and European academic
curricula. We offer various programs at the bachelor’s (BBA/BA/BS), master’s (MBA/MSc) and doctoral (DBA)
levels, with majors in Business Administration; Communication & Public Relations; Leisure & Tourism
Management; Business Finance; Sports Management; International Relations; Entrepreneurship; and E-Business
among others. We also offer a one-year Business Foundation (BF) program, which prepares students for our
subsequent bachelor’s programs. EU Business School has a global network, with main campuses in Geneva and
Montreux in Switzerland; Barcelona in Spain; and Munich in Germany.
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Papers & Presentations within the Proceedings
Thursday, 26 November
8.00

Registration:

9.00

Opening General Session
Borderless Education
By Andrew Kris

In the weeks leading up to the 2015 ACBSP International Conference, Kris asked his executive network around
the world to provide him with “corporate input into expectations of business school graduates.” He shares this
information in this presentation. Andrew pioneered the Borderless approach to executive search in 1997 — a
global business focus and an uncommonly service-oriented approach that appeals to clients and candidates. Kris
has found leaders for corporations in chemicals and life sciences, and maintains an extensive personal network
globally. Having served on the Management Boards of Dow, leading units in life sciences, chemicals, plastics
and construction products and lived and worked in eight countries he relates, from extensive international
experience, on preparing students for entry into a borderless management future.

10.30 Refreshment break
11.00 Concurrent Sessions
New Learning Experience: Fostering Reflective and Critical Thought in the Classroom
Presenters:
John D. Russell • American University of Kuwait
Jeremy Cripps• The University of Findlay, USA
Abstract:
The paper provides a model for fostering reflective and critical thought. The aim is not to help student’s
better ‘fit’ business. It is rather to improve business practice by helping students understand and question
management values, beliefs and assumptions. The issue is important because there is a dearth of papers
addressing continued evidence of questionable business practices. Cases relate experience gained using the
model with undergraduate and graduate students in the U.S.A., Canada and Kuwait.
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New Learning Experience: Fostering Reflective and Critical Thought
in the Classroom
“No profit grows where is no pleasure taken”
(Shakespeare, 1593)
Knowledge is “new” when first acquired. New knowledge of old properties is made “by acquiring new
concepts of them” (Alter, 2007). There is a need for continuous improvement in the training of the
future global business. This paper is about acquiring new concepts of entrepreneurial activity in the
classroom to improve the training of future business leaders.
The paucity of best practice transparency and accountability required by auditors since the enactment
of the Sarbanes Oxley Act (2002) is self-evident in the list of unethical compromises by the Big 4
auditors provided on Sonia Jaspal’s RiskBoard (2012). Reference may also to the U. S. Securities and
Exchange Commission website listing continuing recent restatements of accounts and pending
litigation against companies whose accounts have included material misstatements (SEC, 2015).
Further confirmation of the need for better business practices would be forthcoming if the details of
business scandals were not settled on condition the details are kept confidential. The “stench of
scandals lingers” (Pitts, 2009) and that “scent of scandal … shows no signs of abating”.
To a great extent the absence of transparency and accountability (see Appendix B) explains the dearth
of research addressing the problems and the risk that in the absence of appropriate detail of “focusing
on the wrong issues” (Economist, 2002).
Method:
The new learning experience takes the established textbook approach to learning and asks students to
reflect on the purpose of a business activity and put that activity in an “outside the box” creative
situation unimpeded by orthodox or conventional constraints (Aviation, 1975). The approach follows
along the lines of latera thinking (De Bono, 1967)
For example, take an innovative approach to understanding the recognized stages of a Financial
Statement Audit. The auditing text applies the elements of each stage to the finances of a business
organization (appendix B). In class students may be expected to meet the challenge of identifying these
same elements in an audit applied to a scene of a Shakespeare play – perhaps Act IV Scene 1 wherein
the contract between Shylock and Antonio may be the subject of such a financial statement audit and
in the process understand the mind that is “never yet more mercenary.”
When students encounter the terminology of business, they gain impressions, “faint images in thinking
and reasoning” (Hume, 1738) which can be given more force when they are related to more precise
examples of the particulars of a general idea. Russell (1945) reminds his readers that Hume noted that
“when we have found a resemblance among several objects, we apply the same name to all of them”
and notes that “a common name such as “cat” is just as unreal and the concept of a universal cat
(Russell, 1945).
Just as there are many varieties of “cat” so generic business terminology may be made less unreal when
the student recognizes there is no universal meaning. Take the idea of “materiality” as an example, the
concept acquires new meaning when practical examples are given and considered as we hope to
ACBSP Barcelona, 2015
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demonstrate when presenting our paper. We wat our students to recognize that all general ideas are
nothing but particular ones annexed to a certain term which gives them more pomp and extensive
significance.
Our purpose as instructors in business is to prepare future participants, our students to



Question values, beliefs, assumptions underpinning business practice as well as to
Better understand how they will ’fit’ their role in business.

Teaching Philosophy
As instructors we should share our teaching philosophy with our students, underlining the difference
between the classroom and the real-world of business. We need to point out that
1.

Education is not neutral: The theory taught on campuses is too often no more than a series of
hypotheses. Theory is no more than an idea which is intended to explain facts or events.
Hypothesis is an idea that is not proven. The classical example is the theory of the “free market.”
This is an example of an hypothesis for the theory of the “free market” is not proven. Indeed, as
there is no example of one, a regular first class question to business majors who have successfully
passed their microeconomics and macroeconomics classes is to ask them first to write up an
example of a free market, and then when all have failed (for there is no such example in our
world) ask them to write up the difference between a theory and a hypothesis.

2.

Education should promote common good for all, not be solely an instrument to benefit business
and to accomplish consideration of this concept particularly when we are in Catalonia, we can
task students with identifying the distinction between freedom fighting and terrorism. We might
task them with discussing the relative merits of the 522 martyrs “who were killed during the
persecution of the Church in Spain in the 1930s” (Catholic World News, 2013) and understanding
the mindset of those who saw them and taking advantage of the opportunity to view Picasso’s
Guernica and consider the context which led to the creation of this masterpiece.

3.

Education should be transformative. For business transformation to work our students need to
recognize “it must be super-practical” (Deloittes, 2016). Plenty of opportunity for assignments
here for students to discover. How the idea of take-home furniture came to the founders of IKEA;
how the Mobile telephone replaced the need for telephone lines; How Honda came to the USA
with motorcycles and then became a motor-car manufacturer; the history of text copying from
the monks to the 3-D printer. And then the challenge for each student to write-up a transformation
of a present industry.

4.

Learning involves both the cognitive, affective, and psychomotor domains (Bloom, 1956): and
these can be assigned in a variety of forms to explore student understanding of their learning
experience and to identify the areas they perceive to be the weakest areas in their experience and
then to devote class time and research to those areas. Health and diet comes to mind for, as we
age, only now at instructor age, do we become aware of our lives of sweet self-poisoning with
sugar (Williams, 2014). Here another opportunity for the class to go “outside of the box” and
even go on (or just understand the nature of) a poison (sugar) free diet for part of the semester.
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Participants and participation:
Another opportunity here for new learning experiences. No need to be tied to the class on campus but
using the available technology (another learning experience) comes opportunities to share perspectives
on issues not only nationally but internationally linking with related schools in other States and other
Countries.
Indeed, this can be a learning experience for faculty as well as students as they get to understand
perspectives and viewpoints they may not have considered and yet which they discover are real.
A little introspection too noting that students bring a wealth of untold experience to the class and sharing
their experiences contributes to the process of learning. A chance for reflective writing, then to be
shared and then discussed wherein new perspectives may emanate from the classroom interventions.
Then perhaps the possibility of class visits to Museums that can provide docents to assist in
understanding and the potential for focus on one or two pictures with individual assessments again for
sharing and discussion.
The Learning Model:
For this International Conference we have put together a working model of the new knowledge learning
experience (appendix C).
Discussion:
For our presentation we plan to share our view of the learning model in anticipation of ourselves
generating new knowledge so that model remains and unfinished symphony of ideas. Included
(Appendix D) is a list of teaching interventions. These are ideas for supplementing traditional
instructive material with “out of the box” experiences so that students reflect and think critically about
the subjects in the classroom context and begin to “own” them.
Conclusion:
Together at this Third ACBSP International Conference in Barcelona let us together reflect on the
eminence of Barca, the ruling of the founding Carthaginian family and think critically about, that is
appreciate, and task the conference with the question “who were the Iberians?”
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Appendix A:
Knowledge defined by the Oxford English Dictionary:
(1) Expertise, and skills acquired by a person through experience or education; the theoretical or
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practical understanding of a subject;
(2) what is known in a particular field or in total; facts and information; or
(3) awareness or familiarity gained by experience of a fact or situation
Transparency and Accountability (van Greuning, 2009)
“Transparency refers to the principle of creating an environment where information on existing
conditions, decisions, and actions are made accessible, visible, and understandable to all market
participants.
Accountability refers to the need for market participants, including the authorities, to justify their
actions and policies and accept responsibility for their decisions and results.”
Appendix B:

Stages of an Audit – (after Messier)
Appendix C:

Stages of a Learning Experience
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Appendix D:
Teaching Interventions
1.
2.
3.
4.
5.

Drama
Conceptual Academic Papers
Film
Work Experience
Internships
_____________________

Gaudi Cathedral, Barcelona
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Academic Best Practices, Quality Assurance, and
Continuous Improvement in Higher Education
Presenter:
Olin Oedekoven • Peregrine Academic Services
Quality assurance in higher education requires leadership in developing, assessing, and applying methodologies
appropriate for the global business and management educational landscape. In this presentation, Peregrine’s
new Education Site is introduced. On this site the best practices in programmatic assessment, academic
leveling, and the APA writing style are shared with our clients within a structured environment designed to
promote continuous improvement in higher education. Also discussed are updates recently made to our Client
Admin site relative to exam service reporting and analyzing assessment results.

11.00 Concurrent Sessions
How Seeking Accreditation is Inspiring Change and Innovation in the Classroom
Presenter:
Nancy Ostroff • Fashion Institute of Technology, S.U.N.Y.
This presentation highlighted best practices and innovative teaching techniques in 3 formats of the business
school classroom (traditional face-to-face, online, and hybrid), based on inspirations and knowledge acquired
while facilitating the Curricular & Business Processes portion (Standard 6) of ACBSP Accreditation at FIT.
Classroom enhancements and techniques to be demonstrated and discussed will be based on both individual
findings and collaborations with colleagues, which will illustrate the importance of accreditation as it
relates to professional development of business educators and ultimately the business classroom
environment.

Analyzing the Corpus of Business Discourse: Learning by Doing in the Global Classroom
Presenter:
Alfred Miller • Higher Colleges of Technology
Abstract:
This mixed-method study uses a grounded theory, qualitative interpretation of quantitatively derived
data; evaluating the corpus linguistics of business discourse of natural language texts—in the form of
student reflections, and applied a software mediated, content analysis regimen using KH Coder.
Reflections were personalized student perspectives about their experiences with a final semester,
capstone Human Resources industry project class. The class featured an overseas study tour that was a
partnership with another Accreditation Council of Business Schools and Programs, Region 8 member
institution. Data mining and content analysis drove the five quantitative methods deployed by this
study, which were, word frequency analysis, hierarchical cluster analysis, co-occurrence network,
multi-dimensional scaling, and a self-organizing map. Emergent properties quantitatively and
ACBSP Barcelona, 2015
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intuitively, aligned the content of the reflections with stated learning outcomes. Results demonstrated
the effectiveness of reorganizing text, and using graphic visualization; the suitability of text-mining as
a way to assess knowledge creation from a business class; and finally, demonstrated academic rigor of
the program, toward meeting student learning outcomes. Theoretical innovation was achieved by the
synthesized themes based on student’s experience and learning, which created new knowledge, and
was certified through data analysis, supported by intuition.
Keywords: Capstone Course, Content Analysis, KH Coder, Human Resources, Overseas Study Tour,
Text Mining, Grounded Theory

Practical Application:
The content analysis methods deployed in this study and the theoretical perspective called grounded
theory are not restricted to written text, such as the student reflections that were analyzed here. The
technologies explored are presently used in diverse fields such as political science, as a way to analyze
content of speeches and debates. In fact, with the right software, these processes can be applied to
drawings, photographs, videotaped action, annual reports, case studies, focus groups, product
advertisements, negotiations and meetings. The corpus evaluated could be student discussions in an
online class, excerpts from an external online discussion forums, or transcripts of interviews with
community partners about satisfaction or dissatisfaction with the work and performance of a business
schools graduates. This study will prove beneficial for representatives of schools that are seeking
accreditation, reaccreditation, preparing a quality assurance report, or searching for new and novel ways
to interpret and report on data collected.
Introduction
This paper represents an attempt to bring some of the newer computer aided, visual analytical methods,
such as KH Coder, to the forefront of assessing student learning. These computerized methods are
becoming more prevalent given the sheer volume of data, and also play a role in not only analysis, but
also in search engine optimization and search engine marketing. According to Susan Hunston's (2002)
Corpora in Applied Linguistics; “The main argument in favor of using a corpus is that it is a more
reliable guide to language use than native speaker intuition is” (p. 20). However, she later states
intuition has an important role in content analysis: “[Intuition] is an essential tool for extrapolating
important generalizations from a mass of specific information in a corpus” (p. 22). So after the computer
analysis, the researcher used intuition to identify the emergent properties, and so facilitates the creation
of a grounded theory.
As an empirical study of student reflections; the focus is on assessing the content of the capstone course
in an undergraduate Human Resources class at an ACBSP Region 8, business school. The motivation
is to leverage technology, to evaluate student learning theoretically, and demonstrate creation of new
knowledge in the classroom. The researcher will rely on computerized data interpretation using KH
Coder, an open source, text-mining and quantitative analysis software package by Koichi Higuchi; and
the researcher’s own intuition, to interpret the output, in terms of the prescribed learning outcomes, and
provide meaningful context. Thus, researcher theorizes that data plus intuition, equals creating new
knowledge in the classroom.
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Definition of Terms
Corpus Linguistics. Corpus linguistics is the study of a language through large database of native
texts, written or spoken. It includes using frequency and concordancing techniques (Tang, 2008).
Fruchterman-Reingold algorithm. The force directional algorithm used to determine co-occurrence
networks in KH Coder. Stabilization of force vectors determines node placement based on both springlike attraction and electric particle-like repulsion (Fruchterman, & Reingold 1991).
Preprocessing text. To use KH Coder, text first must be preprocessed; which is a way, usually using
a computer program, to remove characters that will not transfer effectively and be read by the coding
software (Pelet, Khan, Papadopoulou, & Bernardin, 2014).
Jaccard similarity coefficient. This is a word frequency algorithm, of dividing (frequencies of cooccurrence or intersection of a and b) by (frequency of appearance of word a + frequency of appearance
of word b or union, – frequencies of co-occurrence of a and b). For example, in the case where the
frequency of word a is 4, and the frequency of word b is 3, then the frequency of a and b is 2. As such,
the Jaccard coefficient is 2/ (4+3-2) =0.4 (Mori, Matsuo, & Ishizuka 2004, p. 2).

KH Coder. Open source, text mining and quantitative content analysis software. Continuously updated
since its introduction in 2001, it was originally developed for use with Japanese text, has been expanded
for use with several languages (Text Analysis, 2015), and now used in over 532 studies (Pelet, 2014).
Learning by Doing (LBD). “This initiative is an approach to education where students acquire
essential knowledge and skills through active, self-reflective engagement with the world inside the
classroom and beyond” (XYZ, 2015).
Stanford POS Tagger Is an efficient, yet basic part-of-speech tagger—a piece of software that reads
text in originally in English but now expanded to other languages, and assigns parts of speech to each
word and other tokens, such as noun, verb, adjective, etc., the tagger also performs lemmatization and
identifies and groups similar words according to their root form, use and meaning (Toutanova, Klein,
Manning, & Singer, 2003).
Problem Statement
Business programs face a dilemma on how to demonstrate to their important stakeholders such as
accreditors, employers and government that graduates are leaving the program with the required level
of knowledge and tools to successfully contribute to the workplace and society. This study aims to
demonstrate that new knowledge has been created in the classroom through an interpretation of
quantitative content analysis of student reflections, drawn from their final integrative industry project;
a capstone Human Resources class at the undergraduate level.
Research Questions
Three research questions assess the validity and rigor of the data interpretation toward creating new
knowledge in the global classroom.
Q1. Is text-mining methodology, an effective way to reorganize, visualize and analyze text from
business student reflections?
Q2. Is text analysis from student reflections about a capstone course is a meaningful way to assess
creation of new knowledge in the classroom?
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Q3. Was new knowledge created as a result of the learners experience in the global classroom?
Literature Review
Toshiro Minami and Y. Ohura (2015) used KH Coder to analyze 35 student survey responses, and
focused mainly on 20 of those, based on a particular response to Question 11, related to attitude in their
study “How Student's Attitude Influences on Learning Achievement? An Analysis of AttitudeRepresenting Words Appearing in Looking-Back Evaluation Texts“. The researchers were exploring
a possible connection between learner attitude and achievement performance. The genre of the study,
as characterized by the authors, is a combination of Education Data-mining (EDD) and Knowledge
Discovery Data-mining (KDD).
The first main finding was while high and low achievement groups used what they described as ordinary
words; with the middle achievement group they could identify word differences. Their attitude
assessment study, drew a parallel to analyzing reflections in the report of this paper, with a similar of
sample size, and type of content being analyzed—where reflections on a capstone college research
course was largely similar to the data obtained from an end of term, self/lecture evaluation
questionnaire, deployed by Minami and Ohura (2015). Major dissimilarities were the class focus, where
the Japanese students learning “Informational Retrieval Exercise” an early curriculum, hands-on
experiential learning class; versus the Emirati learners’ participating experientially in the Human
Resources Integrative Industry Project, a capstone class. Their second main finding was learners who
used language that was relevant, but indirectly related to the lectures, and different non-topic related
words than other students, tended to score higher in achievement, than those learners who focused on
words directly related to the lectures and employed the more typical and common words unrelated to
the topic.
KH Coder is from Japan, and much deployment has been in Japanese, including Takanori Tamura’s
(2011), “Application of Text-Mining Methodology to Sociological Analysis of Internet Text in Japan.”
Tamura’s research group used KH Coder to deploy a text-mining methodology, and investigated
Internet text from a socio-cultural perspective. The gist of the text-mining was text analysis using
natural-language processing, of breaking sentences into smaller parts called morphemes and applying
a schema making the text recognizable to computers. This enabled conducting a statistical analysis with
data-mining computer methods and then presenting the materials visually. Tamura said computer
coding enabled handling a large amount of data, objectively where qualitative information was easily
transferred into a numerical format, enabling a context free evaluation. De-contextualization is an
advantage of the computerized coding system which has none of the predispositions of a human
evaluator (Tamura, 2011).
The Tamura study (2011) used the following coding-based technologies, word analysis, co-occurrence
analysis, and categorization. For word analysis, high frequency words occurring forty times or more
were reported. Content evaluated was Internet discussion of a comparison of shared socio-cultural
experience of visiting the 88 significant temples, by walking the difficult 1,200 km Shikoku Henro
pilgrimage; first by an older couple in their 60’s, and then compared to that of a younger age male, in
his late 20’s. Blog comments used for word analysis were from two different websites but participants
largely used the same high-frequency words.
Tamura (2011) next explored co-occurrence, through a random sample of 26 lines of text each from
two different authors, posting on Internet bulletin board critical of Soka Gakkai (SG), a Japanese
Nichiren Buddhist non-mainstream faith. Co-occurrence analysis utilized the Jaccard coefficient and
divided the critique into four areas; leader and Nobel peace prize, immodest self-promotion, claimed
credentials (the cult’s leader had over 276 doctorates, including honorary) and mass media. The
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categorization strategy featured Jaccard coefficients, and used them to allocate content into the
following categories; Privacy, Information, Invasion, Photograph, Personal and ICT (Tamura, 2011).
The Handbook of Business Discourse explains how to deploy content analysis with a focus on business
studies as a systematic and replicable research method to evaluate large amounts of text by compressing
the words into categories, using uniformly applied computer coding rules. Researchers can use
subjective intuition and objective measures to systematically identify particular characteristics of a
document or message, such as patterns and trends. Content analysis helps researchers work with large
volumes of data and determine the focus of an individual, group or organizational communication
which can be corroborated by using triangulation with other methods (Bargiela-Chiappini, Nickerson,
& Plancken, 2008, p. 192).
Early adopters of the validity of content analysis are Berelson (1952) in communications research and
Holsti (1969) in social science and humanities. In 1986 Frisbie championed the use of microcomputer
programs to improve the reliability and validity of content analysis. Yu, Jannasch-Pennell, & Di Gangi,
(2011) asserted that text-mining of natural language, using a computer aided quantitative approach, was
compatible with qualitative methods, recommending it for grounded theory, provided the researcher
maintained an open mind and allowed the categories to emerge from the data. Yu et al. (2011) were
convinced of the reliability of text mining because of the consistency and replicability, of the computer
aided procedure made it compatible the qualitative methods it could be deployed alongside.
Furthermore, the feature of validation of the evidence also serves as justification for content analysis.
Flowerdew (2009) advocated test-mining and content analysis through adoption of pedagogic
processing of student response activities. It was a Vygotskian approach to co-constructing a sociocultural theory of knowledge through collaborative interaction. The collaboration served as a
scaffolding activity, where more proficient students helped weaker students improve their performance.
While Pelet et al. (2014) explored mobile learning in the Middle East and North Africa using KH Coder
and reported the wide use of its use in research.
Content analysis and text mining are accepted methods in U.S. Court of Law (Smith, 2014). In a case
argued before Posner, Manion and Wood; U.S. Court of Appeals Seventh Circuit Court, United States
of America, Plaintiff-Appellee, v. Deanna L. Costello, Defendant-Appellant, an American women from
Cahokia Illinois, near St. Louis Missouri, who was accused of concealing, harboring and shielding an
illegal alien fugitive, who was a convicted felon. Judge Posner (2012) wrote in his decision, he turned
to text-mining of Google on the topic of harboring, and determined harboring a fugitive, was the top
meaning by far, and upheld the conviction on the basis of that definition. Concealing and shielding
could not be proven, but the defendant clearly harbored the felon, allowing him to stay at her home.
In summary, text mining is a methodology that breaks sentences into small parts called morphemes and
analyzes the text with natural language processing, reorganizing textual elements into forms that can
be analyzed by computers. Text mining and content analysis have been used to evaluate data about
business studies, student attitudes, language range, pedagogy, and in the courtroom to support
decisions. Two advantages are de-contextualization of a topic, that is free of human subjectivity; to
identify core socio-cultural implications; and a reliable and valid means for identification of emergent
properties for grounded theory studies. Calculated co-occurrence among words can advantageously be
scaled, compared and expressed visually, using the graphics capability of text mining software, such as
KH Coder, and is an efficient way to analyze the immense amount of text on the Internet.
Method
The researcher deployed a corpus-based approach to ethnographic research that is collaborative and
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contextual. The research strategy was to collect a corpus of business discourse, namely student
reflections from the Year 4 Human Resources (HR), capstone course, Integrative Industry Project, and
conduct an in-depth computer aided linguistic analysis. The corpus-based approach is ideal because the
body of text or speech has no fixed size requirement, nor a specific required content (BargielaChiappini, Nickerson, & Plancken, 2008, 157-158). Thus the method is ideal for practice-based
business discourse research, specifically the industry project course undertaken by 25 learners for the
Year 4 Human Resources capstone class.
This particular corpus of business discourse is comprised student reflections submitted with the final
project. The reflections are an amalgamation of authentic student produced written samples of
situational factors, experiences and feelings from the Year 4 HR Integrative Industry Project course.
The course mandated students to devise a research method to interview and/or survey management
professionals in a corporate HR context, apply relevant theoretical perspectives, analyze the results,
propose findings and recommendations. Results were delivered as a written project, either individually,
or with a maximum of two partners, and orally defended work to a panel that included external
examiners. Twenty-one out of the 25 Emirati learners attended the overseas study tour to Greece, which
contributed a cross-cultural aspect to their contextual and contrastive analysis. One learner, who
attended the study tour to Greece, experienced a computer malfunction and submitted the final project,
but not the reflection.
The ethnographic research was collaborative and contextual. It was collaborative because it involved
twenty five Emirati learners as participants; plus the researcher, who was their instructor; facilitators;
benefactors; chaperones, for the overseas portion of the class; and relevant informants from firms, both
in UAE and in Greece. Partner University Athens was a strong strategic partner, embodied by
competency of their personnel. The study was contextually carried out in the informants working
environments; where the HR phenomena were manifested.
Student ethnographers engaged in business research. They focused their investigations on issues
relevant to HR and management departments of organizations in UAE and Greece. Learners interpreted
informants’ perspectives and opinions about business. In some cases, they learned of stories about
counterparts, such as government, customers, clients, and businesses interacted with. Each report was
a case study, and characterized a addressing a particular problem statement, such as high employee
turnover, in the context of a business situation or process. Participants described in detail the reality of
their own and the informants’ situational and contextual experiences, attitudes and thoughts as they
engaged in the research process.
Business cases included specific companies, such as Beiersdorf A.G. and Demo Pharmaceuticals in
Greece, and Emirates Airlines, and Al Sharq hospital in the UAE. Participants directly approached
departments, and business people to gather data in an interpretive and organic process. The student
participants interpreted their data, assessed it against their hypotheses, and emergent properties were
revealed during the data collection and analysis phases. While the researcher and the participants, were
clearly involved in the activities and topics being investigated. Throughout the ethnographic research
cycle, it is important to note that the role of the researcher remained as unobtrusive as possible; they
observed and participated in the activities being investigated, but did so without intruding on the
informants or manipulating the phenomena under study (Bargiela-Chiappini, et al. 2008, p 162).
Preparation of data
The 24 available reflections from Year 4 Human Resources (HR) Industry Project, including students
who traveled to Greece for the study tour were assembled into a single plain text document (.txt). HTML
code was used to delineate the 24 separate cases. Common words such as course or assignment title, or
ACBSP Barcelona, 2015

