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First thanks and appreciation to Our Sponsors 
 

 

 
 

American  University  of  Leadership  —  www.edu.aulm.us  
 

At AUL, we’ve been thinking ahead through innovative ideas: our 

primary goal is to make American higher education systems 

accessible to students worldwide. Through sharing of experiences 

and cultures, our students learn leadership skills that are conducive to 

creating solutions for the future. AUL is a pioneer private American 

University for students and faculty who value skills in leadership, 

entrepre- neurship, innovation and service to one’s community. 
 
 

International University in Geneva — www.iun.ch 
 

The International University in Geneva specializes in degrees linked to 

business to help prepare students for successful careers in areas such 

as marketing, finance, human resources, international relations, 

communications and computer science. Students have gone onto 

work in the banking, advertising, luxury, pharmaceutical and medical 

sectors as well as international organisations and non governmental 

organizations. Many go onto run their family businesses. 
 
 

Exhibitor 

Peregrine Academic Services — (877) 260-1555, www.PeregrineAcademics.com 

 Peregrine Academic Services provides a variety of online testing and training programs 

associated with CPC-based assessments, academic leveling, and the APA writing style, using 

customized materials that meet a variety of needs associated with higher-level education 

benchmarking, outcomes assessment, and scholarly writing. Our focus is on quality of materials, 

client and customer support, and the highest standards for academic excellence to assist you 

with your dual-accreditation requirements. 

http://www.edu.aulm.us/
http://www.iun.ch/
http://www.peregrineacademics.com/


 

Proceedings of the 2nd Annual ACBSP International Conference, Athens, 2014 

 1 0f 132 Proceeding of the 2014 ACBSP International Conference, Athens 

 

 
 
 
 
 

Volume 1 Issue 6; ISSN (CD): 1948-920X 
Copyright © Accreditation Council for Business Schools and Programs – Region 8 

 

List of Contents Author Page 
 

The Stakeholder Centered Business Partnership Model for  Alfred Miller 5 

Student Success  

 

Values-based Leadership in Higher education Olin O. Oedekoven 21 

  Gunther Singeer 

 

A Multi-faceted Approach to University and Business Kristina Collins 22 

Research Partnerships: Executive /Student Action  

Collaborations, a Corporate University, and a Graduate  

Level Fellow Program. 

 

The Benefits of Community Partnerships & Co-Production Grace Thomson 24 

in Business Education: A Case Study from the UAE Christopher Storey  

 

Partnering with Business for Student Success: Targeting  Paul Sears 43 

Business Skill Sets in Addition to Content 

 

Business Advisory Council: A Resource Kit for ACBSP  Judy Bullock 45 

Members 

 

Training of Cross-Border managers: New Growth  Ernest Scalberg 46 

Opportunities for ACBSP Business Schools 

 

How to use the Accreditation Online Reporting Portal Diana Hallerud 47 

 

A Student Success Story: Service Learning Business  Lesley Travers 48 

Partnerships 

 

A Systematic Approach to Your Business Program  Pavel Strach 56 

Accreditation Process 

 

Statistical Skills in the Workplace: A Study of Alberta  Thomas Varghese 56 

Businesses Cecelia Rodriguez 

 

Quality Assurance, Academic Benchmarking, and  Olin Oedekoven 57 

Continuous Improvement Solutions for Global Business    

Education 

Proceedings 

 

 

 

 



 

Proceedings of the 2nd Annual ACBSP International Conference, Athens, 2014 

 2 0f 132 Proceeding of the 2014 ACBSP International Conference, Athens 

 

 

List of Contents Author Page 

 

Unique Business Assignment Fosters “Partnerships”  Kim Hogelucht 58 

Between Students and Business Professionals Leading to  

Internship Offers and Career Affirmation 

Winner of Best Conference Paper Award 

 

An Approach to Organizational Ethnographic Research: John Russell 72 

Strategy, Methods and Processes 

Winner of Best Conference Presentation Award 

Region 8 Presenter in Philadelphia 

 

Evaluating Mongolian Undergraduate Business Program Odgerel Batmunkh 93 

Effectiveness 

 