Page 21 of 114

irrelevant words such as student’s names, numbers, and incomprehensible characters were scrubbed
from the data set. Before KH Coder can be run, a software package such as Stanford POS tagger (partof-speech) must be uploaded to give KH Coder a specific frame of reference on how to proceed with
the analysis (Pelet, et al., 2014).
Running the Analysis
The reflections were analyzed using the following coding-based technologies, word frequency analysis,
hierarchical cluster analysis, co-occurrence network, multidimensional scaling and self-organizing map
using KH Coder. KH Coder had a user friendly interface where one could specify parameters such as
the number of words to use for generating a co-occurrence network. This could be where choosing a
lesser number such as 60 words may provide a clearer more easy to read graph than one that displays
nodes for 100 words. The self-organizing map procedure took the longest computer processing time,
ranging on occasion from a few minutes to more than an hour. The website used to produce a word
cloud (https://www.jasondavies.com/wordcloud/ ) is a simple, computer-aided word frequency-based
technique that produces a graphic that highlights the main ideas of a text. The word cloud can be found
in the Appendix.
Word Frequency Analysis
By specifying POS tagger in the options menu, KH Coder renders a top frequency output of words in
Excel in descending order in categories of noun, proper noun, html tagged, adjective, adverb, and verb
(Higuchi, 2010). Words are graded into Tier 1-3 by frequency.
Hierarchical Cluster Analysis
This method uses the [Export Document-Word Matrix] produced by KH Coder and facilitates the
finding and analysis of word combinations with similar appearance patterns. Results are displayed in a
family tree-like dendrogram, which were color-coded by group and connected by tree-branches.
Familial relationships could be discerned visually (Higuchi, 2010).
Co-occurence Network.
The co-occurrence network has an established history for being deployed for quantitative content
analysis (Osgood, 1959). Co-occurrence networks have strongly established theoretical foundations in
several fields, such as biology, physics and statistics. In sociological contexts, content analysis is a
common method used to analyze media messages (Danowski, 1993). The Stanford POS tagger is the
tool used to select the words which become the nodes in the diagram. The Jaccard coefficient is used
to determine the layout of the nodes. KH Coder uses the forces of attraction and repulsion from the
Fruchterman-Reingold algorithm to determine the location of the nodes. Communities of nodes are
connected by betweeness (Newman & Girvan, 2004), the Walktrap algorithm (Pons & Latapy, 2005),
and modularity using a hierarchical agglomeration algorithm, (Clauset, Newman, & Moore, 2004). A
co-occurrence network is aesthetically pleasing, flexible, intuitive to interpret, user interactive as the
graph is being developed, and as symmetrical as possible (Fruchterman, & Reingold 1991). The
monotonic convergence property of the co-occurrence procedure, means that with each successive
iteration of the computer model, a progressively better fit is achieved (de Leeuw, 1988). Optionally,
bubble plots show nodes of variable size indicating frequency, and colors can be employed to indicate
centrality, where pink represents most central construct while darker blue is more central than
progressively lighter shades of blue, which are considered less central (Higuchi, 2010).
Multi-Dimensional Scaling
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Higuchi’s (2010) method enabled extracted word relationships to be displayed in one to three
dimensional scatter plots. It used the [Export Document-Word Matrix] and is a way to find word
combinations with similar appearance patterns. Kruskal graphing is the default mode, with Classical
and Sammon modes available if the document is crowded with overlapping words. Jaccard, Euclid and
Cosine are available distance estimator options. KH Coder can perform a cluster analysis, and up to
twelve user-specified clusters can be displayed; each with a different color, across two dimensions, and
a bubble plot which may assist in interpretation of groups.
Self-organizing Map
The mapping method uses the KH Coder produced [Export Document-Word Matrix] coupled with the
Euclidean distance calculation. As the map grows more complex, plotting more key terminology, a
larger volume of text and a greater number of hexagonal coordinates; it can take over an hour to run on
an i7 computer. The map can be color-coded whereas light blue (close proximity to its neighbors on
the map) changes to white, which changes to shades of pink, which are most distant from its neighbors
(Higuchi, 2010).
Results and Discussion
Word Frequency Analysis
Noun use was higher as would be expected with non-native English, speakers, however adjective and
verb use quite high. Words of high usage in academic business discourse are probably those that should
be taught first in a business degree program.
Proper Noun. There were 68 total proper nouns and only two were high frequency proper nouns,
Greece (44) and HR (25). At the top of the distant second tier group of words with about 7 instances of
use each were the firms Beiersdorf, manufacturer of Nivea, and Demo Pharmaceuticals. These were
the two manufacturers students toured in Greece, and also were places where students had an
opportunity to interview HR professionals and middle to senior management.
Noun. 373 total words, most used word was course (60).
Tier 1; course, research, company, project
Tier 2; student, employee, information, knowledge, experience, problem, organization, time, country,
skill, class, interview, way, work, people
Tier 3; business, industry, opportunity, thing, addition, issue, team, career, example, culture, topic, lot,
semester, department, life, manager, responsibility, study, challenge, environment, idea, term, trip,
chance, goal, strategy, teacher
Adjective. 153 total words, and there was only one at Tier 1, which was different (43).
Tier 2; future, new, important, good, right, useful, able, best, international, integrative, confident, great,
better, clear, economic, human, interesting, professional, real
Adverb. 33 total words, most used adverb was abroad (7).
Tier1; abroad, especially, finally, furthermore, really
Tier 2; actually, effectively, exactly, just, likewise, totally
Tier 3; additionally, basically, briefly, efficiently, externally, firstly, greatly, hard, instead, internally,
late, maybe, nowadays, precisely, prior, proficiently, properly, randomly, secondly, short, successfully
Verb. 189 total words, and most used verb and most used word overall was learn (86).
Tier 1; learn, help, make
Tier 2; know, write, face, gain, improve, work, think, create, study, relate, deal, let, provide, apply,
develop, teach, understand, analyze, collect, meet
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Tier 3; choose, follow, interview, notice, organize, recruit, use, visit, benefit, build, expand, happen,
manage, need, overcome, solve, support, travel, communicate, cooperate, discover, discuss, encourage,
feel, like, live, search, try
Hierarchical Cluster Analysis
This method used the Hierarchical Cluster Analysis feature of KH Coder (Higuchi, 2010) Software
output organized the words from the students’ reflections into color-coded proximity-based clusters. A
clear categorical division was noted and clusters fell into two categories. Words from each cluster were
entered into the Google search engine, and a collective meaning was intuitively determined by the
researcher based on relevance and meaning of the search results (Hunston, 2010). A contextually
meaningful descriptor was then assigned to each particular category of words. Outputted descriptors
from the related categories were then entered in the search engine and a higher level descriptor was
obtained in the same intuitive manner. The lower level Future Workforce, Business Management, and
Work/life Balance aligned with Work place Trends at the higher level, while Talent and Ability, Career,
Innovation, International Student Experience and HR Challenges as lower level descriptors aligned
with the higher level descriptor of Global Mobility. A single overriding construct was determined to be
Global Human Capital Trends and the final cluster analysis interpretation is presented on Page 11 as a
summative model.
Workplace Trends: (Mapped below in Figure 1)
Future Workforce = trip, career, future, issue, organization, addition, make
Business Management = manager, team, work, responsibility, business
Work/life Balance = idea, deal, life, study, create, country, lot, work, environment, think
Workplace Trends

Figure 1. Interpretation of cluster analysis to yield Workplace Trends construct.
Cluster analysis software is from K. Higuchi, 2010 and intuitive interpretation suggested by S. Hunston,
2010.
Global Mobility: (Mapped below in Figure 2)
Talent and Ability = relate, term, skill, topic
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Innovation = know, new, way, improve
Career = opportunity, write, industry, thing, student, semester
International Student Experience = course, learn, Greece, different, time, project, company, help,
research, knowledge, people, gain, information, class, experience, interview, example, culture
HR Challenges= lot, important, HR, provide, problem, employee, face, department, challenge, good,
right
Global Mobility

Figure 2. Interpretation of cluster analysis to yield Global Mobility construct. Cluster analysis software
is from K. Higuchi, 2010 and intuitive interpretation suggested by S. Hunston, 2010.
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Figure 3. Final interpretation of cluster analysis to yield Global Human Capital Trends as the overriding
construct. Cluster analysis software is from K. Higuchi, 2010 and intuitive interpretation by A. Miller,
2015, as suggested by S. Hunston, 2010. A graphic model was constructed from the relatedness in the
dendrogram output from the cluster data. Global Human Capital Trends was revealed to be the core
construct with two main contributing factors, Workplace Trends and Global Mobility. Workplace
Trends was influenced by Future Workforce, Business Management and Work/Life Balance. The other
main factor Global Mobility was influenced by Talent and Ability, HR Challenges, International
Student Experience, Career and Innovation.
Co-occurrence Network
The pink color of the company node indicated that company or firm is the single most central concept
in the collective text followed by darker blue. In their project, students researched and proposed
solutions to specific HR problems uncovered at particular firms. Learn is the largest node and also
centrally located. Lines connecting nodes represent network relationships, with a thicker line
representative of a stronger connection. The strongest bond was between career and future, followed
by project and industry. Certain words such as Greece, where most of the students visited on the study
tour appears to be at the center of its own cluster, as is future which is closely connected to career,
while responsibility and work are only related to each other. The central cluster of the following words;
learn, company, knowledge, experience, make, information, research and project appear to be
significantly related, as core concepts. Others which are darker blue but located more peripherally are
topics of tangential importance. Some words which logically seem to go together are connected such
as face, department and challenge; or important, organization and employee being connected to
company. Interestingly these two streams intersect first and then connect at the problem node! The cooccurrence network is shown in Figure 4 below.

Figure 4. Reflecting on HR Industry Project: Co-Occurrence Network (Higuchi, 2010).
Multi-dimensional Scaling

Figure 5. Reflecting on HR Industry Project: Multi-dimensional Scaling (Higuchi, 2010).
To evaluate the multi-dimensional scaling, each set of constructs for each of the seven extracted
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word relationships were pulled into Google search and the top search hit was accepted. The following
is the search results allocated by color, search hit topic (italics), and constructs.
Purple = How to create an effective cross cultural training program = trip, problem, culture, HR, class
write interview department topic.
Orange = Career Aspirations = relate, term, career, team, future, industry.
Red = Participative Management = organization study idea issue work important business manager.
Green = Management of the Classroom Environment = responsibility, deal, semester, study, life, let,
environment, create, think.
Blue = Career Skills that Travel Will Improve = good, improve, opportunity, skill, thing, country.
Beige = How to Face Challenges = provide, right, lot, face, know, way, people, gain, new, challenge,
information, example.
Aqua = Knowledge Worker = work, addition, make, employee, student learn, course, project Greece,
different, research, company, help, time, knowledge, experience.
Emergent Trends in Educating Today’s Knowledge Worker

Figure 6. HR Industry Project: Interpretation of Multi-dimensional Scaling.
Self-Organizing Map
Construct groups that are colors closer to pink like orange or red, asserts there is a large difference in
vectors of neighboring nodes; they are distant. If there is a pink line which there were none; that denotes
a vast gulf dividing clusters. Shades closer to blue, like purple and green are proximally related to
neighbors, shades closer to white, such as gray are more neutral (Higuchi, 2010). Constructs are listed
below by color from proximal to more distant and correlated with search hits shown in italics, for the
construct. These relate to the map in Figure 7 on the following page, where search hits for each color
and group of constructs have been added.
Blue = Challenges of Growing a Business and Employee Retention = experience, challenge, good,
employee, important, organization, lot, information, know, problem, company, face
Purple = General Manager = business, responsibility, country, manager, work, term, study
Green = The Advanced Way = example, way, issue.

Gray = Travel Strategy project, industry, new, trip, people, different, improve, create.
Brown = Study Abroad = life, addition, make, idea, student, study, let, think, semester.
Red = Human Resource Management = course, career, future, team, thing, HR, deal, Greece, culture,
environment, learn, interview, department.
Orange = How to Write = write, relate, provide, right.
Pink = Research Skills = research, topic, time, skill, gain, help, work, class, opportunity, knowledge

Figure 7. Reflecting on HR Industry Project: Self Organizing Map (Higuchi, 2010)
Implications
Global awareness is one of the eight official XYZ graduate outcomes that defined graduates of Famous
Wellknown University. Specific graduate outcomes of the undergraduate Human Resources program
included:
1. Propose the application of functional knowledge and managerial insight through research on
complex challenges facing human resource management.
2. Evaluate the relevance of various theories related to challenges in human resource management
using criteria derived from industry-based knowledge and skills.
3. Analyze challenges facing human resource management using quantitative and qualitative
analytical tools (Famous Wellknown University, 2015).
Answering the Research Questions
Q1. Is text-mining methodology, an effective way to reorganize, visualize and analyze text from business
student reflections?
Research Question Q1 appears to be answered with a resounding yes, as each of the five text mining
methods from KH Coder contributed a unique perspective that led to a new way of understanding or
visualizing the data. The method has been well deployed as it is approaching 600 published studies.
The software is open source, has been modified for use with many languages, and is easy to use with
many tutorials and discussion forums about using the software available online. The software’s creator
Koichi Higuchi is a college professor, the author of many of the tutorials, and is a regular contributor
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on Sourceforge.net discussion forums about KH Coder.
Q2. Is text analysis from student reflections about a capstone course is a meaningful way to assess
creation of new knowledge in the classroom?
Word frequency analysis supported gaining an understanding of student’s mastery and use of language.
The co-occurrence network allowed the identification of a single most important or central concept—
the company or firm, a central idea to each individual or groups human resources research, as well as
a differentiated range of constructs, which impacted the studies collectively through varying degrees of
centrality, and tangential importance. The Hierarchical cluster analysis, multi-dimensional scaling and
self-organizing map each contributed to a theoretical model that spoke directly to the Global awareness,
an XYZ graduate outcome, and the three specific graduate outcomes of the undergraduate Human
Resources degree program. Thus, ordaining grounded theory, these theoretical models appear to be
emergent properties, and are meaningful ways to assess creation of new knowledge in the classroom.
Q3. Was new knowledge created as a result of the learners experience in the global classroom?
Models derived from the hierarchical cluster analysis, multi-dimensional scaling, and the selforganizing map along with the supporting information gained from word frequency analysis and the
co-occurrence network assess the creation of new knowledge, as explained in the answer above to
research question Q2. In this case, since the models align closely with the desired learning outcomes
from the XYZ Human Resources program, this represents that student’s collectively as a group,
acquired the new knowledge necessary, by the time they completed their capstone course.
New knowledge was also created in the global classroom by the three new theoretical models that
explain what the student’s feel they gained from completing the program.
Limitations
Content analysis is considered by some to be quasi-evaluation. This study is limited by time as being
snapshot of a particular group of Emirati female students. They were completing the final semester
undergraduate thesis project. They are twenty-five in number, of whom, twenty-one participated in the
overseas portion of the class, and attended study in Greece. It is difficult to make claims beyond this
particular group. Their reflections are what were subject to the computer analysis of this report. There
was no random sampling, nor experimental means to justify applicability of what has been discovered
via text mining, and content analysis, beyond the instance of the study. Furthermore, no attempt was
made to differentiate or seek correlations between high, low, and midrange performance by learners
and the data that described them.
As can be seen from the analysis section of this report, the corpus of text taken from the student
reflections was subjected to analytical dissection; and validity was supported convergently by five
different KH Coder analysis methods. Reliability can be certified by the replicability inherent to KH
Coder as a fully tested software technology, along with the Stanford POS Tagger, and the various
established algorithms. Some care must be taken to prepare the data correctly for analysis, and this
required basic skills in computer coding, and the ability to intuitively recognize what parts of the sample
to exclude from the analysis. In the case of this study, student’s names, title of the assignment, and
other uniform material that would consistently appear on an assignment coversheet were excluded from
analysis by the KH Coder software. By excluding student names, their privacy was preserved. The
method used to intuitively determine which Google search results best applied, and described a set of
constructs, was subjective and least reliable. Another reason was consistency, because Internet search
results are not static and vary based on search optimization ranking.

Future Research
It is recommended that KH Coder be applied to future sections and to seek differentiation and
correlation between high, low and mid-range performance learners. Other studies using KH Coder such
Minami and Ohura (2015) who performed similar work, where they examined end of course reflective
text, did correlate student grades with language usage.
They found the mid-range group of learning using more unique language, while weaker and stronger
learners used similar and more mainstream language. Further study could also evaluate groups that did
not benefit from the learning by doing, overseas study tour, and only experienced the learning by doing
in their own country, and compare them to a group that did study overseas. Finally, a study that
included random assignment at a statistically significant level is robust and extensible.
Conclusion
A compelling argument has been made in this report to deploy text mining and content analysis as a
way to assess creation of new knowledge in the classroom. This method has ability to reveal cultural
implications, stakeholder opinions which can help with marketing a program and sociological
perspectives through natural language-based content analysis (Tamura, 2011). The theme called for a
synthesis of experience and knowledge. This paper does that in a global classroom, through a pathway
of innovation that integrates technology and experiential learning to demonstrate that new knowledge
has been created in the classroom. This study has succeeded; as three new educational, grounded theory
theoretical perspectives have been proposed. These originate from the data, and a replicable computer
aided method for analysis has been described.
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Appendix
Word Cloud
A word cloud is a qualitative tool that gives greater prominence to words that appear more frequently.
Word clouds can easily be generated online. This word cloud was generated online at website using the
d-3-cloud, open source algorithm. Word clouds, while aesthetically pleasing, are considered to be a
most basic form of textual analysis, compared to the more complex forms of content analysis used in
this research which utilizes colocation and more elaborate concordance techniques.

Figure 8. Reflecting on HR Industry Project: Word Cloud (Davies, 2010).

12.30 Luncheon
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14.00 Concurrent Sessions
Improving Student Learning Outcomes and Performance – ACBSP Standard 4
Presenters:
Anthony Negbenebor • Gardner-Webb University
Mary Vaughan • College of the North Atlantic-Qatar
Abstract:
Student learning and assessment strategies are universal and founded in strong pedagogical theory.
Educators assess students’ knowledge on a continual basis but how do we know our methods are quality
assessments? How do we measure student success strategies? Through exploring methods and
strategies from both the Baccalaureate and Associate Degree programs, we will discuss ways of
enhancing the quality of learning and assessment of new and existing knowledge in the classroom. With
increasing demands from various internal and external stakeholders, institutions are finding themselves
in need to demonstrate that they are delivering high quality education as well as ensuring a strong
program reputation and recognition. Recent trends as well as lessons learned in assessment will be
discussed in this presentation to provide pathways for institutions to explore in reaching their goals.
Methods for ensuring quality of assessment information, aspects of collection and maintenance,
deployment techniques, analysis and interpretation and the use of this data for decision making
purposes will be discussed.
Program development and program review assist in the ensuring programs are meeting the needs of
stakeholders. Part of program development requires processes to be developed to ensure assessment is
developed and reviewed as well. Lee et al. 2014 state that program evaluation has become an essential
element in the means of continuous improvement and accountability measures for universities. The
intent of a program review is to ensure that the program provides the students with quality learning.
One aspect of this is student learning and assessment. We will discuss models of program review that
integrate learning and assessment into the framework as well as incorporation of new knowledge into
the process.
Reference:
L.S. Lee, H.M. Ko, M.T. Wang, Y.J. Pan, Assessing the Quality of the Business and Management
Education in Higher Education, Online Submission, 2014.
Keywords: Assessment; new knowledge; quality education; program recognition; trends and lessons
learned; program development and review

Student-Generated Textbooks: Efficient Path to New Knowledge in the Classroom
Presenter:
Chip Baumgardner • Pennsylvania College of Technology
In the age of expanding digital technology, many industries are impacted by disruptors that pose extensive
change to current business models. Of particular interest is the textbook industry, which has been impacted
by a number of factors such as digital technology, economics, consolidation, and open sourcing. This resulted in

the introduction of the student-generated textbook, a compelling idea that could evolve into wide-scale
deployment. Discussing the benefits and strategies for implementing student-generated textbooks into the class
will be an essential part of looking at how to gain and harness new knowledge in the fast-paced digital age.

15.00 Panel Discussion
Maximizing Student Attraction and Retention
Panelists:

Mariella C. Remund • CETYS University, Mexico
Anthony Negbenebor • Gardner-Webb University, United States
V. M. Ponniah • SRM University, India
Mary Vaughan • College of the North Atlantic-Qatar
Goski Alabi • University of Professional Studies (UPSA), Ghana
Reginald Gardner • Nashville State Community College, United States

The panel presented innovative strategies that attract and retain students from around the world. These strategies
include: Application Experience Participation Model (AEPM); Labor Market Information; IntrusiveAcademic
Advising; Team-Based Learning Methods; Community(family) Building of Students; and others.

15.45 Refreshment break in the Exhibit Area
16.15 Concurrent Sessions
Re-thinking Alumni Relations: How to Build an Effective Alumni Engagement Strategy
Presenter:
Anna Wlodek • EU Business School
EU Business School’s 25,000+ alumni span the globe, holding top positions in multinational corporations,
growing SMEs and innovative start-ups. This international network brings together like-minded professionals
who share similar business values and visions that stem from the same root: an exceptional global business
education. The role of the Alumni Association is to bring alumni together by facilitating communications and
the exchange of opportunities, as well as encouraging international business relations. In this workshop we will
focus on how to build the trust and emotional bonds which make alumni relations and chapters successful.
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The wholE is greater thAn the suM of its parts: Using a team-based learning strategy
effectively in online instruction
Presenters:
Joseph Martelli and Patricia Abels
The University of Findlay
Associate Professor of Business and Accounting
Abstract
Whether you teach in a traditional live classroom, a synchronous or asynchronous online class, or a
hybrid class, a team-based learning strategy can be an effective way to teach your students the process
skills of effectively working in a team which can be applied to virtually any future team-based
assignment in the workplace, as well as teach the content of your class and discipline. The benefits of
such team-based learning practices have been shown to increase knowledge, participation and
engagement, as well as the transfer of knowledge and skills to the workplace (Davidson, N., Major,
C.H., & Michaelson, L.K., 2014).
Engaging students in meaningful ways has traditionally been a problem in higher education (Valentine,
D., 2002). In the past when mentioning that “you will be working in teams for a major project for this
class”, we could almost immediately hear the moans and groans of displeasure among our
students”. We recently switched our undergraduate and graduate online programs from a synchronous
format (using the Blackboard Learning Management System (LMS)) to an asynchronous format (using
the Moodle LMS). It was not until we started teaching online classes that we were able to solve the
problem of team-based work, and we found it works for synchronous and asynchronous online classes,
and is easily transferrable to live/classroom-based classes as well, regardless of subject matter.
Keywords: Team-based Learning, TBL, Collaborative Learning, Online Teams in Instruction

The wholE is greater thAn the suM of its parts: Using a team-based learning strategy
effectively in online instruction
Whether you teach in a traditional live classroom, or a synchronous or asynchronous online class, a
team-based learning (TBL) strategy can be an effective way to teach your students the process skills of
effectively working in a team, which can be applied to virtually any future team-based assignment in
the workplace, as well as teach the content of your class and discipline. In this session, you will learn
how we have introduced team-based learning in our live- and online classes. Much has been written
about TBL in traditional classrooms, and various manifestations of TBL have been around for as long
as teaching has been around (Davidson, N., Major, C. & Michaelsen, L. 2014).
The advent of online education has opened many opportunities and as many challenges for creating a
platform for learning. In such online programs, especially those taught asynchronously, the challenges
are abundant. The benefit of TBL is fundamentally different from traditional instructor-led teaching in
that the former focuses on the shift from the instructor as a dispenser of knowledge to that of students
taking on the responsibility of actively engaging in activates requiring them to apply the concepts,
theories and practices of the subject matter to the problem to be solved as assigned by the instructor.
Sharing knowledge among team members is critical to making that happen, and it is incumbent upon

the instructors to ensure that forums and environments to make that happen occur. Students are held
accountable to collectively apply course content to solve authentic problem they are likely to face
outside of this educational laboratory and in the “real world”, regardless of the subject matter. Making
that happen thus requires the teams to effectively create a self-managed team. Team-based learning
has the capacity to provide students with deep knowledge and understanding of the subject matter.
Added benefits include the importance of shared responsibility and an appreciation of the power of
synergistic activity (McCormack, W. T., & Garvan, C. W. 2014).
Engaging student in meaningful ways has traditionally been a problem in higher education. In the past
when students heard that “you will be working in teams for a major project for this class”, you could
almost immediately hear the moans and groans of displeasure among students. The common
complaints included “my work schedule is inconsistent with others in the class”; “I don’t work well in
teams” (all the more reason to use this strategy); “Why should I let others on my team bring down my
grade” (or if they are lucky to bring it up). The problems were just as significant for us, such as how
to create an evaluation system which is fair and equitable as well as how to monitor team activity
throughout the semester, among others.
After we started teaching online classes, we were able to solve the problem of team-based work, and I
found that it worked for synchronous and asynchronous online classes, and can easily be transferred to
live/classroom based classes as well. We recently switched our online undergraduate and graduate
online programs from a synchronous format (using the Blackboard Learning Management System
(LMS)) to an asynchronous format (using the Moodle LMS). After experimenting with a few semesters
of delivering my asynchronous online classes there was displeased with the level of interaction and the
sense of community among students even though by traditional standards it seems to be about as good
as in other courses. Typically, live classes were designed around individual learning, with the only
“collective time” for the class was during the scheduled class time. This gave a false sense of a group
dynamic due to the mere collective presence of the students in the classroom.
Individual-learning is defined as a person relying on himself/herself for learning the knowledge base
for the subject matter. Team-based learning is where multiple knowledge and stimuli (from the group)
can provide the individual with opportunities to learn new things and inspire other individuals with
assistance to help them learn. In individual-learning, the student processes information internally.
Whereas individuals can learn with three modalities/styles of activity; audibly, visually and
kinesthetically. Team-based learning adds the external component where information is processed and
shared among team members. Team-based learning, mediated through the computer, provides an
excellent opportunity for the use of all three learning modalities and provides fully engaging
opportunities for the learners. While the individual is the building block of the group, the knowledge
base of the team is augmented by the collective knowledge of the team members.
Disadvantages of Individual Learning:









Insufficient interaction with peers
Self-dependence
Loneliness & isolation
Potential to be boring
Requires self-discipline
Lacks of a support system
Limited base of knowledge from which to draw
Neglects the importance of interdependence
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Advantages of Individual Learning








Good for introverts and shy learners
Builds self-confidence
Reduces or eliminates peer pressure
Dependent on intrinsic motivation
Accommodates a personal learning style
Can work on own time and at own pace
A source of personal gratification

In using team-based projects, there are many more benefits than just the obvious. The advent of
disruptive technologies (especially social media) has helped to overcome the disadvantages of teambased classwork. The first comes with the emergence of social media, and the second is the growth of
the virtual organization. The former provides the infrastructure necessary to overcome previous
barriers and the later provides the incentive and motivation to learn highly desirable skills in the postindustrial and knowledge-intensive workplace. Digital literacy of course become paramount for the
learner (Notable Differences, n.d.). Explaining to students that the skills learned and used in the class
will help them function effectively in the global workplace; where virtual teams are as much the norm
as being “holed-up” working in isolation as an individual contributor in their cubicle.
Until this discovery, it was taught by online teaching experts that in (especially) asynchronous online
classes, “discussion boards” were mandatory and served the purpose of initiating student
communication in an otherwise rather lifeless online environment. Online classes resembled multiple
simultaneous “independent studies” more than they did a live classroom, where at least some student
interaction was a possibility. It was taught (by experts in the field of online education; and often
mandated by university administrators, discussion boards are to be used in online classes. Designing
weekly discussion boards and asking questions which elicited standard and obligatory responses by
students, followed by mandated peer comments and feedback to each other’s original response became
standard practice.
These responses typically start with “I agree with you xxxxxx (where “xxxxxx” represents the first
name of the student who made the original post). Generating a meaningful discussion in a traditional
classroom is much more organic and spontaneous than trying to generate one in an asynchronous online
delivery format. Providing feedback and grading weekly discussions was an onerous and time
consuming burden at best. Yet there is value in dialogue and discussion.
After implementing team-based projects, group communication “took on a life of its own”. The group
forums can be used to track and reveal team members talking among themselves without the necessity
of professor-prodded questions requiring a response. Students were genuinely communicating about
task- and content-related issues related to the thesis of their project. It was amazing!
Selecting and Assigning Teams, Team Size and Composition
One of the problems in using teams in a class is determining how many teams and how many members
per team there should be. Forming teams at the onset of a class can sometimes be a difficult issue for
students as well as instructors. Students may prefer using student-selected teams, however studentselected teams are often just “social entities”. Research has also shown that student-selected teams
under-perform when compared to instructor-selected teams (Brickell, J. L., D. B. Porter, M. F.
Reynolds, and R. D. Cosgrove.1994).
Furthermore, when working in teams in a team-oriented work (employment) environment, team

members are assigned to a team not based on friendships, but based on the skill set of the members. In
an MBA or undergraduate business program, professors ought to emulate the type of environment
which students will face once they enter the workplace. For these reasons, team members should not
be self-selected.
Ideally 3 to 4 members per team is suitable. Up to seven can be accommodated, but in short duration
classes this can become a problem for assimilating team members effectively into the team (Parmelee,
2007). Our semesters are rather short (eight weeks) and time goes by quickly. If assigning three
individuals to a team and one member drops the class during the first week or two, it becomes a problem
in that two person teams is just not sufficient. The alternative is then to assign four or five members to
each team, with the assumption that possibly one or two students per team will drop, leaving an intact
team of at least three members.
As professors we have found that the first week or two of class is the most tenuous in this process
because we want stable team composition early in the semester. We require that students begin
addressing team process issues (discussing roles and responsibilities) and if anyone drops (or adds) the
class after that has been done then the roles and responsibilities of the student who was dropped (or late
added) to be reassigned. This becomes frustrating to the students as they have to deal with this and
often our students are not only graduate students, but they also are full-time working professionals. If
you have longer semesters, the problem can be avoided by assigning teams a few weeks into the
semester, but in our case of an eight-week semester, this can become a problem.
Evaluating Team Performance and Assigning Grades
In the MBA 610 Leadership class, the use of teams in the class actually helps teach the concept of
teamwork in organizations. The use of teams not only serves as a process for teaching the class, it also
addresses the content of working in teams and allows the students to experience teamwork and further
develop their team skills first hand.
The TEAM approach is also used in other MBA and online undergraduate degree completion classes
in which "team process" is not actually a content area of the course subject-matter. There is an added
benefit in these online classes, in that the lessons of "team-process and teamwork" are embedded as
part of the class process. Classes which actively use this team approach in addition to MBA 610 include
MBA 620 (Managing Human Resources), MBA 583 (Survey of Finance), MBA 670 (Accounting for
Managers) and BSAD 380 (Finance).
A grading rubric is used to evaluate the quality and assign the grade for the final team project which
the students complete for the semester. The use of grading rubrics has been found to be essential in
TBL oriented online classes (Qualters, D.M., n.d.) The grade assigned to the team-based on the scoring
rubric addresses only the content quality of the project, and all members of the team receives the exact
same grade on that part of the project. The final project is due at the end of the semester.
Once the final paper has been submitted, another grading rubric is sent to each student in the class and
students are instructed to evaluate each of their team members on multiple criteria of team performance.
This peer evaluation is done in confidence in a dyad between each student and the professor.
Approximately 25% of the student’s grade on the final project is accounted for by peer members of
evaluation of each other. Thus 75% of each students score on the team project is common and 25% is
attributed to the peer assessment by their teammates. Students are aware of this peer evaluation at the
onset of the semester, so they know that their effort and contribution to the team is a graded component
of the class.
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Monitoring Team Performance Throughout the Semester
Not only has technology and social media made the use of virtual teams considerably easier than in the
past, technology has also made teaching in teams an easier process as well. We use the Moodle LMS
(learning management system) as our platform for the delivery of online instruction.
Within Moodle there are several features which enable the instructor to monitor the progress of teams
while providing a forum for team members to communicate. The Moodle platform allows the instructor
to randomly assign students into teams (or allows the instructor to assign teams manually). The Moodle
platform then provides an in-house team forum. Team members are encouraged to use other social
media platforms and technologies to perform their teamwork. These include Google Documents; which
students often end up using as their platform for preparing the final report.
Students also use Skype, email, text messaging and Twitter, among others in order to communicate with
each other on a regular (and voluntary, non-obligatory) basis. Each team has its own team-based
discussion forum inside Moodle, which is monitored on a regular basis and require updates to be posted
by students on both team-process and team-content throughout the semester. Students are then free to
use any other form of communication they wish to use as long as they maintain the course Moodle
website team forum as their “home-base” for group communication.
Facilitating Team Communication with Technology
Google Docs (Google Documents) is introduced to the students early in the semester. Some students
are familiar with Google Docs, some have used it before and many students are unfamiliar with Google
Docs. This of course will change as time goes by as Google Docs becomes more popular. The beauty
of Google Docs is that it is a free, MW Word compatible program that allows users to create and format
documents and simultaneously collaborate with others from their team in real-time.
Users can view their document revision history and revert to any previous version. The translate
function permits users to convert a document to a different language. With the reality of global virtual
teams in the workplace, this is a significant advantage. Google Docs enables you to email your
documents to others as an attachment.
Conclusion
In using team-based projects, we discovered there are many more benefits than just the obvious. The
knowledge and lessons we have learned will be shared during this session to prepare participants to
incorporate team-based learning into your courses and learning environments. We have done this
successfully in our very different disciplines and we have shown how team-based learning can work in
any discipline-based subject.
In summary, the knowledge and lessons shared during this paper have shown participants how to
determine if team-based learning can be incorporated into your discipline and learning environment.
Team-based learning is not a panacea or a cure-all for teaching difficulties. However, we feel that the
advantages of incorporating team-based learning into online instruction (especially in an asynchronous
delivery format) far outweigh any of its inherent disadvantages.
There is an added implicit benefit in classes where teamwork is not content-based subject matter.
Students learn the “real world” collaboration skills required in the modern workplace.

References
Brickell, J. L., D. B. Porter, M. F. Reynolds, and R. D. Cosgrove. 1994. Assigning students to groups
for engineering design projects: A comparison of five methods, Journal of
Engineering Education 83 (3):259-262.
Davidson, N., Major, C., & Michaelsen, L. (Eds.). (2014). Small-group learning in higher education:
Cooperative, collaborative, problem-based, and team-based learning. Journal on
Excellence in College Teaching, 25 (4).
McCormack, W. T., & Garvan, C. W. (2014). Team-based learning instruction for responsible conduct
of research positively impacts ethical decision-making. Accountability in Research,
21(1), 34–49. http://doi.org/10.1080/08989621.2013.822267
Notable differences between online and traditional college settings. (n.d.) Retrieved from top online
colleges website: http://top5onlinecolleges.org/differences-between-online-andtraditional-college-settings/
Parmelee, D. X. Team-Based Learning in Health Professions Education: Why Is It a Good Fit? (2007).
In Team-Based Learning for Health Professions Education: A Guide to Using Small
Groups for Improving Learning. Larry K. Michaelsen Dean X. Parmelee, Kathryn K.
McMahon, Ruth E. Levine (Eds.). Sterling, VA. Stylus Publishing.
Qualters, D.M. (n.d.). Acquiring skills in working with others as a member of a team. In M. Theall
(Ed.) In POD-IDEA Notes on Learning Youngstown OH: Youngstown state
University. Retrieved from http://ideaedu.org/research-and-papers/pod-idea-notes-onlearning/
Valentine, D. (2002). Distance learning: Promises, problems and possibilities. Online Journal of
Distance Learning Administration, 5 (3).
_____________________

Las Arenas, Madrid
ACBSP Barcelona, 2015

Page 41 of 114

17.15

Concurrent Sessions

Exploring the Significance of Values-based Leadership Development in Mongolian Higher Education
Presenters:
Odgerel Batmunkh • Peregrine Academic Services - Mongolia
Olin Oedekoven • Peregrine Academic Services
In 2014, at the Region 8 Conference in Athens, we introduced the concept of promoting a values-based
leadership culture in higher education. Based on that theoretical framework, we conducted a leadership
development workshop in Mongolia in April 2015 for about 30 higher education leaders from Mongolian
universities. Some five months later, workshop participants were interviewed to explore the significance of the
training towards developing a values-based culture within the participant’s higher education institution. In this
presentation, we will report the results of the qualitative study and offer recommendations for further leadership
development.

Honor Societies in an International Venue
Presenter:
Charles Finn • Delta Mu Delta International Honor Society
Delta Mu Delta is one of three honor societies for students partnered with ACBSP. Business schools that offer
baccalaureate/graduate degrees and are accredited through ACBSP may offer students on their campus the benefits
of being affiliated with this prestigious honor society. This presentation is for anyone wanting to learn more about
the value of offering any of the three honor societies on their campus and the specific value and processes offered
by Delta Mu Delta.

18.30

Barcelona Cultural Event (to 20.30)

Quinto Quinta Las Arenas
Sponsored by Our Hosts:

An amazing cultural event at Quinto Quinta, a restaurant located on the top floor of Las Arenas, a shopping mall
that was once a bullfighting ring.
Las Arenas was inaugurated in 1900 and it saw its last bullfight in 1977. But in early 2003, architect Richard
Rogers began work on a new commercial and leisure center on the site. The outer shell of the bullring has been
preserved, but the interior has been transformed into a modern space shared by stores, restaurants, a cinema,
exercise facilities, a health spa, meeting spaces and offices.
A private glass terrace has been reserved for this event, offering amazing views of the city.
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Friday, 27 November
8.00

Registration:
Essential Habits in Shaping a Healthy Lifestyle
By
Luis Alvarez Munarriz

One of the most important innovators in the field of anthropological theory, Luis Álvarez Munárriz ,in his most
recent book, Categorías clave de la Antropología (“Key Categories of Anthropology,” 2015) has focused on
cognitive anthropology, food and culture, and cultural landscapes. He writes: “The person is an open and
immeasurably complex system, an embodied self that relates dynamically and creatively to a specific environment
shaped by the interaction of personal characteristics, social relations, economic factors and environmental
conditions. He describes the cultural context in which each person makes up his or her own lifestyle. This can be
described as a singular mode individualized in each person’s daily life, the specific way in which the rules of one’s
social group, class and the global society to which one belongs are shaped. By way of synthetization: a person’s set
of guidelines and daily behavior. In a proposed model, the multiplicity and variety of habits are reduced to the
four types that are essential to creating a healthy lifestyle: 1) eating habits that make up the diet through a
personalized and conscious nutritional plan (health education); 2) concentration habits that promote self-confidence
and the pursuit of physical and mental development; 3) habits of cooperation that regulate the harmonious
cooperation with group members and health professionals; and 4) habits of coordination with the physical
environment that direct and form a harmonious rhythm of life (education in environ- mental awareness).
10.30

Coffee break

11.00

Concurrent Sessions

The ACBSP Accreditation Process Demystified
Presenter:
Steve Parscale • ACBSP
The purpose of this session is to provide an overview of the accreditation process as a tool to help members
improve their educational processes. This step-by-step presentation will cover: joining ACBSP as a member,
entering candidacy, working with your mentor, preliminary visit questionnaire, site visit logistics, and
associated costs. This session will also help attendees understand the efficiency and effectiveness of the online
reporting portal used to submit quality assurance reports or self-studies.

The use of “ePortfolios” in a Business Internship Class: An Innovative Way of
Displaying Knowledge and Experience
Presenter:
Kimberly S. Hogelucht • Point Loma Nazarene University
Abstract
Participating in an internship benefits students by giving them a chance to exercise the knowledge,
skills, and concepts they have learned in the classroom while working in a real world environment
(Meinert, 2015; Downey, 2014; Smith, 2012). The claim that students are book smart but lack the ability
to solve real world problems, has caused many colleges to offer, and in some cases, mandate internships
(Hergert, 2009, p. 9). This claim is not shocking in light of research showing that internships help
students make better career choices, obtain higher career stability, increase their level of job
satisfaction, and secure permanent employment more readily than students without internship
experience (Hergert, p. 9). Consequently, the need for students to “showcase” their real world
experience, including knowledge and skills exercised in the workplace, seems logical and imperative;
however, little attention has been given to the manner in which students document this experience. By
sharing one professor’s journey with instituting ePortfolios in her business internship class, this paper
addresses how ePortfolios provide a “win-win” solution for both the professor and the student by
providing the professor with a streamlined, efficient way of collecting assignments and giving feedback
to students, as well as, providing the student an innovative way to display the knowledge and skills
exercised during their internship.
Keywords: business internship, ePortfolio, intern, job search
Practical Application:
The purpose for this session is to share an innovative way for students to document and “showcase” the
knowledge and skills they have exercised during their internship. With internships being cited as the
most valuable class in college, it is surprising that little attention has been given to the manner in which
students document this “real world” experience. Having directed business internships for my
department for nine years, I have gone through the process of transitioning from traditional binder
portfolios to online ePortfolio. Throughout the course, students submit four assignments (consisting of
multiple documents) into their ePortfolio. By the end of the course, they have a professional ePortfolio
to document their experience. I have served as a resource to other internship programs desiring to
institute ePortfolios. Specifically, in this session, I aim to address how ePortfolios provide a “win-win”
solution for both the professor and the student by providing the professor with a streamlined, efficient
way of collecting assignments and giving feedback to students, as well as, providing the student an
innovative way to display the knowledge and skills exercised during their internship.

The Use of ePortfolios in a Business Internship Class: An Innovative Way of Displaying
Knowledge and Experience
Participating in an internship benefits students by giving them a chance to exercise the knowledge,
skills and concepts they have learned in the classroom while working in a real world environment
(Meinert, 2015; Downey, 2014; Smith, 2012). The claim that students are book smart but lack the ability
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to solve real world problems, has caused many colleges to offer, and in some cases, mandate internships
(Hergert, 2009, p. 9). This claim is not shocking in light of research showing that internships help
students make better career choices, obtain higher career stability, increase their level of job
satisfaction, and secure permanent employment more readily than students without internship
experience (Hergert, p. 9). According to Purdue University’s College of Business (2015), “Aside from
a student’s major and interviewing skills, research shows that experience is the next most important
factor employers look at when deciding who to hire” (Facts About Internships section, para. 6). Due to
the research on the value of internships, it is clear that internships are seen of great value in helping
students fine-tune their career goals and obtain an “edge” in the job search process, so much so that
even the small, private university has recently revised the curriculum to require a business internship
for all business majors.
An internship turns the “business world into a laboratory for students” to test what they’ve learned in
school and how to apply it to a real organizations (Hergert, p. 10). As the professor in charge of
overseeing the business internship program at my institution, I found that even though the students were
able to apply the knowledge they learned in the workplace, the manner in which they documented and
displayed their knowledge and internship experience lacked innovation and was not streamlined and
seemed out-of-date. In an effort to help the students “showcase” what they had learned during their
internship, the transition was made from binder portfolio to an online ePortfolio. The purpose of this
paper is to: 1) explain the need for a change; 2) learn how to customize an ePortfolio; 3) share the
transition process from a binder portfolio to an ePortfolio; 4) explain the grading process; and 5) share
the value of an ePortfolio.
Need for Change: “Binder Barrage”
For the business internship course, in addition to finding an approved internship in line with their career
goals and completing required work hours (3 units = 120 hours), students have four total assignments
due throughout the semester. Please see Appendix A for details on all four business internship
ePortfolio assignments and documents required for each assignment. Figure 1 below provides an
example of the first portfolio assignment required in the internship class.

Figure 1. Bus. 489 Assignment #1. This figure shows typical ePortfolio assignment.
In the past, students were each required to create a professional binder with typed tabs and follow

specific directions as to which section of the binder the documents required for each assignment were
to place documents in. On the day an assignment was due, the students delivered their portfolio, in
binder form, to my office. With course enrollment ranging between 25-40 students, the day an
internship “assignment” was due resulted in a barrage of binders outside of my office door (Please see
figure 2 below). Consequently, it wasn’t long before I began to dread the day an internship assignment
came due, for taking the binders home to grade meant loading and unloading four to five large crates
of binder portfolios. I began to think that there must be a better way to streamline this process and allow
the students to display their knowledge and internship work in a less cumbersome, more up-to-date and
creative manner.
This led me to explore ePortfolios.

Figure 2. Outside of Office. This picture shows barrage of binders on due dates.
Customizing the Business Internship ePortfolio
When applying for promotion and tenure I was exposed to the process of using an ePortfolio in Live
Text (livetext.com. 2015). Having learned different ways of customizing my own ePortfolio, I felt
somewhat comfortable with the Live Text platform and worked closely with our institutional
effectiveness team to customize a template that would work for my business internship class. The
template we created was virtually identical to the binder format (including the same sections and
required documents/assignments), except the ePortfolio was paperless. Figure 3 below provides a view
of the first page of the business internship template from a student’s view. Please note the list of pages
down the left side of the screen which include: Job Application, Personal Background, Target Industry
Information, Achievements & Work Evidence/Samples, and Internship Assignments. I made sure these
labels were identical to the labels used on the divider tabs in the previous binder portfolio. However,
now by clicking on a desired tab or page to the left in the ePortfolio, the students could navigate to a
different section of the ePortfolio where they would be able view and upload the required items for that
section. As shown in Figure 3, the “personal background” section would require students attach a cover
letter, resume, reference page, three letters of recommendation, and their business card. For the four
required assignments in the internship class, they would need to upload the documents required for
each assignment into the appropriate section of the ePortfolio.
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First Page of ePortfolio

Subsections on page = Assignment Documents
Main Pages =
Links to main
ePortfolio
Sections
Figure 3. ePortfolio Template. This figure shows the student’s view of the template.
Although the students would not be allowed to alter the content, they would have the ability to
customize the background in their ePortfolios. By going to the “Properties” tab, they could select from
a variety of background designs and colors. This was a nice feature, as they could select a background
that could incorporate colors used on their resume and/or business card. In figure 4 below, shows how
a student intentionally changed her ePortfolio background to match the colors in her business card. This
allowed for a professional look that undoubtedly made her stand-out in the job search.

Figure 4. Customized ePortfolio background.
This figure shows a student’s accent color of gold carried through heading, document titles, and
business card.
Transition to ePortfolios
Once I finished making sure that the ePortfolio template matched the binder contents, I was ready to
introduce the students to the template. Although the template virtually mirrored the binder contents and
organization, I felt that the process was different enough, that it might be a bit risky to have an entire
class start out using the ePortfolio in Live Text. Not only would this be a completely new process to
them, I, too, was new to the process and would undoubtedly experience a steep learning curve.
Consequently, with an enrollment of twenty-five students, I asked for eight volunteers in the class to
complete an ePortfolio instead of the traditional binder. I explained that the assignments due in the
ePortfolio and binder would be the same, it was only the format that would be different (online verses
hard copy). I was pleased to have eight students immediately volunteer to pilot this new process, while
the remainder of the class 17 students submitted their internship assignments in the traditional binder.
As the semester progressed, I found the students had an easier time adjusting to the online format than
me which was not surprising given that they are millennial learners. Millennial students have always
lived in the “Information Age,” so they have always been exposed to technology. Millennial students
prefer selection/options, customization, flexibility/convenience, and exploratory learning (Sweeney,
2006). Additionally, 21% of millennial students (ages 18-28) are married and have other family and
work obligations (Bloch, 2010).
So, in essence, the online portfolio format not only streamlined my work, but it most likely met my
students’ needs better as well. By the end of the semester, I had worked out many glitches with the help
of my tech savvy students and our institutional effectiveness team. I received positive feedback from
the eight students who piloted the process as well. With this successful pilot, I required my entire class
to complete ePortfolios, rather than binders, the next semester. Now, every semester, students are sent
necessary information to access Live Text account and given in-class training to introduce students to
Live Text and ePortfolio template (ensures they can locate template and submit successfully).
Grading Process
I found one of my favorite features in Live Text involved the process of grading or giving feedback to
my students. Specifically, I appreciated the submission page, the ability to comment on individual
documents, and the ability to provide feedback on the overall assignment.
Submission Page
For instance, on the day an ePortfolio assignment was due, I would periodically check the “submission
page” to see how many students had submitted it. Figure 5 below contains a screen shot of the
submission page. This chart displays which students had not yet submitted the ePortfolio assignment,
which students had submitted and were “awaiting grades,” and which students’ ePortfolios I had
already completed.
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Figure 5. Submission page.
This figure depicts the “submission page” for an ePortfolio assignment.
Feedback in an ePortfolio
After checking the “submission page,” I began reading through each student’s ePortfolio submission
which involved opening each document required for that particular assignment and providing feedback.
One of the features I really enjoyed about the ePortfolio was my ability to comment each individual
document the students had loaded into their ePortfolio in Live Text (please see figure 6 below).

Figure 6. Feedback Within ePortfolio.
This figure depicts the manner in which a student receives feedback from the professor on individual
items in the ePortfolio.
Overall/General Comments on Assignment Submission

Once I had read and commented on all of the items required for their assignment submission, I made
general comments in a “comment box” which indicated to the student if he/she received “credit” for
the assignment (please see figure 7 below). At this time, I also “published” my feedback (so it was
viewable by the student) and notified the students via e-mail that I had completed providing feedback
on their ePortfolio assignment and any recommended changes and/or missing work would be due with
the next assignment submission.