Delta Mu Delta John Lewington 93 

 

Assessing Business Student Performance between  Olin Oedekoven 94 

Traditional Campus-based and Online Program  Jeremy Cripps 

Delivery Modalities 

 

Introducing the Transnational Journal of Business Hamid Kazeroony 117 

 

Partnering with Business for Student Success: Lessons  John Russell 118 

From Some Successful Collaborations Jeremy Cripps 

 

An Overview of the Six ACBSP Accreditation Standards Steve Parscale 129 

for Accreditation 

 

Innovation and Entrepreneurship Project: Spreading Khadija Behzad 129 

the Culture of Entrepreneurship among Students and  V.S. Damodharan 

the Community 

 

The Stakeholder-Centered Business Partnership Model  Alfred Miller 130 

For Student Success 

 

 

Reference: 

Volume 1 issue 6; ISSN (CD): 1948-920X 
Copyright © Accreditation Council for Business Schools and programs – Region 8 

_____________________ 

  



 

Proceedings of the 2nd Annual ACBSP International Conference, Athens, 2014 

 3 0f 132 Proceeding of the 2014 ACBSP International Conference, Athens 

 

 

2014 ACBSP International Conference 
 

Proceedings 
 

 

The leadership of ACBSP and ACBSP Region 8 were honored to welcome so many members and 

guests to the Athens campus of Webster University.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 Anthony Negbenebor,   Vasilis J. Botopoulos,      Jeremy Cripps 

   President ACBSP Co-President Region 8 Co-President Region 8 

 

This year the conference theme was “Partnering with Business for Student Success.”  

 

Conference events took place at the Athens Campus of Webster University and at the Electra Palace 

Hotel. 

 

The focus of the conference was on the presentation of scholarly papers and with an emphasis on the 

accreditation process which had been requested by ACBSP members in Region 8. 

 

Current sessions were offered in four tracks; 

 

 Partnering with Business for Student Success 

 Academic Improvement 

 Accreditation 

 Focus on the future of ACBSP. 

 

Particular thanks are extended to our sponsors Peregrine Academic Services for their continuing 

sponsorship of ACBSP conferences, the American University of Leadership for the beautiful 

Moroccan leather conference briefcase and portfolio, and the International University in Geneva who 

sponsored our Gala Dinner.   

 

We also want to thank all the staff from ACBSP headquarters who came to Athens and who dealt 

with so many of the arrangements necessary to bring together such a successful conference. 
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Thursday 27 November 2015 
 

Opening General Session: 
 

We enjoyed a presentation by Giorgos Stylios, Former Deputy Minister of Education for Greece. 

 

Refreshment break on the Webster College Campus Rooftop Patio: 

 

_____________________ 
 

Concurrent Sessions 1.  11.00 – 11.45 
 

 

The Stakeholder Centered Business Partnership Model for Student Success 
 

Alfred Miller, Fujairah Women’s College, UAE 

 

Abstract: 

 

This study describes the competition in business models among higher education institutions.  

Sometimes due to particularistic interests, and sometimes out of necessity, these models are often 

extended beyond the university, to non-governmental and governmental partners.  Furthermore, 

today’s educators are finding themselves increasingly cast in the role of technology entrepreneurs, 

who must deploy a strategy while operationally managing innovation.  The literature on business 

models supports the proposition that firms compete by either using a superior business model, or by 

efficiently applying a proven business model.  This qualitative study presents a four-factor business 

model for higher education. The model consists of three interacting and overlapping factors: strategy, 

technology management and innovation, and e-commerce.   A qualitative phenomenological 

argument provides that these three factors influence a fourth factor: stakeholder-centered philosophy. 

The proposed model aligns with ACBSP Accreditation, Standard 3, which challenges business 

programs to adopt a student stakeholder focus.  To meet ACBSP Standard 3, business units create 

value by showing that they use a systematic procedure for outcomes assessment, and that systems 

using documented evidence are in place that show how results are being used to develop and 

improve the business program.  