Figure 7. Feedback on ePortfolio Assignment.
This figure shows the overall feedback a student may receive from a professor on an ePortfolio
assignment.
Since the ePortfolio was cumulative, the students continued to add new items to their existing
ePortfolio. By the time the course ended, all four assignments (Please see Appendix A) were uploaded
into their ePortfolio, so they had a complete ePortfolio and were now ready to showcase their
knowledge and internship experience in an innovative way to prospective employers.
Value of ePortfolios
Feedback from my students regarding the use of an ePortfolio was and continues to be positive. The
ease of submitting their assignments online has been much preferred to dropping off a binder at my
office. The ease in receiving feedback has also been much appreciated. Having grown up as millennial
learners, most students continue to welcome this form of organizing, submitting, and displaying their
real world experience. Many students have also commented that they plan to show their ePortfolios to
prospective employers as a way of standing out in the job search process. Natalie Harp, business
internship student, stated:
I just really appreciated the opportunity to create an ePortfolio in Dr. Kim Hogelucht’s class. It was just
like a culmination of all of my business experience in one place…I was actually able to forward my
ePortfolio to my supervisor at the end of my internship, and he was able to forward it to others who
were involved in the interview process. (2014)
Furthermore, according to data collected from over 200 internship supervisors of my internship
students, over 60% claim that they would find an ePortfolio of value when reviewing a potential job
candidate (Bus. 489 Final Supervisor Final Evaluation of Intern, 2014). One internship supervisor noted
the value of an ePortfolio by stating, “Being able to access all of that information and work in one place
would be very beneficial for all parties involved and help us to better know the candidate with little
effort” (Bus. 489 Supervisor Final Evaluation of Intern, 2014).
Yet another internship supervisor commented, “Easily tracked, no chance of getting misplaced, and
would stand out among other candidates” (Bus. 489 Final Supervisor Evaluation, 2014). Although more
research needs to be done on the value of an ePortfolio in the job search process, this paper has shown
the ability of an ePortfolio to showcase a student’s internship experience in an innovative way.
Conclusion
Due to the research on the many benefits of internships, it is not surprising more colleges and
universities are adding an internship to the list of requirements for graduation. Internships provide great
value in helping students fine-tune their career goals and obtain an “edge” in the job search process.
ACBSP Barcelona, 2015

Page 51 of 114

Yet, as this paper has highlighted, it is somewhat surprising how little attention has been given the
manner in which students document the knowledge and skills they have exercised during their
internship. Consequently, this paper has offered a possible solution through the use of an ePortfolio.
In summary, this paper has addressed how an ePortfolio provides a win-win solution for both the
professor and the student by sharing: 1) the need for a change 2) the customization an ePortfolio 3) the
grading process, and 4) the value of an ePortfolio. For the professor, using ePortfolios allows a
streamlined, efficient way of collecting assignments and giving feedback to students. For the student,
an ePortfolio provides an innovative way to display their knowledge and skills acquired during their
internship. Who wouldn’t want a creative manner in which to share their knowledge and skills from
what is cited as the most valuable class in college?
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Appendix A:
Due Dates for E-Portfolio Contents:
Please Note: items for each section of portfolio are due on the dates specified below. Please attach
content for each assignment in the designated e-portfolio section. For example, PS #1 (means place
this item in Portfolio Section #1 or first tab (Job Application).
Assignment # 1: Due Tuesday, January 28, no later than 1:00 p.m.
Go to www.LiveText.com and log in. Open 1 your ePortfolio, and attach 2 the items as listed below.
When finished attaching documents, submit 3 your e-Portfolio to the corresponding Assignment in
LiveText by the due date (above).
1.

Portfolio Section # 5: Release of Liability (pg. 16) Be sure to sign this, scan it, and attach

2.
3.
4.
5.
6.
7.
8.
9.

it.
Portfolio Section #5: Course Agreement & Signature Page (last page: pg. 23)
Portfolio Section # 1: Resume (Remember to put resume, cover letter, and reference page
on matching, nice resume paper in your actual portfolio)
Portfolio Section # 1: Video Cover Letter (you can attach this in the same section as your
cover letter document. Follow the directions on page 24-26 of this syllabus.
Portfolio Section #1: Contact information for 3 people who will serve as “References” for
you and include them on your reference page.
Portfolio Section # 5: Proposal with attached Learning Agreement Form (signed and dated
by intern (you) and your supervisor) (pg. 16-17)
PS # 2: 1-2 page Mission, Vision, Values, & Goals Paper (Bus 313, Admin. Comm., write
about core values, work ethic, integrity, etc.)
PS # 1: Your business card (Fermanian Business Center, Vistaprint.com or Kinkos).
PS # 5: Bus. 489 Syllabus & Handbook

Technical Assistance: Forms requiring signatures (cover letter, timesheets, supervisor final evaluation,
etc.), will need to be scanned so the actual signature appears on PDF prior to being upload into
LiveText.
1
Open ePortfolio: Log in at www.LiveText.com. For those of you who created an ePortfolio in BUS
313, select the “Documents” tab, and then click on the title of your ePortfolio (a link that opens your
ePortfolio).
2
Attach documents in ePortfolio: Click the “Edit” button to the right of each section, then select the
“File Attachments” tab, and then “Upload New File.” When finish attaching documents, click “Save
and Finish.”
3
Submit ePortfolio: From “Dashboard,” select the red “Begin Assignment” button for Assignment #1.
Under Step 2 of 3, click “Attach Files” button, then the “LiveText Documents” tab. Click the “check
box” next to the title of your ePortfolio, then click the “Attach Selected Files” button. Under Step 3,
click the red “Submit Assignment” button.
 For video tutorials, please visit Student Resources link at www.pointloma.edu/LiveText.
 Live Text Support: 866.548.3839 Mon-Thu 7:00am - 9:00pm CT / Fri 7:00am - 6:00pm CT / Sun
2:00pm - 7:00pm CT
Assignment # 2: Due date Tuesday, February 24th, no later than 1:00 p.m.
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Attach in your e-portfolio the following items by the designated due date.
1.
2.
3.
4.

5.
6.

PS # 5: Intern’s Mid-Semester Report (page 20)
PS # 3: Informational Interviews (Bus. 313: provide contact information for 3 professionals
in your field of interest and copy of informational interview PowerPoint)
PS # 5: January time sheet due (page 19)—signed by your supervisor
PS # 2: Personality Assessment Reports (plan ahead: make an appointment at PLNU’s OSV
office to take these assessments):
Strengths Finder 2.0 Assessment Report: (Most PLNU students take this as a freshman—
if you haven’t take it, please schedule an appointment with OSV).
Meyers/Briggs Type Indicator Report:(Make appointment with OSV to take this).
PS # 3: Submit contact information and business cards on professionals in your field of
interest (this is the industry you want to work in after graduation)
PS # 1: Your three total letters of recommendation: 1 or more letters from academic sources
(i.e. your academic advisor or a professor), 2 or more professional sources (former
employer, current employer), and limit to one personal source (i.e. long-time family friendi.e. pastor, doctor, etc.)
_____________________

12.00

Concurrent Sessions

Teaching Critical Thinking in the International Classroom: The Importance of
Understanding the Cross-cultural Dilemma in Business Studies
Presenters:
Jon-Hans Coetzer •and Christine Clarke
EU Business School
Abstract:
This paper underpins the importance of understanding the cross-cultural dilemmas in business
studies. Some partial solutions are discussed, such as a better comparative cross-cultural approach,
and a trans- cultural kind of constructivism in which the polyphonic model of Clifford (1999) and
others can be used. On this basis new insights from previously ‘silent voices’ will partake in a
post-colonial episteme that will generate new theories and possibly ‘paradigms’ from all over the
global world.
Crucial in this process remains the ongoing dialogue between self-critical participants who enter
a hermeneutical circle of continuous interpretation and re-interpretation of their own
understandings.
Business’ growing impact on the world has been widely recognized for some time. There is less
discussion, however, about the fact that academic knowledge linked to the field of business is
pertinent to our understanding of a contemporary, globalized world. Hence, although the
disciplinary dilemmas of business studies have been well recognized (e.g. Tribe, 1997; Echtner
and Jamal, 1997), business theories and paradigms, as well as professional knowledge, seem to be
inventions of exclusively Western thought. How adequate are these theories and paradigms to
understanding a phenomenon that is increasingly prevalent in non-Western cultures and politics?
Business studies are now being taught all over the world, including international courses where
students from all countries of the world join classes. Flocks of students from developing countries
come to Europe, the United States, Canada or Australia and New Zealand in order to find
educational opportunities which are not available in their own countries. Next to the
interdisciplinary dilemmas, the confrontation of predominantly Western academic business
knowledge with non-Western students, including their educational backgrounds and perspectives
for applying this knowledge in a non- Western context, poses a cross-cultural problem.
Critical thinking is often presented as a generic skill, crucial to success at the undergraduate and
postgraduate level at universities, however definitions of the concept vary. Critical thinking can
therefore only be understood by placing it back into the context in which it is used. This
disadvantages many international students, who often have not yet acquired the cultural
competencies necessary to read the context, and who are unfamiliar with the concept of critical
thinking as a learning experience.
In conclusion this paper seeks to highlight the threefold nature of the cross-cultural dilemma of
teaching critical thinking in the international classroom. Firstly, is it appropriate that Western
paradigms dominate international business studies? Secondly, how does the predominant
theoretical and practical knowledge of business studies apply to non-Western contexts? Finally,
what does the foregoing mean for the international business curricula?
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Teaching Critical Thinking in the International Classroom: The Importance of
Understanding the Cross-cultural Dilemma in Business Studies
Introduction
Business’ growing impact on the world has been widely recognized for some time. There is less
discussion, however, about the fact that the academic knowledge linked to the field of business is
pertinent to our understanding of a contemporary, globalized world. Hence, although the
disciplinary dilemmas of business studies have been well recognized (see e.g. Tribe, 1997; Echtner
and Jamal, 1997), business theories and paradigms, as well as professional knowledge, seem to be
products of exclusively Western thought. How adequate are these theories and paradigms to
understanding a phenomenon that is increasingly prevalent in non-Western cultures and politics?
Business studies are currently being taught all over the world, including international courses
where students from all countries of the world join classes. Flocks of students from developing
countries come to Europe, the United States, Canada or “Down Under” in order to find educational
opportunities which are not available in their own countries. Next to the (inter) disciplinary
dilemmas, the confrontation of Western academic business knowledge with non-Western students,
including their educational backgrounds and perspectives for applying this knowledge in a nonWestern context, poses a cross-cultural problem.
The problem is threefold:
1) Is it appropriate that Western paradigms dominate international business studies?
2) How does the predominant theoretical and practical knowledge of business studies apply

to non-Western contexts?
3) What does the foregoing mean for the international business curricula?

“Paradigmonds” are forever
In 1991, Dann and Cohen pointed out that business studies encompass different perspectives,
varying from phenomenological, symbolic interactionist, ethno methodological, and critical to
evolutionary or functionalist approaches. Years prior, Parry (1983) concluded that there were a
similar variety of perspectives for business studies. Different perspectives, different paradigms:
what is the nature and implications of these differences?
Kind of paradigms?
-

set of beliefs –

In 1970, Margaret Masterman concluded that Kuhn uses the word ‘paradigm’ in twenty-two
different senses. Consequently, paradigm is not a clear concept. Jennings (2001) defines paradigms
as a set of beliefs, encompassing an ontology about the nature of reality, an epistemology of the
relationship between researcher and its objects and a methodology as a set of rules for conducting
research.
According to this definition, he identifies a positivist, an interpretative, a critical, a feminist, a

chaos and a post-modern paradigm.
-

values –

Paradigm debates have social, political and philosophical foundations, which define the standpoint
of the subject against the object. The post-modern paradigm, for example, is closely related to
theories of changing societies and clearly related to ‘a set of beliefs’, but this is mainly in Western
societies.
Positivists continue a materialistic approach to natural phenomena and universal logic, a heritage
from the European Enlightenment. The critical approach goes back to Marx and the rise of modern
industrial society. Positivist and constructivist perspectives take a distance from society.
Sometimes they are mixed with a critique on social and political relations. This is particularly the
case with the critical approaches. Hemmingway (1999) adds the aspect of ‘values’ to the paradigm
concept. Values result from the belief sets of a society. In this respect, paradigms are not neutral.
Inglehart (1998a; 1998b) has created an encompassing overview of global value systems, their
similarities and differences as well as their changes over almost twenty-five years.
- arenas and regions –
The paradigm debates also work on a regional level. French structuralists and language
philosophers had an influence on business studies (see e.g. MacCannell, 1976; Selwyn, 1996; and
Wearing, 1998). Further, Parry (1983) and Coalter (1999) convincingly show the battle between
the partisans of the British and North American schools. The same can be said about the contested
paradigms of the Anglo- American scholastic tradition versus French or German schools.
Another significant gap between paradigms and their application in ‘knowledge arenas’ is between
academia and the knowledge production sector of public policy and private enterprises. The
academic discourse on business and its underlying paradigms are quite diversified, however, a
rough distinction can be made. On the one hand are the analytical approaches of sociology,
anthropology and cultural geography that present a predominantly constructivist or poststructuralist perspective, while on the other hand, the more instrumental approaches in marketing
and spatial geography, emphasize neo- positivism and a critical perspective.
The business policy and industry sectors are mainly instrumental and based on a positivist
paradigm. This not only assumes the possibility of knowing cause and effect, but also the ability
to intervene effectively and to restructure reality according to policy aims. Two strands of
knowledge dominate: a positivist faith in control over costs and benefits, and a mix of viewpoints
on sustainable development. In both cases, business implies a confrontation between people from
different cultural and or ethnic backgrounds.
Within this instrumental and positivist paradigm, the theories of Hofstede et al. (2002) tone down
the universal applicability of its key-theories. Hofstede formulates his work around five
dimensions with which national cultures can be characterized: power distance, individualism
versus collectivism, uncertainty avoidance, masculinity versus femininity and long-term or shortterm orientation.
Consequently, he questions different key theories in management and marketing literature. For
example, though the highest stage of Maslow’s theory is self-actualization, within a collectivist
culture, this would not be the highest stage of motivation at all. Similarly, we might consider how
employees in a country with a high power distance and an accompanying strong hierarchical
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tradition would react to a downsized organizational structure.
The ongoing discussion in management and marketing literature between a convergence and a
divergence hypothesis is symbolic of the cross-cultural relativization of the theories within the
instrumental and positivist paradigm. Westerners are used to seeing their conceptions as
universally valid, which result in the lessons their non-Western guests still have to learn. They
often are shocked by what, in their eyes, seem to be primitive utterances of a still-backward culture.
Particularly between Western tourists or consumers and non-Western hosts, this is often
recognized as ‘culture shock’.
Outside the business debates, the idea of ‘culture shock’ has been well recognized. The
psychological discussion within the positivist paradigm stresses the importance of dealing with
culture shocks. Whole groups of expatriates are trained in dealing with cross-cultural differences
by professional Hofstede adherents, and in the more positivistic business discussions, his influence
has begun to be recognized.
Outside the positivistic paradigm, the negative consequences of this type of professionalism have
been discussed in detail. Expatriates are labelled as victims of cultural differences. The
instrumental attitude of solving the short-term problems of this type of ‘victim’ does the rest.
Whereas cultural differences might be seen as a rich and colorful source of information which
needs to be scrutinized very carefully, the instrumental attitude reduces them to problems to be
solved for people who are made victims in advance. If any, a new type of ‘professionalism’ is
needed. As Featherstone indicates (1990: 8):
“This [professionalism], plus the necessity of moving backwards and forwards between different
cultures, various imperfect proto-‘third cultures’ necessitate new types of flexible, personal
controls, dispositions and means of orientation, in effect a new type of habitus.”
In the sustainable business approach, the instrumental attitude also prevails. As an elaboration to
the original ideas of the ‘Club of Rome’ in the 1970’s, there are still rational models for reconciling
different policy claims stemming from the economy, ecology and the socio-cultural system.
Examples of Non-Western foundations?
Whether in academic science, professional knowledge, or fields of discourse, Western outlook
dominates the landscape. For Westerners, our paradigms are as precious as diamonds. Are there
non- Western scientific approaches that can reframe our trusted paradigms? As this question raises
the issue of Western dominance and pretensions, it is particularly provoking. Are there any
opposing traditional non-Western approaches coming from the old cultural systems of India,
China, Japan, or from Africa, or South and Central America? The task of answering this question
requires extensive research, which has not yet been conducted. We must instead be content with a
first (and superficial) scan (Bor en Van der Leeuw, 2003), presented in the following paragraph.
In India and Pakistan we see several influential thinkers. Aurobindo (1872-1950) wrote about
evolution and cyclic dynamic change according to a Hegelian model while building upon the
Hindu tradition.
Mohammed Iqbal (1876-1938) wrote about the development of metaphysics. Much of this work
is embedded in a politically changing society and redefining the individual self within a changing
cultural and religious context. The same can be found in the work of thinkers from the Arabic
Islamic world, such as Sayyid Qoetb (1903-1966) on religious sovereignty and Ali Sjari’atie
(1933-1977), who wrestled with new perspectives on religion and the state.

China’s long-standing totalitarian regime has pervaded and restricted scientific thinking. The
philosopher Kang Youwei (1858-1927) was a Confucianist who promoted radical equality, and a
global State without differences in class, races and gender. Today he is only a silenced voice.
In Japan, under the influence of German philosophy, Nakamura Hajime (1921-1999) developed a
comparative philosophy on parallels between Eastern and Western traditions in logic while
Nishida (1870-1945) showed a strong influence of William James. Nishida tried to give a rational
basis to Zen when he promoted that one could view the historic world as a creative world of
individuals. Kuki Shuzo (1888-1941) who attended lectures of Rickert, Heidegger, Husserl, Sartre,
did a lot of work on Japanese aesthetics and phenomenology.
From India comes a ‘Vedantic perspective’, which builds upon traditional Hindu philosophy
(Sharma, 1994). In it, leisure is not a teleological concept to be striven for, but rather is found here
and now, within ourselves. Leisure is the freedom from the limitations and anxiety felt when we
find ourselves back in a ‘consumptive society in which nothing is meaningful’ (Sharma, 1994: 36).
Leisure in the ‘Vedantic vision’ can only be understood in terms of individual bliss and joy, or
pleasurable, favorable space (idem: 37). The message of this viewpoint seems to be: tourists stay
home and visit the unknown areas of your own true self.
To Western thinkers, the influence of Eastern thinking on Western perspectives from a
paradigmatic viewpoint or with regard to social theories, which enable different approaches to the
cross-cultural confrontations in business knowledge, is not convincing.
The results of this quick scan are not encouraging. The main topics of non-Western thinkers, who
were prominent during the change from traditional to modern societies, revolve around topics such
as political and individual emancipation, new religion, the Self vs. the State, and new conceptions
of the State. However, throughout this process, no theories of society as Western sociology and
anthropology have been produced. There seems to be a gap between the different worlds of
thinking. Nevertheless, the challenge is to analyze the tenants of Eastern thinking to discover how
these paradigmatic perspectives can help us to better understand the changes that have taken place
within these other societies and explain their leisure and business behavior patterns.
The non-Western scientific and philosophical fields represent societies and religions in the face of
global modernization and decolonization. Hence, the distinction between modernity and the postmodernism paradigm seems extremely relevant. Notwithstanding an often-uttered claim that
‘oriental thinking is less logical, less linear, and less teleological’ than Western thinking, it can be
assumed that contemporary non-Western societies are now predominantly occupied with a simple,
modernity paradigm. An intriguing issue for further study is whether the post-modern perspective
has any foundation in non-Western thinking.
From knowledge to power:
The gap between non-Western and Western knowledge is not a neutral one. Foucault (in Wearing,
1998) states that power is inherent in knowledge. What kind of power is applied in Western
business studies? How is this knowledge related to power within non-Western societies? How
valid are Western emancipatory and critical approaches in non-Western nations?
It is not so much that we suppose that only Western-based power dominates non-Western regions,
but that Western-based, non-Western modernity thinking also dominates indigenous groups of
non-Western people. The paradigms adopted create power relations by non-Western experts for
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non- Western citizens. To this end, Western, and particularly positivist, professionalism in
business studies tend to create new forms of rules or to free other groups from traditional
domination.
Said designed the concept of ‘orientalism’, to highlight the effects of this power-knowledge field
of the West on the non-Western world and the subsequent non-Western resistance to this stigma.
Decades ago, Stuart Hall related this resistance in our globalizing world with its varying and often
deterritorialized networks to a new discursive field he calls ‘post-colonialism’. In the postcolonial
episteme, all parties go through the phases of colonial relationships, are awakened by their
frustrations, and build up a new way of understanding the gradually-developing cultural networks
around them.
Stuart Hall pled for an ‘internationalization’ of cultural studies due to its apparent Anglo-Saxon
domination. The Birmingham Centre for Cultural Studies confirmed this image during its initial
phase by claiming a ‘universal,’ but mainly British, approach to cultural studies. Accordingly,
when speaking of the internationalization of cultural studies, it is important to integrate the
different academic traditions, with respect to the new postcolonial relation between the West and
the former colonies, into a dialogical situation as per Gadamer. From within the varying networks
that cross the globe, this internationalized dialogue might generate various forms of (self-reflexive)
knowledge from different traditions but within the limits of their more frequent, but still partially
understood, encounters.
Moreover, business might play an important role in this, all over the globe.
It seems relevant to relate this dialogue to the hermeneutic circle of the part and the whole. The
whole is represented by the results of this ongoing dialogical process, and the different voices from
all over the world that are involved in the gradual development of this postcolonial episteme, are
the parts. The knowledge that is generated in this way should be integrated into business studies.
This is particularly relevant in relation to non-Western ‘experts’ who are trained in Western
paradigms, and non-Western people. If our assumption that non-Western scientists and particularly
professionals tend to embrace (neo-) positivist ideas is true, then the post-colonial approach is
lagging and involved in a pursuit race with the West.
Emic and etic:
A recent revised edition of Chris Ryan’s Recreational Business (2003) illustrates how blatantly
Western-cent red business studies can be. In it, Ryan argues that the British Grand Tour is the only
relevant history of travel and that the history of business ends on the shores of Australia.
Fortunately, studies have begun to appear from a non-Western historical perspective to broaden
the scope (Young- sook Lee, 2001). The 19i authors who contributed to the book ‘The Tourist as
Metaphor for the Social World’ (Dann, 2002), are all from Western intellectual backgrounds
(directly or indirectly).
- classical themes –
Beyond paradigms, there is also the question of which theories of business prevail. Most business
studies revolve around classical themes that were introduced by Cohen, MacCannell, Dann,
Selwyn, Urry and so on. These include subjects such as the taxonomies of the tourist experience,
(Western) alienation, the search for the authentic Self and the Other, the tourist Barthean myths
and the depthless post-modern gaze. In his book ‘The Tourist Image’, Selwyn (1997) presents an

overview of themes and dilemmas regarding modernism and post-modernism in business studies.
All of these themes, however, are linked to Western tourists and their quest for amusement,
relaxation or the authentic.
For some of these classical themes, the confrontation with non-Western knowledge, as assembled
by Western anthropologists or sociologists, already demonstrates an obvious conflict with Western
concepts. For example, if applied in a Moroccan, Javanese or Balinese context ‘the search for the
authentic Self and Other’ becomes more complex. According to Geertz a ‘Self’ in Morocco, Java
or Bali means a ‘contextualized, collective self,’ a ‘philosophical self’ or a ‘dramatis persona’. All
of these culturally colored selves differ from the individual self, which, in the end, according to
Maslow, encounters the threat of alienation if self-actualization is not achieved.
Business, as a category of behavior, is predominantly understood as a phenomenon of the Western
world, with Western and non-Western areas as destinations. That is how we tend to see things in
the business dichotomy: guests are Western alienated or on a self-actualizing quest, the nonWestern are the destinations and the hosts ii. Non-Western tourists seem eager to copy, although
selectively, the Western patterns of travel in a globalizing world. Nevertheless, examples within
the host-guest relations in the non-Western world show a high number of frustrating
misunderstandings between the Western guests and their non-Western hosts. The introduction of
Western scientific business perspectives into this complex cultural and political system is mainly
restricted to ideals of community- based development and Eco business linked to ‘respectful’ and
responsible Western tourists.
- inside or outside –
Some doubts about these Western assumptions, therefore, seem to be justified and lead to the
question: Does a better understanding of the historic and societal conditions of non-Western travel
help us to broaden our understanding of business? Chick (1998) illustrated that in different cultures
some notions of leisure can be found, but without any word that is entirely comparable to the
English word leisure. The understanding of non-Western leisure-like phenomena helps to better
understand the Western scientific concept of leisure.
The relevance of the Western scientific concept of leisure depends on an emic (insider) or etic
(outsider) standpoint.
Awareness of fundamental differences between an etic perspective on local cultures and the emic
perspective of the locals, has been a goal of Western scientists since anthropology unveiled the
concept of cultural relativism. However, the etic perspective is not only the eye of the outsider,
but also the paradigmed eye of the scientist studying other humans as objects. Although participant
observation has been used for many years as a tool to better understand the Other, it only opens
the world of the Other to a certain degree. The ability of the researcher to adopt the perspective of
the other depends on the receptivity and creativity of that same researcher. The ‘etic’ approach not
only objectifies (compared to the inside or ‘emic’ perspective of the subject(s), but also provides
a Western outside interpretation inside a non-Western situation.
For an example of this misinterpretation, we can look to the many discussions on Eco business. In
this debate, much of the non-Western world has been accused of a lack of care for environmental
consequences in business destinations that are visited by mainly Westerners. One such example is
Bali where the whole organization of its temples, compounds and other buildings has been built
with a holy distinction between the kaja-side and the kelod-side. The kaja-side is the center of the
holy Balinese world, which is the Gunung Agung in the north-east. This mountain is the highest
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and holiest mountain in Bali and all buildings have their most important areas such as their private
temples or their living rooms situated in this direction.
Conversely, the toilet and the garbage-rooms are situated at the kelod- side, which is the seaside.
The consequence of this is that on some Balinese beaches tourists will find garbage. This is not
because the Balinese do not care about nature, but because they do not care about the beauty of
the seaside. For Balinese people, the mountains at the kaja-side are much more beautiful. The
problem has emerged since Western tourists arrived on the island and the character of the garbage
changed from organic garbage to beer tins and plastic products. The Balinese did not have the
appropriate means to deal with this kind of Western garbage, despite the fact that they revel in
their nature more than most Westerners could imagine.
How do we find a way to consider this type of knowledge in a post-colonial episteme? Is there a
non- Western scientific ‘outsider’ perspective or theory?
There is no conclusive answer. Non-Western theories are not easy to find in a database of scientific
writings on business. One way to access this type of knowledge, however, is to enter a dialogue
where all parties involved participate. This provides an alternative to the monologue of the
nostalgic anthropologist who searched to gratify his colonial needs by idealizing faraway, agrarian,
non-Western cultures, untouched by modern alienation. New conditions of ethnographic
production have emerged where more voices are heard. As Clifford states: “silence of the
ethnographic workshop has been broken – by insistent, heteroglot voices, by the scratching of
other pens” (1988:26).
In this dialogue between Western and non-Western knowledge, some progress has already been
made. In a global world where different ethnoscapes, ideoscapes, mediascapes and technoscapes
are in a disjunction (Appadurai, 1996; 2001), emic voices come from all over the Western and
non-Western world and are involved in a continuous process of (re-) interpretations of the other.
One enters, so to speak, ‘the hall of mirrors’ (Geertz, 1993) in which the familiar ‘self’ is constantly
reflected by the unfamiliarity of the ‘other’. Out of these mutual reflections between the Western
and non-Western world, knowledge is generated which adds new value to the ongoing dialogue of
different cultures.
Consequently, the emic and etic approach can be included in a hermeneutic circle by entering ‘the
hall of mirrors’. Beginning with a Western perspective poses the problem of interpreting nonWestern knowledge in Western scientific terms. This can only be done by first using an emic
approach to understand the non- Western knowledge in all its richness. Only then can this translate
into understanding from an etic approach in Western categories. The same holds true of the nonWestern perspective. How is Western business knowledge in its full richness understood (emic)
and translated in non-Western categories (etic). The hermeneutic circle can be closed when
Westerners and non-Westerners are involved in a serious game of self-reflexive, mutual
interpretations in this ‘hall of mirrors’ where they are reflecting each other’s understandings.
This ‘hall of mirrors’ brings us back to discussions that dominated the Western scientific scene
some 30 or 40 years ago. Where Western scientists have discussed postmodernism for over twenty
years, the perspectives of non-Western scientists and professionals seem to focus on modernity,
progress and development. The business product is offered as a direct response to what consumers
demand (seeing wildlife or beaches). Although this may be a reflection on how local society should
respond to those demands, it is hardly a reflection of what business should mean in the long run
from the perspective of local assets to the differentiated imaginations of the tourists coming from
non-Western countries more and more). It appears to the West that non-Western scientists and
professionals have little experience in business, because they are part of a culture in which holidays

and recreation have different meanings. Business as non-Western product seems to be in the early
modern stages in that ‘selling’ is paramount. The aggression, with which the selling of business
products (souvenirs, guided tours, pictures, etc.) is done, betrays a very one-dimensional concept
of the product as an economic good, not as a complex experience. It is difficult to see this onedimensional concept linked to the idea of a post-modern world searching for ‘The Other’ and
‘Authenticity’.
The classroom: teachers and students
-

metaphor and practice –

The classroom can be a metaphor for the entire academic community. How, then, do we as teachers
progress in business science and take into account the relevance of Western and non-Western
perspectives? How do we mobilize non-Western expertise to share insights? The first step is to
provide a means to exchange backgrounds and perspectives between scientists. Exploring different
scientific worlds and publishing those findings will be challenging. We can start from the work of
Inglehart.
Possibly, searching for alternative paradigms from different value systems will provide great
insights. The same holds for developing theories on business, which originate from non-Western
perspectives, with different value orientations and stages of development. In order to reach a
thorough understanding of this complex study-area many new research strategies will need to be
developed. There is not only one way to discover the non- life-world and its related sources of
knowledge. Reports from long term studies might help. In-depth investigations on cultural
encounters in various business situations might assist researchers in developing new methods.
The next step is to utilize international students. For many international students, an important
motivation for getting a degree is to acquire status in the administrative political system. A problem
when training non-Western students in Western business study programs, however, lies in the
variety in educational backgrounds. Depending on, for example, previous colonial histories or
other political conditions, the students may perceive enormous power distances between teachers
and students (see also Hofstede et al, 2002) and instructors may perceive (through Western eyes)
a lack of critical analysis. Some educational backgrounds give way to positivist and instrumental
approaches, which are directly linked to political systems that do not appreciate critical views. For
many non-Western students it is often very difficult to understand Western concerns about postmodernism, myths and so on.
For Western teachers of business studies, these differences are difficult to understand, let alone to
integrate possible remedies into educational curricula and scientific debates. In that case, how is
Western business science translated by non-Western students in a non-Western World?
Within the framework of the international classroom, it seems relevant to look for intensive
experiences of foreign students and teachers that would make some of the self-evident background
assumptions of their life-world debatable. From psychological research, instructors recognize how
intense the culture shock of expatriates can be and how many questions it raises. However, for our
purposes the psychological consequences are less interesting than the earthquake of a life-world
that shakes loose some firmly anchored knowledge from different (cultural) perspectives.
In discussions with students the authors discovered that African students are often shocked by the
open attitude of the Europeans towards sexuality. In the student residences where many of the
African students lived, they were often confronted with women who were scarcely dressed when
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going to the public showers. In their own countries, men and women are strictly separated.
Likewise, a student from Cameroon referred to the Twin-Muanenguba lakes of their country.
These two beautiful lakes are situated next to one another, of which one is a lake with dark water
and the other has clear, shining water. For the Cameroon people, the dark lake stands for the male:
males are inaccessible and mysterious, difficult to get access to, complicated and sometimes
aggressive. The other lake is the female one: females are crystal-clear and easily approached. From
a Western perspective, this appears to be a strange vision of male and female characteristics.
During this particular case of ‘life-world-shock’, different images about gender-relations float to
the surface. When we compare the Cameroonian images with Western romantic images like ‘the
beauty of Medusa’, ‘la femme fatale’ or ‘la belle dame sans merci’ the differences are clear. The
question, however, is how these differences can affect the more ‘scientific’ approaches of the
gender-relations in non-Western society. Could it generate a new type of dialogue between
partners from different backgrounds who reflect on each other’s images in this hall of mirrors?
The translation of gender-relations, as discussed in Western, feminist science, would be inadequate
in a non-Western world. What is required is an entrance to the hall of mirrors, in which a preunderstanding of each other’s life-world could be interpreted and re-interpreted until better
understandings replace the original notions. Again, an awareness of the hermeneutic circle
between pre-understanding and understanding in an interpretative setting of the international
classroom is required.
The exploration of these ‘life-world-shocks’ are a good starting point for discovering points of
conflict between cultural images, such as these different conceptions of men and women. In a selfreflexive way, all parties involved can combine an emic with an etic approach, imagining what it
means to take the role of the other person and relate the conclusions to existing discussions in
scientific communities. Bringing these observations forward in the ongoing dialogue between
equal partners might improve our post-colonial episteme in the specific business study-area. The
international classroom, therefore, can be used to generalize this ongoing dialogical process on a
global scale, providing insight between various voices that react constantly in a reflective manner.
A research project recently initiated in Wageningen, The Netherlands, aims at bringing this
perspective into international classroom discussions. It involves the active participation of teachers
from various cultural backgrounds and writing articles for interconnected scientific communities.
It also utilizes educational principles that attempt to take the richness of these varying backgrounds
into account as much as possible, for the teachers, but for the students as well. As for future fields
of discourse, it deals with policy concepts, national identities in business, governance, social
capital, community development; host-guest-relations and impacts of globalization. The list is
enumerative and not limitative.
Conclusions:
When researchers enter the hermeneutic circle of cross-cultural understanding, there can only be
a process of growing cultural insights when all the partners involved in the dialogue speak back.
The polyphonic model of Clifford et al., in which there is not one (logocentric) megaphone which
dictates the possibility of any knowledge, but where each voice is integrated into a composition,
provides a structure for this dialogue. The original silent voices are awakened in the construction
of a post- colonial episteme, and new knowledge can be generated from the confrontation of
various life-worlds and their cultures. In the quest for these background assumptions that are the
crucial structure of one’s life-world, a strategy has been developed to use the culture-shock
(renamed as ‘life-world’-shock) as a stepping stone to the disclosure of some crucial cognitions

that will lead us to the discovery of new business knowledge from non-Western cultures.
On the basis of this, new insights from previously silent voices will partake in a post-colonial
episteme that will generate new theories and possibly ‘paradigms’ from all over the global world.
Crucial in this process remains the ongoing dialogue between self-critical participants who enter
a hermeneutic circle of continuous interpretation and re-interpretation of their own understandings.
Research is needed to investigate the experiences of a cross-life-world-shock and its consequences
for (business and other) knowledge within the international community of business students.
Teachers and students are both included in a dialogue of mutual (re-) interpretations by which
they enter a hermeneutic circle on a micro-scale, and in which the etic and the emic approach
are alternating, as a reflection of the ongoing dialogue between self-critical participants on a
macro- scale. Our hope is that this will lead us to a new exploration of paradigms and business
theories.
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The power of a team: Using Team Based Learning (TBL™) to create significant
learning experiences in the business classroom.
Presenter:
Ryan Ladner • John Brown University
Abstract:
Many professors envision an engaged business classroom full of learners who think critically, engage
deeply, and solve complex problems. The idea is often abstract with methods that lack prescription in
implementation and are difficult to execute. As research has uncovered, traditional lecture methods are
ineffective at knowledge retention, critical thinking, and measured learning (Fink, 2003; Freeman et.
al, 2014). However, many professors attempt to change this perception and have searched for organized
approaches to shift their classroom from a lecture-based environment to a subject or student-centered
learning environment. One approach to achieve this envisioned classroom is by using the method of
Team Based Learning (TBL™).
This presentation will highlight the use of TBL as a means to achieve student-learning outcomes in the
business classroom. The TBL method will be presented and discussed as it supports Fink’s (2003)
model of significant learning experiences. Emphasis will be placed on using this active learning method
to entice students to think critically, make complex decisions, and communicate effectively. In order to
facilitate the method of TBL, this presentation will walk participants through a sample class structure
that includes snippets of the four elements of TBL. These snippets give participants an active first hand
experience to the TBL process. Furthermore, practical TBL examples from a variety of business classes
will be provided.
Keywords: Team Based Learning, significant learning experiences, teaching, knowledge acquisition.
Practical Application
This session will highlight the method of Team Based Learning (TBL™) and its use in the business

classroom. TBL offers a solution that addresses many of the frustrations faced by college professors’
in the classroom: (a) lack of student engagement; (b) lack of student learning; and (c) lack of critical
thinking. TBL emphasizes a classroom that exudes critical thinking and collaboration while focusing
on achieving desired learning outcomes.
This session will be facilitated using TBL and participants will be introduced to the method through an
immersion experience. Therefore, each of the participants will be acquainted to TBL by actually doing
it. This session will leave participants with an alternative approach of communicating knowledge in
the classroom and a new in-class design that offers an engaging, interactive, and consistent experience
that is learning-centered and purposeful in creating significant learning experiences and achieving
desired student-learning outcomes.

The power of a team: Using Team Based Learning (TBL™) to create
significant learning experiences in the business classroom.
Introduction
Many business programs want to produce students who think critically and write effectively with 99%
of faculty agreeing that critical thinking and effective writing are very important (Arum & Roska,
2011). However, as a whole, critical thinking skills are declining. Using the critical learning
assessment, Arum & Roska (2011) analyzed scores of incoming freshman and scores of graduating
seniors and found that students improved by .18 of a standard deviation or roughly seven percentile
points. This improvement is the equivalent of a student coming in at the 50th percentile leaving college
in the 57th percentile (Arum & Roska, 2011).
Part of the reason for a decline in critical thinking skills could be a decrease in academic rigor; 35% of
students reported studying five hours per week or less and 50% said they did not have a single course
that required 20 pages of writing in their previous semester. Arum (2011) argues that the system
produces “a huge incentive [for] asking students very little, grading them easily, entertaining them, and
your course evaluations will be high”. Others may argue that our methods have simply not changed
drastically enough to meet current student learning profiles. A recent study analyzing the learning of
STEM students found that lectures resulted in a 55% more likelihood of failure and that active learning
resulted in a 6% increase in average examination scores (Freeman et. al, 2014).
Whether it is academic rigor or the use of traditional methods of instruction, professors’ desire for
students to be engaged, to think critically, and to write effectively in their classrooms. These goals often
formulate in the idea of creating significant learning experiences to achieve learning outcomes for
students. In this presentation, TBL will be presented as a method that matches many of the
characteristics of significant learning experiences and presents an alternative approach than a traditional
lecture that promotes engagement and critical thinking in the business classroom.
Significant Learning Experiences
Fink (2003) advocates it is time to move away from old paradigms of teaching and move into new
paradigms that address some of the shortfalls of learning that are occurring in higher education. Fink
(2003) argues that current forms of instruction are not adequate and focus too much on “memorized
knowledge”, a goal that is often not congruent with many of the expectations of higher education. These
current forms manifest through the practice of lecturing as the primary means of teaching, even though
research indicates it is ineffective in producing meaningful learning experiences (Fink, 2003).
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Fink (2003) believes students should have significant learning experiences. These experiences are
based on the belief that teaching should “result in something others can look at and say: “that learning
experience resulted in something that was truly significant in terms of the students’ lives (p. 6)”.
Significant learning has two characteristics: (a) process and (b) outcomes. During the process,
significant learning includes students who are engaged and involved in a class that is high in energy.
The results would indicate that a process developed to promoting significant learning would produce a
student who has some lasting change and has developed a type of value that prepares them for the real
world. Fink offers a model for teachers to create significant learning experiences in the classroom that
produce a lasting change and can be achieved through course design. In the design, Fink (2003) has
identified the following categories of significant learning that have value for participants:

Figure 1: Taxonomy of Significant Learning

Figure 1 provides a visual of the taxonomy of significant learning as proposed by Fink (2003). Fink
believes course goals designed around this taxonomy will produce students who have had significant
learning experiences and ultimately gained something of value after the class has ended.
Team Based Learning
Team based learning (TBL) is a “special form of collaborative learning using a specific sequence of
individual work, group work, and immediate feedback to create a motivational framework for which
students increasingly hold each other accountable for coming to class prepared and contributing to the
discussion” (Sweet, 2013). TBL is unique from other group work or collaborative learning because it
is based on a complete revamp of the traditional lecture-based business course that includes a re-design
of evaluative methods to achieve course goals.
Sibley and Ostafichuk (2014) use the analogy of a courtroom to explain the method. In the courtroom
analogy:
The jury sifts through large amounts of evidence, statements, and transcripts to come up with a single
decision: guilty or not guilty. The jury members ultimately need to consider the evidence presented to
them, apply the law to the case, and arrive at a reasonable interpretation (p. 7).
In TBL, teams arrive at a verdict or answer and present them to the group. However, unlike the jury
who is in complete agreement, TBL affords another group the opportunity to arrive at a completely
different verdict. This leads to one of the most powerful parts of TBL: the question of “why” is the
difference between the two. From that point insightful discussion and critical thinking emerges.
According to Sweet and Michaelsen (2012), TBL features four common elements, which will be
covered briefly below:
Element 1: Teams must be properly formed and managed
TBL advocates for large, diverse teams formed by the professor. This notion is based on previous
research that teacher formed teams outperform student formed teams (Brickell, Porter, Reynolds, &
Cosgrove, 1994) and large teams are needed to solve the complex problems given in the TBL format
(Sibley & Ostafichuk, 2014). To motivate team members, a peer evaluation process is used in a team

format that offers rewards (in the form of a higher team scores) for contribution and discourages noncontribution (by withholding team scores from contributing positively to the group members’ grade).
Element 2: Readiness Assurance Ensures Pre-class Preparation
Frustrations of poor class preparation have foiled many professors’ plans of a discussion-based
classroom. However, TBL offers a solution called readiness assurance preparation. In a module (4 to 5
hours on a typical topic broken down into class 3 to 5 class meetings), the professor assigns students
some type of preparatory assignment that needs to be completed prior to class beginning. This could
simply be reading articles, textbook content, or watching videos or lectures on the topic of the module.
Students then enter the class and complete a readiness assessment test. This test is multiple choice and
tests the students’ preparation for class. However, the readiness assessment test goes a step further and
has students complete the exact same test as a group, coming up with a consensus answer. In TBL,
students receive immediate feedback through a special assessment form. If students are incorrect, they
continue to discuss and choose answers until the correct one is revealed. In addition, students can
challenge any questions through a formal process and a mini-lecture is provided for clarification after
the team process.
Element 3: Applying Course Concepts: Using the 4S Framework
TBL moves the professor away from lecture to facilitation in order to meet Fink’s (2003) triad of
objectives, activities, and assessment to increase student learning. The 4S framework requires
application activities for TBL to be based on a significant problem that is given to each team. For the
problem, a specific choice must be possible and teams should report them simultaneously to the
professor. This system allows students to debate and think critically about important concepts, which
were introduced in the readiness assessment test. These application activities should reinforce the
Professor’s goal of learning for the module.
Element 4: Accountability
Bad team experiences are common occurrences and recollections of these often represent many of the
objections faced by students. Accountability in the TBL process occurs through individual readiness
assessment tests, pressure felt by teammates to contribute to the large team discussion and application
activities, and through a comprehensive peer evaluation process. Each of these four elements comes
together to formulate a comprehensive learning module. The TBL module is as follows:

Figure 2: A TBL Module
The Integration of TBL and Significant Learning Experiences
Team Based Learning integrates well with Fink’s (2003) categories in the taxonomy of
significant learning. Below is a sample chart the matches the two concepts.
Taxonomy of Significant Learning
Learning how to learn
Caring
Human dimension
Foundational knowledge
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TBL Elements
Occurs over all 4 elements
Teams must be properly formed & managed/Accountability
Teams must be properly formed & managed/Accountability
Readiness Assurance ensures pre-class preparation
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Application
Applying course concepts using the 4S framework
Integration
Applying course concepts using the 4S framework
Table 1 Integration of Significant Learning & TBL
As illustrated, the taxonomy of significant learning matches well with TBL elements. With proper
course design and intentional outcomes, this method will achieve Fink’s (2003) desired goal to produce
students who have experiences that last far beyond the classroom.
Conclusions
This manuscript provides a brief introduction on the concept of team-based learning and Fink’s (2003)
model on significant learning experiences. The purpose of the presentation will be to demonstrate TBL
as an alternative method to achieve desired outcomes in the business classroom. The session will
illustrate the practices of TBL in a compressed format, provide practical examples in various business
disciplines, and give ample opportunity for questions and dialogue with participants. Below is a sample
of the presentation schedule for the session.
Presentation Outline
This presentation will attempt to utilize the components of TBL as much as possible in a compressed
format. The idea will be to illustrate the concept through active participant by participants.
Here is an outline of the presentation as it relates to the 45 minute time limit:
-

Team Based Learning Handout & Individual Quiz (10 minutes)
Team Readiness Assessment Test (10 minutes)
Discussion on TBL Element: TBL Quiz Review and Challenge Questions (5 Minutes)
Mini-Lecture/Discussion on building a full TBL Module (7.5 minutes)
Application Activity: Designing a Team Based Learning Module (7.5 Minutes)
Questions (5 minutes)

Team Based Learning Handout & Individual Quiz
As the participants enter the session, a two-page compressed handout on Team Based Learning will be
given (similar to the information on TBL and Significant Learning presented in the manuscript). The
handout will also include some reflection questions about the topic. Once the participants finish reading,
a five-question quiz will be administered. Participants will work through the quiz individually.
TRAT (Team Readiness Assessment Test)
Using an immediate feedback assessment technique, participants will be placed into teams and will
complete the same quiz.
Discussion on TBL Element: TBL Quiz Review & Challenge Questions
To remain cognizant of the time constraints, once the participants have finished the quiz, the presenter
will discuss the process of TBL and explain how the quiz review and challenge question process
normally occurs.
Mini-Lecture/Discussion on building a full TBL Module

The presenter will then discuss the steps to build a full TBL module and the idea of application activities
that encourage critical thinking. Examples of application activities used in a variety of different
business disciplines will be given to participants.
Application Activity: Designing a Team Based Learning Module
Finally, the presenter will give the group a task to try and come up with their own application activity
that could fit into the module of a business class they teach. During this section of the presentation, the
presenter will discuss how a typical simultaneous answer session occurs tying together all elements of
TBL.
Questions
At the end the presenter will take questions regarding the TBL process.
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Concurrent Sessions
New Knowledge in the Classroom: Success through Learning Styles
Presenter:
Lesley Travers • Casper College

Abstract:
In recent years, instructors have assessed their teaching efforts using reflection, strategic and innovative
objectives. While most in the field of education will agree that this issue deserves attention, consensus
dissolves around how to respond to this learning problem. This literature review examines several
approaches to learning for teachers, students and institutions. This paper discusses teacher intuition
and knowledge with learning styles for better learning in their classrooms. This review suggests teacher
self-reflection and knowledge of learning style strategy could provide better student achievement and
learning self-regulation.
Keywords: learning, instruction, objectives, strategies
Practical Application: There are many styles of learning available to instructors. This presentation
will provide learning style approaches useful to instructors who might want to fine tune their instruction
for optimal student learning. As educators continue to refine student knowledge, what styles work
best? This presentation will assist in providing a step toward teaching excellence through methods of
research that have practical application for both students and teachers.

New Knowledge in the Classroom: Success through Learning Styles
A Review of the Literature:
Instructors today are expected to evaluate, analyze and critique their own teaching efforts and provide
an invitation to their colleagues to be partners in the implementation and evaluation of teaching
endeavors. Adult educators are reflective, strategic, innovative and self-evaluative especially when
their objectives are not met. Instructors do not view themselves as merely conveying knowledge or
teaching strategies to their students, and they view their students as active participants and partners in
learning which ultimately provides the student ownership in the learning process.
A plethora of research exists about the relationship between instructional preferences and learning. In
1938, John Dewey provided guidance on the importance of the quality of experience within the
educational process. His theory of experience suggested education was a social process that occurs
through development of experience and interaction in which the instructor becomes a leader of group
activities rather than an educational autocrat. Mager (1997) suggested outcomes for student learning
should be specific and measurable when assessing student performance through usefully stated
objectives. Objectives provide a key component for successful instruction with the intended results of
instructional process, but objectives are not the only tools that are important for teaching adult learners.
Since most students learn from what goes on outside the classroom, why do instructors put so much

energy and effort into planning? Lecture and lesson planning are critical components of effective
teaching for student learning. Students will tell instructors what they need if the instructor pays close
attention. Good classes provide solid lectures and great discussions in which class members feel valued
and appreciated for their class participation which leads to active learning (McKeachie, 1999). Students
should also write in class which facilitates learning, memory and thinking (McKeachie, pp. 142) with
some honest feedback from the instructor and peers. Students learn in many ways: experience,
fieldwork and collaborative research and all enhance both motivation and learning (Dewey, 1938).
Motivation exceeds the definition of social need, operating on several integrated levels in which many
thoughts and feeling occur (Wlodkowski, 1999). Adult learning needs success, volition, value and
enjoyment for education to have an empowering and lasting effect. A good instructor will provide
these opportunities and more to a willing and capable student.
The Theory of Multiple Intelligence:
Howard Gardner proposed the theory of multiple intelligences in 1983. The theory of multiple
intelligences challenged the idea of a single IQ which questions the idea that one-size-fits-all approach
to education which invariably leaves some students behind. Gardner (1983) suggested that there are
multiple types of human intelligence with representations of different ways to process information.
Gardner proposed eight intelligences that include:








Linguistic: which includes effective use of words. These students enjoy reading, playing word
games, making up stories. Tools needed to teach these students are computers, games,
multimedia books, and lectures.
Visual-Spatial: These students are aware of their environment. They like to draw, do puzzles,
read maps, and daydream. Learning tools for this group are photographs, drawings, video,
videoconferencing, television, multimedia and texting.
Bodily-Kinesthetic: These students have a keen sense of their body awareness. They like to
move, make things and touch. They communicate through body language and can learn
through hands-on learning, acting out, role playing with use of equipment and real objects.
Musical: These students love music, but are also in tune with environmental sounds. They
study with background music, tapping out time. They learn lessons with lyrics, music, movies
and multimedia.
Interpersonal: These students interact with others and learn through this interaction. They
have friends, study groups and they use their telephones, time with instructor, writing,
computer and email.
Intrapersonal: These learners shy away from others. They are tuned in with their own inner
feelings and have wisdom, intuition and motivation. They are independent learners.
Logical-Mathematical: These students use reason and calculations. They think conceptually
and abstractly. They like to experiment, solve puzzles and ask comical questions. They learn
by using concepts before they obtain details.