 

Keywords: Business Models, Strategy, Ecommerce, Technology Management, Innovation, Global, 

Learning by Doing, LBD, Stakeholder Centered Philosophy, Student Stakeholder Focus 

 

Practical Application:  This study will prove useful for representatives of schools that are seeking 

accreditation, reaccreditation or that are preparing a quality assurance report. The report addresses 

ACBSP’s Standard 3: Student Stakeholder Focus; in a practical and replicable way. This report 

presents three generic business models and one deployed model for learning by doing; all of the 

models envision partnership with industry for student success. A fifth model is proposed by this 

study based on evidence from the literature review. Although the model is abstract, it 

comprehensive, universal and readily understood at its constituent factor level. It hoped that ACBSP 

member institutions will engage students in learning-by-doing projects in collaboration with industry 

and stakeholder partners and choose a formal yet practical, theoretical business model to guide 

student-industry partnerships. 
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The Stakeholder Centered Business Partnership Model for Student Success 
 

 

Introduction 

 

Firms competing in the higher education market as service providers need a unit of analysis that can 

be synthesized from the systems, value creation and management activities undertaken by the firm. 

Because partnering with business is relevant; to student’s education from a practical real-world 

perspective, but not all-inclusive, as a scan of global trends illustrates how non-governmental and 

governmental entities also play an important role as partners for student success. A meta-analysis of 

existing business model research conducted by Zott, Amit and Massa (2011) researching on behalf 

the IESE Business School of Barcelona, Spain, and the Wharton School of Philadelphia 

Pennsylvania suggests a unified system for an academic institution-stakeholder partnership.  

 

After a review of the literature, including several recognized business models, and several global 

educational contexts, numerous emerging properties were noted. Of the models surveyed, the author 

proposed a consolidated business model to guide student-industry partnerships, that takes into 

account higher education strategy, such as target markets, e-commerce including revenue models 

where multiple streams are ideal, and innovation and technology management. Management of 

innovation and technology is the way a university manages value creation through modern 

technological innovation, either developed in-house or acquired under license. A stakeholder-

centered business partnership model is proposed here. 

 

Definition of Terms 

 

ACBSP Standard 3. “A business school or program must have a systematic procedure to determine 

requirements and expectations of current and future students and stakeholders, including 

how the business school or program enhances relationships with students and stakeholders 

and determines their satisfaction. Stakeholders may include parents, employers, alumni, 

donors, other schools, communities, etc.” (ACBSP, 2014). 

 

Aimag. A Mongolian governmental administrative district similar in concept to a province.  There 

are 23 aimags and each has a central government presence via a ministerial seat located in 

one of the larger villages or towns of each particular aimag.  

 

Business Model. “A unit of analysis that lies between the firm and its network that simultaneously 

considers and values content and process of doing business” (Zott et al. 2011). 

 

Learning by Doing (LBD). “This initiative is an approach to education where students acquire 

essential knowledge and skills through active, self-reflective engagement with the world 

inside the classroom and beyond” (HCT, 2014).    

 

Review of Theoretical Perspectives  

 

Several theoretical models have been deployed in the business and academic community out of 

necessity and as a result of the ongoing research. These models characterize firms competing either 

by attempting to adopt a superior business model or by implementing a proven model more 

effectively. Three of the most prevalent general models found in the literature are presented here, 

along with the Learning by Doing Model used by Higher Colleges of Technology in the UAE. 
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Seizing the Whitespace: Four Box Framework   
 

Seizing the Whitespace: Four-Box Framework was proposed by Johnson et al. (2008) and Johnson 

(2010).  The four boxes are (1) customer value propositions (CVPs), (2) profit formula, (3) key 

resources, and (4) key processes. The four-box framework, while disseminated as a book, has been 

criticized for insufficiently relying on technological innovation, which is considered of the utmost 

importance today, and for using outdated rather than current examples.  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Seizing the Whitespace: Four-Box Framework (Johnson, 2008). 
 