Cognitive Learning Styles:
Everyone processes and learns new information differently and Wong (2008) suggested three main
cognitive learning styles: auditory, visual and kinesthetic. With these three main types of learning
styles, most people learn best through a combination of learning styles. There are people that also have
a clear preference for one style over another. Knowing and understanding types of learning styles is
important for students and faculty.
Auditory learners would rather listen to lectures without reading them. These students tend to recite
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information out loud and may have music in their background while they study. Some noises may
become distracting to them resulting in a need to move to a quiet place. Auditory learners retain
information through hearing and speaking and prefer to be told how to do something with some
summarization of the main points out loud to help with their retention of information. These learners
notice different aspects of speaking and are often talented in music and may perform better with soft
music playing in the background.
Visual learners would rather watch a demonstration or look at pictures and/or graphics. For these
learners, it is simple to look at charts and graphs, but their listening skills may not assist them in the
learning process. They might be better off to watch and then read. Visual learners use visual objects,
have an ability to notice body language and have good perceptions of aesthetics. They are able to
memorize and recall well and tend to remember things that are written down and learn better in lectures.
Kinesthetic learners rely heavily on touch. These learners process learning through “hands-on”
experiences and want to be actively involved in their learning process by doing activities and taking
notes. Kinesthetic learners are very hands-on and generally strong in math and science. They would
rather have something demonstrated or shown to them rather than a verbal explanation. These learners
usually prefer group work more than others.
Learners have an inexhaustible potential for learning: the brain. Caine and Caine (1994) state that
healthy human brains have the capacity to detect patterns and make approximations, form the capacity
for memory, with the ability to self-correct and learn from experience through self-reflection and
analysis with an infinite capacity to create irrespective of a person’s sex, age, nationality or cultural
background.
Learning Styles for Instructors:
If people are born to learn, why do some fail? Many programs and instructors inadvertently nourish
and cater to one style of learning for one group of students while placing other students in a group in
which their learning style does not match the instructor’s teaching style. Leaver (1997) suggests that
student achievement increases when learning styles more closely match instructional styles. Ebeling
(2000) suggests four adaptation steps for instructors to use to modify their teaching style in hopes that
more students will learn:
1.

Lesson plans (Ebeling, 2000, pp. 247) should include activities with goal statements and
expectations for the whole class.
2. Plans need to incorporate specific learners and their styles. This requires an instructor to
know his/her students.
3. Lessons should be analyzed from nine different standpoints for one or more specific
learners. The nine standpoints Ebeling suggests are size, time, complexity, participation,
environment, input, output, support and goals. While adaptations will not be needed for
every class, there are routine specific areas which may need adjustments for increased
student achievement.
4. As the instructor teaches, he/she should observe how this adaptation works. Reflection on
changes by both the instructor and students will provide answers that will benefit students.
The above-mentioned ideas suggest individual instructor changes and remedies, but how might schools
and students themselves embrace learning strategies? Murray (2000) suggests students learn best when
they set their own goals, develop strategies to meet those goals and obtain some sort of reflection on
their academic performance or self-regulate. Several colleges are offering “learn how to learn” courses
suggesting the students that use learning strategies have higher grade point averages (GPAs) and higher

graduation rates.
Zimmerman (1998) proposes a self-regulation model that occurs in three phases:
1. Forethought in which students learn short-term goals and self-efficacy of those goals.
2. Performance in which students adopt learning strategies, such a scheduling study time, use of
mnemonics, and/or outlines.
3. Self-reflections in which students evaluate their strategies effectiveness and adjust them as
needed.
Zimmerman (1998) suggested that faculty can encourage students by:
1.
2.
3.
4.

Identifying course objectives early on in their courses.
Emphasizing relevance and relationship of ideas.
Testing or quizzing students frequently with regular assignments.
Tie feedback to students to key concepts in courses.

Pintrich (2003) suggest students use and learning of specific learning strategies with help from faculty.
Faculty can and should encourage students to use specific learning strategies by:
1. Assisting students with task defining.
2. Teaching note organization and collect notes periodically to see if students are understanding
what is being taught.
3. Teaching use of learning devices such as mnemonic aids, study logs or outlines.
4. Encouraging and supporting self-reflection, teaching students to think out loud.
Institutional Assistance for Success:
Academic enrichment offices have sprouted up in a number of colleges and universities and their main
objective is to assist students with development and implementation of their academic goals. Many
offices provide success coaches, and learning assessments that include recommendations for academic
success of students with referrals to relevant campus resources. Many of these resources include
meetings with academic success coaches who provide study skills assistance that includes areas such
as time management, test-taking strategies, stress management, not-taking strategies, learning styles
and goal setting.
Conclusion:
So how do we as faculty improve our students learning? Instructors may need a better understanding
of different teaching approaches for student learning with utilization of a toolbox of ways to present
that provide different learning approaches, thus increasing learning accessibility to all our students.
We must learn our students’ strengths and challenges, their developing interests and their dislikes.
Instructors may provide different contexts for students and by engaging their senses is now supported
by research. (Hattie, 2011) suggests that we should provide students with multiple ways to access
course content and that will improve learning. Darling-Hammond (2010) supports multiple ways for
students to demonstrate knowledge and skills to increase their engagement and learning. She further
suggests that teachers need a more accurate understanding of student knowledge and skills. And finally,
(Tomlinson, 2014) states that instruction should be informed as much as possible by detailed knowledge
about a student’s strengths, needs and areas of growth.
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As our wish to become better teachers grows, and our curiosity about the learning process continues,
more research will appear that elaborates on multiple intelligences, learning styles and additional
theories about motivation and learning. Ultimately the combination of a teacher with strong intuition
and the knowledge that students are individuals will be a good guide for teaching practices.
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Business Advisory Council Resource Kit
Presenters: Judy Bullock & Dawn Kaiser
American InterContinental University
A well planned, well run Business Advisory Council (BAC) can assist deans in navigating an effective course
through the shifting landscape of higher business education. There is a growing understanding of the key
considerations that should be addressed as you create or revamp a BAC, and a body of advice from those who
have been operating dynamic and highly effective BACs. The ACBSP BAC Resource Kit provides resources to
generate discussion and offers guidance so you can design and operate a BAC that will be most effective for your
school. The BAC Resource Kit and a number of supporting documents, such as appendices and examples,
are available for download at: http://www.acbsp.org/?page=resource_kits.
15.45

Refreshment Break in the Exhibit Area

16.15

Panel Discussion

Enhancing Faculty Attraction and Retention
Panelists:

Jeremy Moreland • University of Phoenix, United States
Anthony Negbenebor • Gardner-Webb University, United States
Ted Sun • SMC University, Switzerland
Alfred Miller • Higher Colleges of Technology, UAE
Mary Vaughan • College of the North Atlantic-Qatar, Canada

The panel on faculty attraction and retention provided strategic ideas to attract and engage faculty. They
include: engagement in collaborative, discipline-focused research with aims of scholarly growth, connecting
personal dreams to faculty expectations, enrichment of personal development, meaningful impact and much
more.
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17.15

Concurrent Sessions

Global Business Education Thought Leader Session
Presenter:
Fara Zakery • Harris-Stowe State University
A Fulbright scholar has the privilege of working in a myriad of environments-being both an educator, and a
practitioner of business and management in the public and private sectors for many years. She has over 30 years of
teaching, administrative, and consulting experience; having taught at all levels from the associate to doctorate
programs in both traditional and online platforms. In the role as dean of the business school, Zakery’s vision is to
articulate and implement strategic and programmatic development, create and manage expansion of the business
school’s growth, foster and execute a competitive position of the business school within the academic community.
To that extent, Zakery cultivates and maintains close ties with national corporations and government agencies to
close the gap be- tween the academic environments, and the business industries. In her session, Zakery discussed
recent happenings in the global scene, recent immigration and international mobility and its global impact, in
particular the European economy and business community.

An Empirical Approach to Teaching Load Allotment of Faculty Members in
Higher Education for Effective Class Room Learning that Suits GCC Countries:
A Case Study of Colleges and Institutes at Yanbu in Saudi Arabia
Presenter:
Abdulmonem Alzalabani
Yanbu Industrial College
Abstract:
Creating student-centered classrooms that enable multiple sensory stimulation in a collaborative work
environment demands much more than a teacher centered one. Today’s classrooms are diverse and
demanding and the institutional policy of faculty teaching load has greater impact on teaching-learning.
Perfect faculty work load system is very difficult to be developed as the quantum of work cannot be
measured properly and extends beyond college working time. The objective of the present paper is to
identify the lacunae (if any) of the existing system of measurement of teaching work load in GCC
countries through a case study of Royal Commission Yanbu Colleges and Institutes (RCYCI) in Saudi
Arabia, and to search for an alternative, which is more scientific and practical. The present practice of
course work load measurement in RCYCI is based on the summation of contact hours and in this system
equal weightage is given to the credit load and thereby considers only the preparation for the course.
The actual course work load including the human labor in the class room and emotional stress related
with the assessment of students directly depends on the number of students in the class. The paper argue
that a rational approach of measurement of faculty course work load should consider number of courses
(sections) taught, total course contact hours taught, and total student contact hours taught. The model
developed in the paper gives equal emphasis to all the indicators of faculty course work load including
course preparation, course delivery, course work assessment, and final examination. The paper
concludes by offering suggestions; the implications of overload on class room teaching learning
process, and teachers’ scholarly contribution including research and development.
Keywords: Course Work Load, Contact Hours, Student Contact Hours, Course Preparation, Course

Delivery, Course Work Assessment, Faculty Teaching Load, Middle East and Yanbu Industrial College

An Empirical Approach to Teaching Load Allotment of Faculty Members in
Higher Education for Effective Class Room Learning that Suits GCC Countries:
A Case Study of Colleges and Institutes at Yanbu in Saudi Arabia
1. Introduction:
In the 21st century with high social responsibility and accountability higher learning institutions such
as universities and colleges are required to implement transparent and objective faculty teaching load
allotment systems by aligning individual activities with the institutional goals. Faculty members are the
ground unit of academic system, the key unit for analyzing university production and an operational
unit for the management of human resources (Bana de Costa and Olivera, 2012). Perfect faculty work
load system is very difficult to be developed as the quantum of work cannot be measured properly and
extends beyond college working time. Throughout the world reasonable approximation of faculty
performance are developed from methods that synchronize job assignments to generally accepted
performance criteria without proper attention to the work load. When pay and performance are linked
by neglecting teacher work load, faculty skepticism about evaluation process and rewards seems likely
(Magnusen, 1987). The major challenge in this case is the development of a holistic faculty workload
system that meets professional standards, organizational vision, and personal achievements.
Faculty workload is generally evaluated by the following three measures (Meyer, 1998):
i. Total number of hours each week that faculty work to meet their job responsibilities,
ii. Weekly number of hours spent in instructional activities, and
iii. Weekly number of hours spent on scholarly activities.
In GCC countries greater attention is given to the teaching load, especially in technical and industrial
colleges. Many theories worldwide even support that the class room instructional duty is the prime
task of faculty community in comparison to scholarly activities. Presley (1998) consider teaching
workload as instructional productivity as opposed to non-instructional productivity. Some studies show
that 50% of new teachers are giving consideration to leaving their current position because of reasons
related to heavy workload, a stressful teaching environment and a lack of opportunities for advancement
and pay increases (Hargreaves & Evans, 1997).
There is a need to develop comprehensive faculty work load systems synchronizing the evaluation
systems in higher learning institutions in GCC countries. Such a system would integrate the quantitative
and qualitative dimensions of faculty teaching load and its accomplishment. It would also provide space
for personnel management, self-improvement, growth and development of faculty members along with
instructional methods. It is difficult to measure the individual contribution of a faculty to the institution
in diverse areas such as teaching, research, and other services. The objective and subjective approaches
of measuring individual faculty accomplishment and its integration are areas of concern. The most
common method of point system of faculty evaluation treats performance indicators as evaluation
criteria, by ignoring the workload of teachers (Wolansky WD, 2001).
Present paper is focused on the teaching workload policy of faculty members in the Yanbu Industrial
College in Saudi Arabia. The objective of the present Paper is to identify the lacunae (if any) of the
existing system of measurement of Teaching Work Load, and to search for an alternative, which is
more scientific and practical. Specific objectives of the paper include the following.
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i. Identify drawbacks of the present practice of faculty teaching load policy in RCYCI; and
ii. Develop a rational alternative model of faculty teaching load policy that suits GCC countries.
Reports and information collected through secondary sources from RCYCI is used as the main source
of information for this paper. The Paper consists of six Sections including the Introduction. Background
of RCYCI is briefed in section two. The third section analyses the existing practices of Course Work
Load Measurement (CWLM) in Colleges and Institutes Sector in general. A rational approach to
CWLM system based on Student Contact hours (SCH) in place of Credit Hour (CH) based
measurement is detailed in section four. Implications of the Rational Approach to CWLM and the
conclusions derived out of the discussion are summarized in Section five and six respectively.
2. Yanbu Colleges and Institutes:
Yanbu Industrial College (YIC) and Yanbu University College (YUC), affiliates of the Royal
Commission for Jubail and Yanbu, Colleges and Institutes Sector, are located in the Yanbu industrial
city, about 350 km north of Jeddah on the Red Sea side. The sector is equipped with modern
instructional media such as computer labs, audio visual aids, well-equipped laboratories and technical
workshops.
The Vision of the Colleges are to prepare young Saudis for middle and higher level career positions in
industry, commerce and government by providing appropriate knowledge and skills in all programs
offered.
YIC was established in 1989 to provide Saudi nationals with the technical, scientific and academic
skills required by the industrial and other economic sectors it serves. The college is the prime technical
training institution under the auspices of Colleges and Institutes Sector of Royal Commission at Yanbu.
YIC has six important departments in this direction, which all offers Associate Degree, Bachelor
degree, and diploma programs in the areas of specialization. Department of Chemical Engineering
Technology (CHET) offers unique instructional programs at its associate and bachelor levels by
blending chemical engineering and technology courses, well designed to cater the growing needs of the
Kingdom in petroleum and petrochemical industries. The Electronics and Instrumentation Engineering
Technology (EIET) department’s programs meet the global standards and are accredited by the
Accreditation Board of Engineering and Technology - ABET (Yanbu Industrial College, 2013).
Students are exposed to modern concepts in the realm of process control and instrumentation,
installation, troubleshooting and maintenance of instrumentation, and electronics equipment systems.
The Electronics Power and Engineering Technology Department (EPET) have outstanding facilities
such as power system simulation lab, communication lab, process control lab, networking lab, etc. The
Mechanical Engineering Technology Department (MET) offers programs in manufacturing technology
and mechanical maintenance technology at associate degree level, and applied mechanical engineering
technology at the bachelor degree level. The General Science Department (GS) is equipped with
physics labs, chemistry labs and computing labs. Even though it does not offers any programs of its
own, if offers several courses under regular programs of other departments in various disciplines such
as mathematics, statistics, physics, chemistry, Islamic studies, and Physical Education. The Geomatics
Engineering Technology Department (GET) is the synergy of multiple disciplines including surveying,
Geographic Information System (GIS), remote sensing, photogrammetry, cartography, Global
Positioning System (GPS) and geodesy (Yanbu Industrial College, 2013). The new department of
Mechatronics is in operation recently and is developing various programs in the field. Mechatronics
refers to a design methodology that encompasses a range of subjects such as macro and micro
machinery, sensors, instrumentation technology, drive and actuator technology, computer based real
time microprocessor systems, and real time software to enhance systems performance and improve
quality of products.

Yanbu University College (YUC) was established in 2015. It has six departments which offer Associate
Degrees and Bachelor degrees in the areas of Management and Computer specializations. It has Male
and Female campuses. Department of Management Science (MS) offers instructional programs at
bachelor levels. These include Bachelor of Science (BS) in Accounting degree program; Bachelor of
Science in Business Management (BSBM) degree program with Human Resources Management
(HRM); Bachelor of Science in Business Management (BSBM) degree program with Marketing
concentration; Bachelor of Science in Business Management (BSBM) degree program with SCM
concentration; and Bachelor of Science degree in Management Information Systems (MIS).
The Computer Science and Engineering Department (CSE) offers two bachelor programs in computer
science and computer engineering. The computer science focuses on theoretical understanding, design
and applications of computer science. The program has both academic and professional orientations
which will prepare YUC graduates to meet complex challenges that may confront them in their
professional careers. Computer engineering (CE) program combines theoretical foundations in physical
and computer science with the system, software and hardware engineering concepts which are needed
to develop reliable and effective computer based devices and systems. The CE program teaches both
software and hardware development. The department of Applied Linguistics (AL) offers bachelors of
science in Applied Linguistics and translation/Interpreting which include the study of language in
relation to practical, real-world problems, such as, foreign and second language teaching and learning,
translation, language planning and policy etc. The department of Interior Design (ID) offers a Bachelor
of Science (BS) in Interior Design Engineering Program that is an introduction to the profession of
interior design. Interior design is a dynamic, creative and challenging field that combines art, science
and technology thus encompassing a range of disciplines. The Information Communication Technology
Department (ICT) seeks to combine excellence in education and research with an ultimate aim to
provide IT services to industry, commerce and government organizations. The department is facilitated
with fourteen computer labs which include specialized labs, computer networking, PC troubleshooting
and maintenance and software application development. The Industrial Management Technology
(IMT) Department, which was established in 1996 in YIC (the department has been transferred to YUC
recently) is offering business studies program in office management, materials management and
accounting and finance at associate degree level along with baccalaureate programs in management
(Since 2005) and accredited by the ACBSP (Alzalabani& Nair, 2014).

3. Teaching Work Load Measurement in RCYCI:
Teachers are the backbone of any society as they are the architects of future generation of a country.
Teachers are performing many tasks in teaching, ranging from the curriculum design, application of
various class room teaching activities, assessment of students learning using different methods
(formative and summative) and preparation of grade reports. In this ongoing process, the Course content
and outcomes along with the curriculum, program goal and outcomes, students’ expectations,
departmental missions, and college vision would be considered by the teacher, while delivering a
course.
Creating student-centered classrooms that enable multiple sensory stimulation in a collaborative work
environment demands much more than a teacher centered one. Today’s classrooms are diverse and
demanding. Never before has there been so much potential for excellence and at the same time so many
challenges for learning. Hargreaves & Evans (1997) claim that the emotional labor requires a kind of
acting: not just acting out feelings superficially, but also consciously working oneself into experiencing
the necessary feelings required to perform one’s job well. In many respects this emotional labor is a
positive aspect of teaching. Classrooms would be (and sometimes are) barren and boring places without
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it. But emotional labor also exposes teachers, making them vulnerable when the conditions of the
demands on their work make it hard for them to do their emotional work properly.
Teaching work load of teachers in most of the institutions (colleges and universities) in GCC countries
are measured on the basis of the contact hours, and there is a rationality behind it. In Royal Commission
Yanbu Colleges & Institutes (RCYCI) too they are following the credit hour based teaching work load
calculation. In this method, credit hour is uniformly accepted as the sole indicator of work load
measurement without considering the intensity of the course work involved.
The present practice of Course Work Load Measurement (CWLM) in RCYCI is based on the
summation of contact hours, for which the teachers are involved in a particular semester. In this system
equal weightage is given to the credit load and thereby considers only the preparation for the course
(where we can find uniformity in Course Work). The Course Work Load (CWL) includes not only the
preparation for the Course and its delivery, but also the assessment of students, as shown in Figure: 1.
Among the four components, as given in the Figure: 1, Actual Teacher Efforts (ATE) will be uniform
only in the Course Preparation (CP) and Course delivery (CD- Contact Hours), regardless of number
of students in the class; the existing Criteria treat the other two components parallel with the first two
components.

Figure: 1

Components of Course Work Load (CWL)

However, the actual Course Work Load (CWL) including the human labor and emotional stress related
with the assessment of students directly depends on the number of students in the class. In RCYCI (and
in Industrial Management Technology Department) students’ assessment is based on the Course Work
Assessment (CWA), along with the Final Examination (FE). The weightage for the Course Work
Assessment (Theory Course) is generally 50% and the remaining 50% for the Final Examination. The
details of the work load related with the assessments are as given in Table: 1.
Regarding the assessment, as we have seen the work load of teachers are directly connected to the
number of students. The work load of assessing 10 students in a course will never be equal to assessing
30 students in another Course. However, the existing practice of measuring work load neglects this
important criteria.
Table: 1 Teachers’ Course Work Load (CWL) related with the Assessment of Students
Assessment Categories
Types of Assessment
Remarks
1. Course Work Assessment 1. Quizzes
(CWA)

5 Quizzes are mandatory and
most of the teachers conduct
even 6

2. Assignments

2 Assignments are mandatory
and most of the teachers even
ask the students to present one
of the Assignment

3. Mid Semester Exam

Only one Mid Semester Exam,
however, students who missed
the Mid Exam with a valid

reason will be conducted a
Makeup Exam
2. Final Examination (FE)

Theory or Lab Exam

Only one Examination out of
50% (theory Courses). Since the
weightage given for this exam is
equaled with the Course Work,
number of questions will be
more.
Source: IMT department of RCYCI

4. A Rational Approach to CWLM:
Faculty productivity or workload is defined as number of classes or courses taught, number of credit
hours generated, and number of students taught in colleges (Burke, Joseph C,2000). A rational approach
of measurement of Teachers’ course work load should consider the following three aspects (For
instance, Savannah State University, USA).
i.
Number of Courses (Sections) taught (NoC);
ii.

Total Course contact hours taught (CH); and

iii.

Total student contact hours taught (SCH).

As seen in the previous Section, in RCYCIthe focus is only on the first two aspects; it neglected the
third component, which is a vibrant factor in the Credit & Semester system, where the continuous
assessment (CA) is as important as the final exam. When the number of students increases the
assessment work load is increasing in multiples; even the psychological pressure to clarify and defend
the marks in front of each student for every assessment will be difficult to measure.
The rational approach of measuring the work load of teachers can be summarized as given in the
following model.

CWL  (CH1 )( NoS1 )  (CH 2 )( NoS 2 )  .............  (CH N )( NoS N )
Where; CWL – Teacher’s Course Work Load; CH – Contact Hour for a Course; and NoS – Number of
students in that Course.
This model gives much emphasis to the strength of students and CWL is measured in SCH rather than
CH, as in the conventional model. The major advantage with this model is that it gives equal emphasis
to all the indicators of teachers’ CWL we have seen in the previous Section; such as:
i.
ii.
iii.
iv.

Course Preparation (CP);
Course delivery (CD);
Course work assessment (CWA); and
Final examination (FE).

A comparison of the teachers’ work load using this rational Model vis-à-vis the existing model in
RCYCI is as briefed in Table: 3, based on the scenario given in Table: 2. Two teachers are teaching
three Courses having the same number of contact hours; however, as could be seen from the Table: 2,
number of students are comparatively higher for Teacher: 2. But, in the present system of measurement
of CWL, both the teachers are having the same course work load.
Table: 2 Scenario of two teachers: Present System of Measurement of CWL
Criteria
Courses (Sections)
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Teacher: 1
Course:
1
1. Contact Hour 2
of the Course
(CH)
9
2. Number
of
Students (Nos)

Teacher: 2
Course:
2

Course:

Course:

Course:

3

1

2

3

3

2

3

3

15

12

29

25

30

Teacher’s
CWL 8 Contact hours
(Present system)

Course:
3

8 Contact hours

Table: 3 Measurement of CWL using the Rational Approach with SCH
Criteria
Courses (Sections)
Teacher: 1

Teacher: 2

Course:
1

Course:
2

Course: 3

Course: 1

Course:2

Course:
3

2

3

3

2

3

3

2. Number
of
Students (Nos)

9

15

12

29

25

30

3. Total
Student
Contact hours
(SCH)*

18

45

36

58

75

90

1. Contact Hour of
the Course (CH)

Teacher’s
CWL# 99 SCH
(Rational Approach)

223 SCH

Notes: * SCH is the product of CH and NoS;
# CWL is the summation of SCH of all the Courses taught by the teacher
Policy measures used to measure the instructional workload by number of courses or classes taught
(including both credit and non-credit), total classroom credit hours, and total number of students taught
in credit classes (Townsend and Rosser, 2007). In the rational approach of CWL measurement, the
basis of measurement is SCH, rather than CH; whereby much emphasis is given to the assessment
(CWA and FE) along with the Course Delivery (CD) through various learning Activities (LA). As could
be seen from Table: 3, there is a wide disparity in CWL between the two teachers. It is only 99 SCH
for teacher one, whereas the corresponding figure has gone to 223 SCH for Teacher: 2. In this scenario,
the real Course work pressure for Teacher: 2 is 125% higher than the Teacher: 1.
A comparison of the CWL of two teachers using the present system vis-à-vis the rational approach
(using SCH) is as given in Figure: 2 & Figure: 3. A detailed account of the comparison of CWL is as

given in Appendix Table (Combining Table: 1 and Table: 2). The quantum of paper work for
assessment is 133% (based on AoA – Assessment of Answers) higher for the Teacher: 2 than the
teacher: 1. These analyses point to the discrepancy exists in the present CWL measurement of teachers
in RCYCI.

5. Implications of the Rational Approach to CWLM:
A question usually emerge in this context is the implication of the CWL disparity among the teachers.
There are mainly two negative externalities of over CWL pressure on teachers, as outlined below.
i. Affect the class room teaching learning process.
ii. Implications on the teachers’ academic contribution, including research and inventions.
Regarding the teaching- learning process, when the number of SCH increases, teachers’ efficiency in
all the four parameters of teaching-learning will be affected negatively, including Course Preparation
(CP), Course Delivery (CD), Course Work Assessment (CWA), and Final Exams (FE). The direct
ramifications of over CWL of teachers on teaching-learning process are as outlined below.
i.

It will hamper the teachers contributions on course requirements, starting with the constructive
alignment of Learning Outcomes (LO), Class Room Activities (LA), and assessment;
ii. Initiatives in development of proper class room activities will be reduced there by it will harm
even the required learning in the class;
iii. When the teacher faces time shortage, not only for CP and CD, but also for assessment, in
general, over CWL will have multiple repercussions on the students’ learning;
iv. The standard of assessment will be deteriorated in due course, both qualitatively and
quantitatively.
Thus, in general, over CWL of teachers have a number of negative externalities in the academic
environment. Rationality is to be maintained in this regard by the colleges/ universities.
Since bulk of the time is spend on course related students’ work, teachers’ contribution to the
Departmental Academic Duty (DAD), including delivering services for various committees and
voluntary activities will also be hampered. Add to this, such teachers’ contribution in the research field
will be affected negatively.
6. Conclusion:
The discussion so far point toward the need for developing a strategy of assigning effective CWL to
the teachers, so that it will facilitate teaching-learning process along with his DAD contributions.
Effective CWL is one that will positively contribute to teaching-learning process along with DAD. As
regards the latest criteria of staff evaluation in RCYCI, the emphasis on teaching weightage has
drastically reduced from 48% to 35% and consists of the following major heads.
i.
ii.
iii.
iv.
v.
vi.

Job knowledge and technical skills;
Quality/ Quantity of work;
Initiatives;
Team work;
Innovation/ Change; and
Leadership.

ACBSP Barcelona, 2015

Page 85 of 114

Among these criteria, higher CWL will have negative repercussions on initiatives, innovation and
quality of work, which are all related with DAD. A proper balance is to be maintained between various
indicators of staff performance while evaluating the quality/ quantity of work.
The present paper has the following limitations.
i.

This paper focuses only the Course Work Load (CWL) of teachers and excludes the
components of Departmental Academic Duties (DAD), and academic research work.
ii. The paper basically focuses on the theory Courses; but at the same time, it is applicable to lab
oriented courses, as well.
iii. The paper also does not differentiate between the teaching base at Associate Degree, Bachelor
Degree and at Masters level.
iv. Last, but not least, this paper also does not distinguish between the teaching time at regular
working hours and evening time (parallel program).
However, the issues discussed and the rational approach proposed for measuring CWL of teachers is
applicable to all scenarios, but, with modifications. The discussion forgone is an attempt to highlight
the limitation of the Contact Hour (CH) based CWL measurement prevailing in most of the Higher
Learning Institutions in GCC such as RCYCI. The success of this initiative requires deliberations at the
higher management level, along with awareness creation. The following recommendations are offered
in this regard.
i. Educators and policy makers in GCC countries to discuss the concept of Teachers’ Work Load
(TWL) and Course Work Load (CWL).
ii. A high level expert committee is to be constituted to streamline the CWL, DAD and TWL.
iii. Further scientific research is required in this field; and
iv. Based on SCH as an estimator for CWL measurement a Course Work Load Index (CWLI) can
be framed, along with DAD Index and TWL Index.
Appendix Table:
Detailed Analysis of CWL Assessment
CWL Categories

Types of Assessment

Detailed CWL of Teachers
Teacher: 1

Teacher: 2

1. Course Preparation (CP)

Based on Contact hours

Uniform

Uniform

2. Course Delivery (CD)1

Based on Contact hours

Uniform

Uniform

3. Course Work Assessment
(CWA)

1. Quizzes2 = 5

(36 students ) (5
Quizzes)
=180
Answers

(84 students ) (5
Quizzes) = 420
Answers

2. Assignments3 = 2

(36 students) (2
Assignments) = 72
Answers

(84 students) (2
Assignments) =
168 Answers

3. Mid Semester Exam4 =1

(36 Students) [(1
Exam) (5 Questions)
= 180 Answers

(84 Students) [(1
Exam)
(5
Questions) = 420
Answers

4. Final Examination (FE)

Theory or Lab Exam5 =1

Total CWL (Based on Assessment of Answers - AoA)

(36 Students) [(1
Exam)
(10
Questions) = 360
Answers

(84 Students) [(1
Exam)
(10
Questions) = 840
Answers

792 Answers

1848 Answers

Source: Tables: 1 & 2
Notes:
1. CD includes the application of various class room activities to promote students’ learning,
which includes Group discussion, etc.; when the number of students increases, it will have
multiple load on the teacher. However, in the present analysis it is assumed to have uniform
effect on the teacher’s CWL.
2. Each Quiz is assumed to consists of only 1 Question 9Many of the teachers even conducted 6
quizzes);
3. Each Assignment is assumed to consist of only one question.
4. Each Mid Semester Exam is assumed to consist of 5 questions.
5. Each final exam is assumed to consist of 10 questions (including part A and B for a question).
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An Evening free to Explore Barcelona at Night
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Saturday, 28 November
8.00

Breakfast

9.00

Opening General Session
Educational Psychology on the Ground: Making a Dramatic Impact in Thought, and a Panel
Discussion Wrap-up
Chair: Ted Sun • SMC University, Switzerland

A student-centered learning environment calls for educators to explore various methodologies of education. The
field of educational psychology has abundant richness of teaching methods that help learners retain information
and further develop skills. Understanding the process of learning within the human brain along with mastering
the use of emotions to sustain recall are two fundamental foundations to being a great teacher. This session is a
practical workshop. It equips passionate educators with tangible tools to empower your students towards
profound learning.
9.45

Update Session

An Update from ACBSP and News About the Transnational Journal of Business
Presenters:
Jeffrey Alderman • ACBSP President/CEO
Alfred Miller • ACBSP Region 8 Chair-elect
Jeffrey Alderman and Alfred Miller providedan update of recent activities within ACBSP and ACBSP Region 8,
announced plans for the Transnational Journal of Business, and made known what to expect in 2016. A
questions session followed the update.

10.30

Final Refreshment break in the Exhibit Area

11.00

Closing Session

Roxana Nicula is one of the co-founders of the Spanish Libertarian Party (PLIB) in 2009. She is currently the Manager, Federal Organization Secretary
of the Spanish Libertarian Party and the President of the Magerit Foundation
for the Advancement of Freedom. She was the number two Congressional
candidate in the 2011 General Elections and the number three candidate to the
European Parliament in 2014.
An online communication specialist and translator, Roxana Nicula double-graduated from Law School at
both Bucharest State University and Ecological University. Working since 1999 with the online sector, she had
witnessed from the beginning the transformation that global society has been experiencing since the
worldwide spread of the new technologies and Internet. Because she experienced in her childhood the ultimate
results of extreme socialist ideas and its practical application to society during the communist dictatorship in
Romania, she promised herself to actively promote and defend a free and responsible society model as the only
path towards the defense of individuals, prosperity and liberty of the human kind.
12.00

Free Afternoon to Explore Barcelona

19.00

Reception followed by

Gala Dinner
All attendees are invited to attend this Gala event. Awards will be presented and the events of the 2015
International Conference will be celebrated. Guests may purchase tickets to attend at a cost of $100 USD.
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Additional Papers accepted for the Proceedings:
Constructing Novel Knowledge in the Classroom: A problem solving ICT approach
Presenter:
Burmaa Jamiyansuren
“Ider” University, Ulaanbaatar, Mongolia
Abstract:
By the impact of the Information Technology High Education quality is rapidly changing not required
social demand. Therefore graduators from High Education whose work are not on professional level
only 40 percent of them on the appropriate job. From those reasons we faced to innovate on in education
system. That innovation process includes not only just staff, students, school environment area but also
deeply to involve problem solving on the research oriented class using ICT.
The Mongolian High Education system still needs more student centered methodology with information
technology communication skills working with groups. Also we need to concentrate on both teachers’
and students’ skills of computer and communication.
Constructing Novel Knowledge in the Classroom: A problem solving ICT approach

Introduction:
The Information Society is a post – industrial society in which information technology (IT) is
transforming every aspect of cultural, political and social life. The Information Society is based on the
production and distribution of information and imposes a pervasive influence of IT on home, work, and
recreational aspects of the individuals daily routine. Stratification into new classes: those who are
information- rich and those who are information-poor. Mongolian high education transition from
processes to information based activities faced following challengings: from an individual approach to
a collaborative one, from knowledge–oriented learning to skill-oriented /competence/ learning and
information doubles every year (IBM).
Each day more difficult to a single individual to cope with information. Only greater teams can deal
with it. Requirements of mentors: technological literacy, information literacy (critical use of
information) and communication literacy (reporting and negotiation skills).
Higher education can truly help to underwrite the generalized spread of knowledge within industrialized
societies and in developing countries. Higher education has a critical and central role to play in
contributing to the development of an information society in Mongolia, both in terms of skills
development and research.
By the Mongolian Ministry of Education and Science definition is will be provided the monitoring for
information technology development process in higher education. Functions of higher education is
mechanism to preserve the social order (culture, language, beliefs, life change), independent institution
should continue the transmission and advancement of knowledge, produce independent thinkers,
support human development and prepare the qualified workers for an economy.

University no longer is the unique, the best, or the definitive place where knowledge lives and is put
forward. University seems to be challenged by other players as enterprises, media, and government and
not for profit institutions concerning its role as knowledge builders and knowledge gatekeepers. Higher
education has to play fundamental role in radical changes in the traditional patterns of knowledge
production and transfer.
ICT is restructuring the institutional fabric of higher education. The challenges related to the use of ICT
are not necessarily technical but they are also related to pedagogical thinking and organizational
structures.
In Ider University many of the other universities in Mongolia teacher’s methodology is transferred from
the teacher centered to the student centered skills. The following picture show the main example of new
teaching on student centered class room design.
Picture 1. Student centered methodology
Resource: ….
In the student centered classroom design will be seating like to see each other circling and teachers will
be seat in the row like as student. Some current trends movement toward competency based versus
knowledge-based education. “Guide on the Side” versus “sage on the Stage”. From the critical thinking
versus specific content knowledge.
Academic capitalism – how to organize cooperation between knowledge – intensive industries and
organizations doing basic research. It will be creating collaboration work with business enterprises
given to student’s real work environment and offer mentor to work with real business world.
Ensure that all graduates are equipped with the skills and competencies necessary to function in modern
society, in particular computer literacy information management communication and analytical skills.
University is not anymore the restricted place where knowledge lies and it can be seen as the knowledge
store for society. Although university has its place even with a higher relevance considering knowledge
not for content but for its management not for knowledge transmission but for knowledge organization
and not for just training people but for let them acquire the skills to deal with knowledge and cope with
information overload.
Information Communication Technology
Pervasive influence of IT on home, work, and recreational aspects of the individuals daily routine
stratification into new classes: those who are information- rich and those who are information-poor.
(Business Dictionary) Transition from processes to information based activities from an individual
approach to a collaborative one from knowledge–oriented learning to skill-oriented learning.
Information society implies the opposite of the digital divide. Computers and internet connections are
unaffordable luxuries for the majority of people. Global information society is a political goal which is
far from being reached.
Specifically as we begin the 21st century, only 11% of the world’s population has access to the internet.
90% of these connections are in leading industrialized economies. (Review of European higher
education committee) Information doubles every year (IBM).
Each day more difficult to a single individual to cope with information. Only greater teams can deal
with it. Collaboration becomes a big issue to support networking. Requirements of individuals:
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1. Technological literacy
2. Information literacy (critical use of information)
3. Communication literacy (reporting and negotiation skills)
University should play key role in emerging country
Higher education can truly help to underwrite the generalized spread of knowledge within industrialized
societies and in developing countries. Higher education has a critical and central role to play in
contributing to the development of an information society in terms of skills development and research.
Will be provided the monitoring for information technology development process in higher education.
Functions of higher education: mechanism to preserve the social order (culture, language, beliefs, life
change). Independent institution should continue the transmission and advancement of knowledge.
Produce independent thinkers, support human development prepare the qualified workers for an
economy is critical goal in Ider University. If knowledge is the electricity of the new informational
international economy, then institutions of higher education are the power sources on which a new
development process must rely (Castells). University no longer is the unique, the best, or the definitive
place where knowledge lives and is put forward.
University seem to be challenged by other players as enterprises, media, and government and not for
profit institutions concerning its role as knowledge builders and knowledge gatekeepers. Higher
education has to play fundamental role in radical changes in the traditional patterns of knowledge
production and transfer.
Technology therefore, has become a central mechanism for advancing higher educational ends, and to
empower universities to operate, cooperate and compete with other institutions within and beyond
national borders. Most universities are turning to ICT to survive in the information era, and in their
attempts to leapfrog into the information society and the knowledge economy.
Three e-learning goals of the institutions:
1. Ensure physical access
2. ICT usability
3. Capacities
Ensuring physical access - by increasing student to computer density generally and access times to 24
hours 7 days a week for labs where both demand and feasibility exist. The motive is to improve equity
of access to information and to improve academic efficiencies for all students and staff across academic
disciplines.
Ensuring usability of content and applications – by integrating ICT into the curriculum and with
pedagogy, grow e- learning partnerships, and linking online learning management systems with other
online systems. The motive behind this goal is to improve equitable access, to empower students to
become independent learners to improve learning flexibility and creative knowledge construction - with
access to the right format whenever and whenever needed.
Building user capabilities (literacies)- by providing basic computer literacy digital information literacy
and fluency, as well as knowledge to create digital knowledge – for students and staff. The idea is to
empower students to use technology to find, understand, apply, analyze, synthesize, evaluate and report
on information from a variety of sources and produce graduates who are competitive for the 21 century
careers.

Distance Learning
The University Georgetown in USA invests $8 million in tech enabled learning for virtual classrooms.
Academic capitalism – how to organize cooperation between knowledge – intensive industries and
organizations doing basic research. Depending too much on the commercial interests of well-funded
global actors can and does present academics with dilemmas in which their integrity will be tested.

Action
Ensure that all graduates are equipped with the skills and competencies necessary to function in modern
society, in particular computer literacy information management communication and analytical skills.
Improving the educational level and the qualifications of the labor force has positive impact on GDP,
even though it is difficult to measure the impacts of educational investments.
Teachers of Ider University were polled in a questionnaire requesting their responses in using ICT as
well as involvement in the above categories. The responses of 50 them were analyzed.
It was found that they knew full well that their strongest need was for a conceptual understanding of
the implications of ICT in their changed work environment. Teachers play an important role in firstly
implementing new technologies in the working environment and secondly in motivating their staff to
use the information, communication and the technology effectively.
Findings: Teachers spend on average 9.62 hours week on the PC at school. One and half of those hours
are spent on the internet. Working at home during working hours is not yet common practice in this
organization with a mean of 1.8 hours per week but most teachers indicated that the hours worked at
home were productive.
However 61% of the managers indicated that they lose production time because they are not familiar
with the software applications in their work environment.
One respondent wrote in this regard on the questionnaire: information can easily be stored but finding
it afterwards is difficult. 68% needed help from others in dealing with ICT in their work environment.
I have an ultra-modern computer system with many recent applications, but I only use it as a typing
and e-mail machine, since I have no insight in how to use the applications. I use paper and the
knowledge of my colleagues to do my work. I fall back on stone age technology since I am not familiar
with the system.
7,4 % of the teachers experience regular into stress as a result of using ICT (e.g. software, printers and
availability of the network) in their work. 22,2 % of the teachers experience stress as a result of using
ICT in their work because they do not have enough knowledge about it.
Managers use the company Intranet, MS excel, MS PowerPoint and the internet regularly in their work
environment and find those applications important.
Response about importance of software applications in the working situation
Software application
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Intranet

3.20

Information management system

3.0

MS PowerPoint

2.91

Internet

2.62

MS Access

2.18

MS Excel

2.01

Project planning system

1.81

Project planning system

1.81

Tool to organize thoughts

1.52

Video conferencing

1.21

On–Line discussion

1.21

Some teachers indicated that using ICT in the work environment changes the culture of the
organization, which is shown by the following quote:
“ICT is a good tool for the organization, but at the same time a burden. ICT communication goes at the
cost of Interpersonal communication and personal interactions. The culture of the organization is
changing.”
What seems to emerge here however is that the teachers need to know more than just which buttons to
push. They call for training that will lead to a conceptual understanding of ICT and its possibilities.
Research indicates the importance of including effective use of ICT as well dealing effectively with the
adjusted ways of working on the curriculum and perhaps also in higher education.
Conclusion
University is not anymore the restricted place where knowledge lies and it can be seen as the knowledge
store for society. Although university has its place even with a higher relevance considering knowledge
not for content but for its management not for knowledge transmission but for knowledge organization
and not for just training people but for let them acquire the skills to deal with knowledge and cope with
information overload.
_____________________
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Abstract
At the core of its existence, business and technology academic programs are geared toward
providing a quality education which introduces business concepts, and develops business and
technology professionals and leaders. In some instances, organizational leaders enroll in
executive education or business management programs to supplement their existing formal
education or to gain knowledge around current business trends and practices. Simultaneously,
technology and technological advancements are used as tools to provide a competitive
advantage in the business environment. In recent years, business practices have been
scrutinized and questioned for their ethical and moral acceptance. This scrutiny has led to
academic, political, societal, and business professional analyses. If business professionals
conduct unethical practices, are the business schools where they learned their profession
accountable? If a business school does not teach ethics, is the business school at fault for
neglecting to include this topic in their curriculum? Along with these issues, this article will
analyze the question, “Should ethics be taught in business and technology academic
programs?”
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Introduction
An analysis of both formal and informal surveys suggested ethics should be taught in business schools.
The desired results of teaching ethics in business schools would possibly be a greater demonstration of
Corporate Social Responsibility and a lesser degree of activities which are not only viewed as unethical,
but also tried in a court of law for being illegal (Gray, Frieder, & Clark, 2009). However, one of the
challenges colleges and universities will face is who determines what practices are ethical and
unethical.
Further analysis of the 21st Century business landscape highlights the impact of technology and
technological advancement on business, personal, and societal behavior. Technology has become a
necessity in many aspects of business operations, but also in many aspects of everyday life. Yet,
technology has demonstrated the ability to advance beyond the control of those who have made it, or
have specific “expert knowledge” of its use (Barger, 2008).
Purpose of the Paper
The purpose of this paper is to highlight the role of ethics in business and technology academic
programs. Efforts to curtail unethical and illegal practices may uncover the fact that there was little or
no emphasis placed on ethics in the business schools or technology schools that violators attended. On
the other hand, the fine line between ethical and legal practices has indeed been taught in colleges and
universities; but the overarching goal of profitability may trump otherwise sound business principles
and ethical values.
Literature Review and Background
In 2002, the United States Congress enacted the Sarbanes Oxley Act (SOX). This law was
enacted to address and prevent accounting scandals and to deter future incidents of reporting false
financial records by businesses. Using real life scenarios of corporate fraud serves as viable case studies
for business schools on unethical practices in the business world.
According to Cavaliere, Mulvaney, & Swerdlow (2010), teaching business and the fine points of the
Sarbanes Oxley Act presents an opportunity to train the upcoming generation of business leaders. Ciulla
(2010) stated development and implementation of business ethics training can be successful. However,
to achieve success academia must first communicate why business ethics is important and what
constitutes quality research of business ethics among a diverse group of scholars with varying
disciplines and research traditions.
Razaki and Collier (2011) stressed that an ethics course should not only be taught in business schools,
but should be placed within a business capstone course. The course should contain an emphasis on
accounting and finance practices along with ethical values. This approach would also entail community
based service and further enhance experiential learning while providing substantive case study material.
Conversely, introducing ethical concepts in technology-related programs at the end of the curriculum
in a capstone course will have missed the opportunity to address the implications of malfunctions
induced by human intervention. During the past decade, examples of technology-related initiatives

which were perceived as having a negative business and societal impact have surfaced. Human cloning
and genetic modifications (U.S. Department of Health and Human Services, 2014); Electronic Trading
in financial markets (Wetjen, 2015); Volkswagen and auto emissions testing (Thompson & Liakos,
2015); and cyber security surveillance (U.S. Department of Homeland Security, 2015) crystallize the
ethical patterns of a technologically driven society.
Cavaliere et al (2010) wrote, “Academically speaking, ethics is a branch of philosophy concerned with
the systematic investigation of values.” If the concept of ethical practices is predicated on philosophical
practices and expertise, business and technology school faculty must become adept in providing the
necessary academic instruction. While researchers tend to agree ethics should be taught in business and
technology programs, there is disparity in thought on the effectiveness of ethics education based on
who teaches it, and what their credentials are for teaching it.
One train of thought is that ethics should be taught by faculty members who are trained and specialize
in philosophy or theology (“Why Teaching of Ethics”, 2007). Van Zante & Ketcham (2003) asserted
that part of the challenge in successfully teaching ethics could be that business and technology faculty
may not be trained in ethical theory. These faculty members quite possibly do not have the required
knowledge, skills, and ability to teach ethics. According to Ruhe and Lee (2008), business and
technology faculty members are specialists in a single, specific discipline such as accounting, finance,
application development, telecommunications, or marketing. Such specialists are most effective by
solely teaching in their area of expertise and within their comfort zone.
Yet an additional dilemma surfaces when ethics education is taught by experts with disciplines from
outside of the business or technology environment. Students discount the relevance or importance of
ethics to business studies when the class is taught by a non-business or non-technology school professor
(Ruhe & Lee, 2008, p.365).
Other research proponents of making ethics education mandatory in business and technology schools
warned that lack of such training and development will increase white collar crime (Gray, Frieder, &
Clark, 2009). Unethical or illegal activity at the top of a corporation may have damaging results far
greater than the obvious, direct consequences. Today’s corporate leader is a reflection of the
organization’s identity (Hollenbeck, 2002). Further, corporate leaders in Fortune 100 companies
possess a sphere of influence which can impact entities internal and external to the firm (Gardner,
2008). Moreover, corporate leaders set the model of what the organization stands for. If the leader at
the top of the organization demonstrates a high degree of integrity and ethical leadership, other leaders
and members in the organization will follow and emulate those behaviors (Kouzes & Posner, 2002).
Gray, Frieder, & Clark (2009) noted the way people behave depends on their observations and
perceptions of how others behave. Unethical behavior may be triggered by the mere principle of
“everyone else is doing it”, or what the researchers deemed as relative propriety. When sound, ethical
business practices have proven to be successful (i.e. profitable), business competitors are readily willing
to emulate those successes. This peer influence could be echoed for unethical practices. However,
questions remain if business schools have done enough to deter these behaviors. Furthermore, are
business schools or technology degree programs to blame for the unethical decisions of their graduates
(Podolny, 2009; Swanson, 2003; Swanson & Frederick, 2003)?
Existing Trends in Teaching Ethics Education
An issue of major concern is not whether ethics should be taught, but whose ethics should be taught,
and who makes the determination of what is or is not acceptable ethical behavior. Corporate leaders
have been identified of using one set of ethics with their family; another set of ethical values and beliefs
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in their personal activities; and yet a third set of ethical practices with their professional lives (Heller
& Heller, 2011). While these behaviors may be prevalent, greater emphasis is now placed on how
academia has contributed to unsavory practices in the professional environment. According to Mitroff
(2004) business schools have effectively taught transaction based principles where the focus is short
term profitability. This approach results in a lesser focus on long term profitability and sustainability,
as well as risking vital relationships with the company’s stakeholders.
Gray et al (2009) found that ethics are indeed taught in business schools, yet this instruction is primarily
done through reading assignments, class lectures, group discussions, and case studies. The real life and
hands on (experiential approach) to teaching the realities of ethical dilemmas is not used. Whether it’s
fair or not, economic systems rely on business schools to instill ethical values, traits, and behaviors in
business school graduates. And what seems to be somewhat ironic is that the recommendations for
more ethics education is coming from corporate executives who serve as advisors to business schools
– while unethical practices within their organizations persist.
Guidelines from Accreditation Bodies
The issue of teaching ethics has not been ignored by the AACSB (Association to Advance Collegiate
Schools of Business, 2004) and the ACBSP (Accreditation Council for Business Schools and Programs,
2011). The AACSB advances quality management education through accreditation, thought leadership,
and value-added services globally. There are approximately 1200 business school members worldwide
(AACSB, 2004). While the AACSB recommends ethics education, it also contends that ethics in
education is not the only determinant of human behavior, and responsibility for ethics education does
not solely fall into the hands of higher education (AACSB, 2007). Nonetheless, AACSB has taken
formidable steps to address the ethical dilemma.
First, AACSB established an Ethics Education Task Force in 2004, in an effort to strengthen
management education. As part of the Task Force recommendation, business schools were encouraged
to provide students with tools recognizing and responding to ethical issues. Second, AACSB emphasize
business schools have to help business students understand the importance of ethical decision making
in leadership development. Third, AACSB attempted to address a potentially even greater ailment in
society, one of “instant self-gratification.” The accreditation body explained that undergraduate
students will not be corporate leaders at the beginning of their careers. However, as they ascend the
proverbial corporate ladder, they will play a role in influencing business decisions and must adopt and
embrace a pattern of high ethical standards early (Heller & Heller, 2011).
The ACBSP (Accreditation Council for Business Schools and Programs) is a leading specialized
accreditation association for business education supporting, celebrating, and rewarding teaching
excellence. ACBSP was established in 1988, and its mission is to promote continuous improvement
and recognize excellence in the accreditation of business education programs around the world
(ACBSP, 2011). ACBSP explicitly states their member institutions include a professional component
of the business curriculum. This component must address international, legal, and political
environments as well as ethical behavior and its impacts on business in society.
State Government Regulatory Compliance
Along with recommendations and guidelines for business school accreditation bodies, there is support
for ethics education from the State of Texas. In the 2005, the State of Texas and the Texas State Board
of Public Accountancy (TSBPA, 2009) became the first U.S. state to require that individual who apply
to take the CPA exam, must have first completed three semester hours of ethics education. “The course
must be taken at a recognized educational institution and must include ethical reasoning, integrity,

objectivity, independence, and other core values. In addition, the course content and instructor must be
pre-approved by TSBPA” (Van Zante & Ketcham, 2005).
While the TSBPA requirement is a positive step, their regulations have also contributed confusion
around ethics education and approval criteria for ethics courses. Van Zante & Ketcham (2005) went on
to write, “…while some courses have been approved with little discussion, others have been closely
examined; some have been rejected because of the specific textbooks and course materials used” (p.
13).
Ethics Education and Religious Institutions
Machan and McKenzie (2003) noted that some view teaching ethics means indoctrination in what is
religiously or politically correct. Although no research was found to relate ethical business education
and religion (or religious beliefs), Cavanagh (2009) asserted that Catholic business schools are slightly
better than their peers in a number of ways. Catholic business schools require business students to take
courses in ethics and social responsibility. To support this statement, Rutherford et al (2012) also found
that private schools and schools with religious affiliations are likely to require students to take a
business ethics course. In addition, Catholic business schools encourage their student to engage in
service learning, which entails community service and the realization – or recognition – of how
fortunate they are to have an opportunity to become a business leader. No studies or evidence was found
to tie unethical practices to business leaders who earned degrees from Catholic or Private Business
schools.
Ethics in Education – An Uphill Battle?
The prevailing thoughts are ethics should/must be taught in business schools. However, research studies
have found that teaching ethics in business schools has minimal impact on increasing ethical perception
(Waples, et al 2009); altering profitability objectives at the expense of social responsibility (Orwin,
2009); or changing the behaviors of business leaders who have been identified as lacking character
(Cavanagh, 2009). Yet, the consensus is business schools must try to introduce sound ethical and moral
values along with legal and profitable business instruction. Orwin (2009) contended there are in fact
genuinely ethical business professionals in numerous professions. However, that is not as a result of
anything a professor taught them in a business school or an ethics class. The ethical character of
business and technology students and future leaders has already been set before they enroll in a business
or technology degree program and take an ethics class.
Monetary Impact of Unethical Behavior
Coupe (2010) explained lapses in ethical behavior such as erroneous financial reporting to the
investment community for the purpose of keeping the company stock price high. Other noted examples
would be tax evasion and fraudulent accounting practices. The cases illustrate in Coupe’s (2010)
research are infractions which are typically in the multimillion dollar range. The resignation of the CEO
at Volkswagen is more than an economic and profitability setback (Thompson & Liakos, 2015).
Utilizing technology for the purpose of altering emissions testing results is also an environmental
concern.
During the first 10 years of the 21st Century, research studies have been conducted with business school
students to gauge perception, understanding, and implications of ethical behavior. Shurden et al (2010)
conducted a research study to analyze whether or not students’ perceptions of ethical dilemmas have
changed over time. Researchers have observed studies where participants are given examples of
behaviors which were not only deemed unethical, but proven to be illegal in a court of law (Machan &
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McKenzie, 2003; Cavaliere et al 2010; Gray et al 2009; and Shurden et al 2010). While it proved
somewhat easy to identify wrongdoing in these survey examples, research participants had also stated
either they or their colleagues have engaged in some form of unethical behavior while in school (i.e.
cheating on exam; plagiarism; lying in an interview to secure a job; adhering to peer pressure or peer
influence because “everyone else is doing it”). In whatever form, these unethical behaviors result in
infractions of possibly hundreds, maybe thousands of dollars.
As a result, the beliefs of what constitutes unethical behavior in the minds of business or technology
students may be a matter of the monetary impact. Plagiarizing an essay or cheating on an exam to gain
a competitive advantage is acceptable. But changing financial records or stealing from one’s company
to gain a competitive advantage is not. Institutions of higher education must also be vigilant in helping
students know unethical behavior is wrong regardless of what the financial impact is. Moreover,
unethical behavior through the use of technology has both financial and societal effects (Bowyer, 2001;
Gotterbarn, 2001).
Additional Academic Considerations
In lieu of the debate on ethics education, academia must keep in mind its purpose and the concepts of
student outcome learning assessments. Angelo & Cross (1993) offered numerous classroom assessment
techniques which facilitate student assessments. These assessment techniques are designed to provide
instructors with feedback on teaching and learning processes. They will give students the opportunity
to demonstrate their understanding of course material while simultaneously giving instructors data on
how effective their teaching methods are. If students come into an ethics course with either preconceived or deeply entrenched ideas of ethics, there may be challenges in determining the degree of
student learning attained.
Academic institutions of higher education are accountable for disseminating knowledge, measuring
student success, and improving education processes for sustainable learning. Summative assessments
measure student success and student mastery of course material through essays, presentations, and
exams. Formative assessments help instructors observe and analyze the degree to which students
understand the course material; but also give instructors pertinent information about their teaching
methods and effectiveness (Angelo & Cross, 1993).
How do professors and faculty members confirm business schools students understand the course
content in ethics education? How does a business school professor know if business students understand
ethical values, or for that matter, whose ethical values are correct? If business students grasp the
concepts and master the skills of sustaining a business and making it profitable, but use strategies the
business professor deems unethical, does the student fail the course? On the other hand, what happens
when a student passes business ethics and gets a job interview? If the student projects characteristics or
traits which imply corporate social responsibility is more important than corporate profitability, will
they be hired? Are these considerations of any concern for addressing the issue of teaching ethics in
business schools?
Opposing Research Viewpoints
While there are not necessarily opponents to teaching ethics in business schools, there are researchers
who contend the effort is somewhat futile (Heller & Heller, 2011; McDonald & Donleavy, 1995:
Machan & McKenzie, 2003; Orwin, 2009). Machan & McKenzie (2003) contended ethics classes and
the concepts of there being more to business (and life) than making tons of money have been taught in
business schools for over 20 years. Further, Machan & McKenzie (2003) questioned the ethics of ethics
courses in general. They wrote, “By the same token, business students are a mix with radically different

experience levels and educational, religious and cultural backgrounds. In an era in which diversity is
celebrated, instructing students on matters of right and wrong would seem to undercut the goal of
respecting differences.”
Orwin (2009) stated ethics education can only accomplish an activity of self celebration. By teaching
ethics education, institutions can boast of how earnest their students are because of completing an ethics
course as part of their academic curriculum. As part of the business school marketing plans to enroll
more talented students, business schools proudly point to the success of graduates; but those same
business schools do not assume any responsibility for ethical failures and unethical failures of their
graduates (Heller & Heller, 2011).
Recommendations
Christensen et al (2007) defined business ethics as applied ethics that examines ethical rules and
principles in a commercial context (p. 351). Cavaliere et al (2010) stated, “Ethics is the branch of
philosophy concerned with the systematic investigation of values.” Whereas Heller L& Heller (2011)
depicted ethics as one’s theory of life and how we should live our lives, as translated from the ancient
Greeks. Spalding & Franks (2012) wrote, “Ethics has been defined as the study of what is good or right
for human beings” (pgs 226-227). Gotterbarn stressed that ethics entails a moral responsibility (2001).
Based on these definitions, it is safe to say reaching a consensus on the best approach for teaching ethics
can be challenging.
Consistent with the discussion on whether ethics should be taught in business and technology programs
and the overall outcome of teaching students ethical values, the recommendations on the approach and
implementation of ethics education varies widely. An AACSB Task Force (2004) highlighted their
recommendations for addressing business ethics in business schools. AACSB does not suggest a
specific course be added to business school curriculum. Business schools have flexibility to determine
what classes should be added. Researchers have communicated and supported the task force
recommendations in order to lay a framework for consistency (Heller & Heller, 2011; Huckabee &
Johnson, 2010; and Spalding & Franks, 2012). In addition, ACBSP (2011) guidelines to its member
institutions strongly recommend that business curriculum include a course which addresses
international, legal, and political environments as well as ethical behavior.
Goldin (2010) urged college professors to contribute to curtailing unethical behavior by addressing the
topic in their consulting, research writing, and public speaking engagements. Cavaliere et al (2010)
expressed concern that while the AACSB approach of having ethics and ethical issues included in
business administration curricula, the accreditation body does not give sufficient details on how ethical
issues should be included. Cavaliere et al (2010) further stated the best way to ensure the goal of
continuous improvement and accountability in teaching ethics education is attained is by mandating
ethics education teachers prove their credentials.
Gray et al (2009) outlined an approach which supplements the exiting body of knowledge on traditional
practices. They described the traditional approach including: studying the existing business ethical
issues; understanding the relationship between ethics and social responsibility; relating ethical business
controversy to moral philosophy; understanding impact to stakeholders as a result of decision making;
choosing and defending a theory or principle; and examining the consequences of business decisions.
To this traditional method, Gray et al (2009) suggested including behavioral activities that help business
students internalize the ethical implications. By using this approach, business students’ attitudes and
moral character can be observed.
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Spalding & Franks (2012) exclaimed accreditation bodies have not placed enough content and
requirements in their guidelines for them to be effective. This lack of guidelines has led schools to place
more emphasis on corporate social responsibility, or organizational behavior, or corporate citizenship
instead of focusing on the tough issue of ethical values and ethical behavior. This has also led to ethics
being incorporated into business courses such as accounting, finance, information systems, marketing,
and management instead of being its own standalone course. Consequently, there was no single,
separate focus on ethical theory.
As a final recommendation, business and technology academic programs must include ethics education
in their curriculum. Ethics education must be a separate, standalone course which entails the same rigor
outlined in other business school courses. While incorporating an ethics course as part of a capstone
class in business schools is a great idea, this should be probably remain optional. However, upon
completion of business school ethics class, every business student should also sign an oath to attest that
upon graduation they understand ethical practices and behavior; they will do no harm; and they will
abide by the guidelines set forth by business school accreditation bodies.
Researchers sign a certificate from the Collaborative Institutional Training Initiative (CITI) for
conducting human research stating they understand the guidelines and will do no harm. Medical
physicians take the Hippocratic Oath swearing that they will practice medicine ethical. Having business
school students sign a certificate of ethical behavior in conjunction with accreditation body guidelines
will not prevent all unethical behavior, but it is a start in the right direction. The next step would possibly
be putting more “bite” and context into accreditation body guidelines.
Conclusion
Before addressing the training and development opportunity of up and coming leaders, the academic
community may first need to reach consensus on the definition and true meaning of ethical values and
ethics education. The AACSB Task Force has developed a comprehensive list of guidelines to help
strengthen business school management education (AACSB, 2004, p.7). The AACSB guidelines are
based on four specific themes: responsibility of business in society; ethical decision making; ethical
leadership; and corporate governance (AACSB, 2004, p. 9). Heller & Heller (2011) conducted a study
of 50 AACSB accredited business schools to examine business ethics course content which adhered to
AACSB recommendations. The study revealed that while all four AACSB themes were addressed, the
course content, textbooks and reading materials were inconsistent in their handling of the topic.
Spalding & Franks (2012) compared the AACSB guidelines with those of ACBSP. ACBSP is also an
international accreditation body for business schools. ACBSP offers a definition of ethical behavior
that crystallizes the relationship between a business entity and its stakeholders (p.224). Although
ACBSP recommendations are not drawn out in four broad themes like AACSB, business schools
accredited by ACBSP are encouraged to develop students in global of ethical values and ethical
behavior; and measure student success in this area (ACBSP, 2011).
Recommendations from accreditation bodies for business and technology schools and research study
results on adherence to accreditation body guidelines revealed true concern and agreement that ethics
should be included in the business school curriculum. However, there was no consensus or consistency
in terms of what should be included in a comprehensive ethics education course. Moreover, there is no
documentation or evidence of ethical business values which accreditation bodies and business schools
and programs align with.
Finally, researchers consistently acknowledged the need for including ethics education in business
schools. Additionally, there is a shared responsibility between academia and the business community

to address ethical business behavior for the betterment of society. The consequences of not addressing
(i.e. implementing and teaching) ethical business standards will be continued violations of a legal nature
and increased white-collar crime. Research studies have also revealed that business school students
admit to indulging in various forms of unethical behavior either due to peer pressure, a way to succeed,
or a way to avoid failure (Gray et al, 2009).
As a result, there is a general consensus in the academic and business environments that ethics education
and ethical values should be taught in business schools and programs. However, the question of whose
ethical values, or the definition of what is sound and appropriate ethical behavior and ethical values
remains. Further, a clear definition of how to measure the success of teaching ethics in institutions of
higher education will require further analysis.
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Abstract:
This paper describes enterprising organizational change at a new Business College at the American
University of Kuwait. Enterprising university change management focuses on organizational
flexibility, faculty involvement, and interface with the external environment. The enterprising
university movement has received attention in the Western world but far less in the educational context
of the Middle East. Research is needed in this area because the growing Middle East higher education
market is dynamic and therefore presents an opportunity for educational administrators to apply
enterprising change management. Directions for future research are identified based on the case
findings.
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Organizational Change in Middle East Transnational Higher Education
Introduction
Opportunities for higher education in the Middle East have blossomed in recent years. Prior to 9/11,
rapid population growth took place overwhelming the existing indigenous capacity to provide
university places. While the very best students could be accommodated on scholarship at national
universities, a large number of students were provided national scholarships to go abroad to England
and the United States, particularly to the alumnae of their parents and friends. The major higher
education initiative in the Middle East followed the post 9/11 “US government enhanced … border
security policies” (Neiman & Swagel, 2007) which entailed a change in U.S. visa policies that limited
the number of Middle Eastern students, even from an American ally like Kuwait.
While secondary education to meet Western university entry standards was well established by 2000,
most of the 50 tertiary education institutions in the Gulf Cooperation Council countries (GCC)
commenced operations only since that year (Miller-Idriss and Hanauer, 2011). The rapid proliferation
of higher education intensified post 9/11. Governments provided incentives to attract inward
investment into the Middle East in many ways. Kuwait’s National Offset Company funds (NOC, 2016)
were available and facilitated and funded private universities and colleges. The UAE is a good example
of how the number of higher education providers, with free tuition for UAE citizens, quickly grew
resulting in stiff competition for students (Wilkins, 2010; Becker, 2010) and forcing closure of some
for-profit, transnational higher education institutions (Tétreault, 2012; Wilkins & Huisman, 2011).

The transnational higher education trend has been characterized by Western universities establishing
affiliated campuses in other parts of the world. A number of Western universities have partnered in the
development and operation of institutions in the Middle East. Ahmed and Rao (2011) pointed out that
the globalizing universities are consistent with the growth and operations of multinational corporations.
The partnership between Middle Eastern universities and their corresponding foreign institutions is
similar to an international business licensing agreement. Western schools’ names and educational
approaches are licensed for use by Middle Eastern universities.
The Middle East transnational higher education market is becoming increasingly competitive as more
schools open. Successful university administration requires managing change as well as being aware
of and interfacing with the external environment. The active engagement with the external environment
advocated by the enterprising approach makes it an attractive strategy in this type of situation
(Enterprising Universities, 2013). This concept is based on Burton Clark’s (1998; 2004) work on
entrepreneurial universities.
A mature organization that demonstrates agile and proactive
(entrepreneurial) initiatives is engaging in an enterprising stance.
Enterprising university
characteristics (Clark, 2004; ECIU, 2004/2005; Etzkowitz et al., 2000) include participative decision
making, having a collective mindset and practice, developing external partnerships with industry and
other universities, establishing a diversified funding base to raise funds from a variety of sources, and
what Clark (2004) calls a stimulated academic heartland. The academic heartland is denoted by faculty
innovations, an entrepreneurial organizational culture, and an interest in new opportunities in teaching
and research. The concept of enterprising universities has received considerable attention in the UK
(ECIU, 2004/2005; Enterprising Universities, 2013), but virtually nothing has been published on this
topic with regard to universities in the Middle East.
Many higher education organizations do not engage in enterprising behaviors (Todorovic,
McNaughton, & Guild, 2011). This may be the case because traditionally, state universities are
dependent on government funding, operate in regulated environments, and typically have bureaucratic
organizational structures. Rule-oriented, hierarchical structures can stand in the way of organizational
change which can discourage innovation in teaching and research (Bosco, 2012; Deem & Brehony,
2005; Kok, Douglas, & McClelland, 2008). According to Harvey et al. (2006), hierarchically structured
business schools are characterized by a lack of faculty motivation to promote market behaviors at the
organizational level. Ghabra (2010) observed the practice of centralized decision making at private,
American-style universities in the Middle East and noted that faculty have little say in governance.
Moreover, investigation of enterprising characteristics of higher education in the Middle East may
increase awareness of this stance and draw attention to the concept of active university interface with
stakeholders and the external operating environment in general.
Purpose of the Study
This paper is a narrative of enterprising change at a Kuwait Business College established in 2012. The
Business College is affiliated with a private, for-profit, transnational higher education provider, the
American University of Kuwait (AUK). The University was restructured in 2012 to create a Business
College (Fusilier & Munro, 2013). Organizational change can energize support and enthusiasm when
new but the continuing momentum of change requires effort and creativity. The present effort may
help to stimulate discussion of ways to initiate and sustain enterprising university change in the
transactional higher education market of the Middle East. Findings may also serve as the basis for
generating hypotheses that may be tested in quantitative studies of change management in universities.
The paper proceeds as follows: (a) background on AUK is discussed, (b) the enterprising initiatives of
the Business College are described, and (c) the enterprising change process is analyzed using a wellknown change management framework.
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American University of Kuwait
Mills (2009) described the establishment of AUK in 2003 by investors under the leadership of Sheika
Dana Nasser Sabah Al-Ahmed Al-Sabah, a member of Kuwait’s ruling family. AUK was founded as
an undergraduate liberal arts institution with high academic standards. The professionalism with which
the administration undertook the opening of an American University bears mention. Using contacts
established by the AUK Administrators while earning their degrees and working in the United States,
the President and others toured that country with the strategic goal of building an experienced faculty
who had American graduate education and/or teaching experience. The credentials of new faculty were
tested at interviews conducted in the United States with advice and attendance by faculty from
Dartmouth College. Therefore when the university opened, it was staffed with a faculty that was tried,
tested, and had appropriately credentialed PhDs. The University was well –equipped to provide the
highest level of American education experience.
Meanwhile an administrative staff was domestically assembled. The site of a former primary school
was converted to a quality liberal arts campus with modern facilities including an excellent library and
cutting edge technical and computer facilities. The multi-million dollar capital investment in buildings,
equipment, and furnishing was contributed by stakeholders in United Education Company, a subsidiary
of KIPCO, once of the largest holding companies in the Middle East. In addition, the university
management was successful in winning a bid to make use of the Kuwait National Offset Company
funds, which helped fund a significant portion of the initial capital outlay. The Administration further
took advantage of the growing demand among women for an American university education. Having
an American university in the Gulf offered a safe and culturally acceptable environment in which
women might excel in their studies.
The Private Universities Council (PUC) of Kuwait is a government agency that regulates private higher
education providers in the country (Al-Atiqi & Alharbi, 2009). To assure quality, private higher
education providers are required by law to partner with reputable, foreign universities. Dartmouth
College in the USA is the foreign partner of AUK. Miller-Idriss and Hanauer (2011) called AUK a
new turnkey-foreign style independent institution because it was founded and developed in consultation
with Dartmouth, an outside contractor, and operations were transferred to the control of local
individuals. Dartmouth continues to provide guidance on curriculum change. AUK was established as
a single College of Arts and Sciences which housed divisions of Business and Economics, Arts and
Humanities, Sciences and Engineering, and Social Sciences. As its enrollment increased, the Division
of Business and Economics was separated into another college with five majors.
Enterprising Initiatives
AUK is a teaching university with enrollment of under 2,500 students. It does not produce the patents
and commercial research that have been seen as characterizing enterprising universities (Slaughter &
Rhoades, 2004; Todorovic et al., 2011). Instructional enterprising initiatives are more appropriate to
a university with a teaching focus. Establishment of the Business College was a response not only to
growth, but also to external stakeholder demands. This consideration of the external environment is
consistent with the notion of enterprising instructional activity.
An early instructional enterprising initiative was becoming accredited by the Accreditation Council of
Business Schools and Programs (ACBSP). Accreditation helps to assure stakeholders of program
quality. This accrediting agency claims that, “Only ACBSP provides an accreditation process that is
specifically focused on teaching excellence and student learning outcomes…” (ACBSP, 2014). The
accreditation therefore was consistent with the AUK mission as a teaching institution. No other

business degree program in Kuwait at that time had any type of external, international accreditation.
The accreditation provided objective validation of the program’s content which supported the
university’s strategy of differentiation from the competition on the basis of quality educational
experiences for students (Fusilier and Munro, 2013). However working toward the accreditation
required the investment of time, effort, and financial resources. Brink and Smith (2012) documented
the resource requirements of business program accreditation. Certainly there are many other challenges
in the accreditation process. These challenges were met by AUK head one achieving program
accreditation for their business programs from the Accreditation Council for Business Schools and
Programs (ACBSP) in 2oio. This confirmed the high standards set and met by the faculty at AUK.
The new Business College had a lean organizational structure. The structure included a dean’s position
and two department chairs but eliminated the stipends of six lower-level administrators who held the
title of “Program Lead.” There was a Program Lead for each of the five majors and for the common
internship course. The Program Leads were faculty members who taught full-time. Along with the
pay cut, the title associated with the positions became “Program Coordinator.” The administrative
duties were not reduced for the Program Coordinators. Dissatisfaction resulted from this subtractive
change. The Program Coordinators also resisted future work-related changes. Management of this
change was more consistent with a bureaucratic than an enterprising approach because there was no
participation in the decision. Over time, the Administration realized that the organizational structure
was too lean because administrative duties were not being performed adequately. Students experienced
decreased service quality. Their complaints and other problems led to the replacement of personnel in
top administrative positions.
The new administration was committed to implementing an enterprising stance. Both the University
President and College Dean strove to lead by example as they embraced change and cultivated
awareness of the external environment. Administration focused on sustaining the momentum generated
by the creation of the new Business College. Recommendations from the change management literature
for sustaining change include rewarding change champions and launching yet new initiatives to renew
organization members’ energy (Burke, 2011).
Consistent with these recommendations, new initiatives were launched. Changes included upsizing the
organizational structure of the Business College by adding three Department Chairs to bring the total
up to five. Stipends were thereby restored to the former Program Leads who assumed Department
Chair duties. This change increased the administrative support for the College. A second change was
to create a new Assistant Dean position. The position was devoted to accreditation work for the
College. Approximately six months after the position was created, the title was changed to Associate
Dean. This was done to be consistent with the administrative titles used in the College of Arts and
Sciences.
Third, the effort was invigorated to pursue accreditation by the Association to Advance Collegiate
Schools of Business (AACSB). This initiative supported the University strategy of differentiation from
the competition based on educational quality. While AACSB accreditation is common among
universities in the USA, it is relatively unusual in the Middle East (Hodgson & Clausen, 2012), Similar
to the USA, AACSB accreditation is recognized as an indicator of high quality. The accreditation effort
required a higher level of academic engagement than some of the faculty had previously demonstrated.
Collegial and Administrative efforts were developed to increase intellectual contributions. The
activities included mentoring for scholarship, more weight given to intellectual contributions in
performance evaluations, and rewards for collaborative publication. These changes are consistent with
an enterprising culture. Faculty members encouraged and supported one another to achieve recognition
from the external accrediting agency.
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Enterprising Change Process
While the change initiatives described above were generally well-received in the university, their
implementation was not entirely smooth. Lewin’s (1951) field theory addressed the tensions associated
with organizational change. There are likely to be driving and restraining forces for any organizational
change. Recognizing these conflicting forces is an important aspect of managing enterprising
university change.
Clark (2004) contended that “entrepreneurialism works when it is significantly collegial” (p. 173).
Harvey et al. (2006) and Lawler and Sillitoe (2010) echoed the critical role of faculty participation and
support in entrepreneurial university change. The change to lean organizational structure for the
Business College was not a success possibly because the bureaucratic approach used did not fit with
the emerging values of an enterprising culture. More administrators were added after just a year of lean
structure. Moreover, enterprising change involves risk-taking as well as recognizing and managing the
associated tensions in the change process. Because failure is possible, Administrators and Faculty must
develop a risk tolerance that they may not have had when working in a traditional bureaucratic structure.
Conclusion and Directions for Future Research
The present paper describes implementation of an enterprising stance for the new Business College at
AUK. The change helped to more effectively engage the College’s internal and external environments.
The continuing change initiatives are evidence that an enterprising culture that exists in the College.
While the results of a case study cannot appropriately be generalized, they can be used as a basis for
generating hypotheses to be tested with larger samples. Future research may investigate the extent to
which higher education Administrators and Faculty in private, self-supporting universities in the
Middle East actually employ initiatives for enterprising university change. Studies could also evaluate
the impacts of enterprising change initiatives on organizational and individual well-being.
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