Open Innovation 

 

The Open Innovation framework (Chesbrough 2006, 2010) is comprised of six functions: 1) 

articulating the value proposition for users; 2) identifying a market segment; 3) defining the value 

chain of suppliers and customers; 4) specifying the revenue generation mechanism and estimate the 

cost structure and profit potential; 5) positioning the firm within a value network, including 

complementors and competitors; and 6) formulating the competitive strategy to gain and hold 

advantage over rivals. 

 

 
Figure 2. Open Innovation Framework (Chesbrough 2006; 2010). 
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Business Model Canvas  

 

The Business Model Canvas (Osterwalder & Pigeur 2010), consists of nine components: 1) key 

partnerships [KP]; 2) key activities [KA]; 3) key resources [KR]; 4) value propositions [VP]; 5) 

customer relationships [CR]; 6) channels [CH]; 7) customer segments [CS]; 8) revenue streams [RS]; 

and 9) cost structure [C$]. 

 
 

Figure 3. The Business Model Canvas of Osterwalder and Pigeur, 2010. 

 

Business Units Creating Their Own Model 

 

This section applies a theory-driven approach to the creation of a framework to govern student 

learning via interacting with business stakeholders. Zott, Amit and Massa (2011) investigated how 

firm outputs and interactions, seek out superior business models, and succeed in competitive 

environments. Acting within these parameters, some firms find success by experimenting with new 

models, while others maximize existing business models. The authors proposed factors that elucidate 

how firms, such as those that employ a superior model, or experiment with novel untested models, 

and how other firms that make wise business decisions within the parameters of existing business 

models, succeed in competitive environments (Zott & Amit, 2008; Zott et al., 2011).  

 

Muegge (2010) describes a two-step process to construct a business model.  The first step is the 

specification of the model, and the second step is discovery, where one business model is compared 

to another.  Specification of the model includes assessing importance of each required task, 

determining stakeholder value propositions for each stakeholder, prescribing the profit formula, and 

identifying resources and capabilities. Discovery is a five-step process, consisting of stating the 

initial business, executing the work plan, documenting the improved business model, and then 

comparing the models, identifying lessons learned, and iterating if necessary.  

 

The business unit will typically hold a meeting, and a model is written down or displayed to the team 

working with or revising the framework. A work plan is devised to strengthen the business model in 

targeted areas. For example, under survival and profitability, a goal of any business program should 

be the production of graduates who are capable of contributing to a firm’s success.  
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Learning by Doing 

 

Learning by doing (LBD) is an organizational approach adopted by Higher Colleges of Technology 

(HCT), the largest of three Federal university systems in the UAE. Learning by doing was adopted as 

differentiation mechanism along with offering applied practical degrees when the HCT was required 

by the UAE Federal Government, to specify and define its market niche with respect to the other 

federal universities. 

 

  

Adapted from Higher Colleges of Technology http://www.hct.ac.ae/learning-by-doing/ 

 

Literature Review 

 

Strategy, ecommerce, technology management and innovation, are the primary drivers of current research into 

business models.  The alignment of five educational sources with these factors is displayed in Table 1. Strategy 

is attempted deployment of a value creation means or competitive advantage. The digital economy has made a 

range of new technologies available to educational institutions. Innovation is transforming applications and 

knowledge through processes and research, into understanding of how these technologies can be converted into 

market outcomes. Ecommerce is trade in products and services using cyber technologies.  

 

According to IBM Business Services (2006) —“CEO’s focus about 30% of their innovation efforts on their 

business models” (p. 12). Furthermore, companies that have grown their operating margins the fastest pursue 

business model innovation, and place twice as much emphasis on business model innovation as the 

underperforming firms (IBM, 2006).  A survey of 765 firm’s CEOs highlighted the ability and foresight to 

explore the following advantages:   

 

1. Strategy networks, activities, systems and competitive advantages that lead to value creation. 

2. Market outcomes from technology knowledge, and its novel applications, including networked 

innovations.  

3. New Internet-based configurations, structures and ecosystem roles of technology.  

 

 

•The business unit graduates 
are valued by employers not 
only for what they know, but 
for their ability to apply 
knowledge in practical, real-
world workforce situations 
from day one. 

•The business unit partners 
with K-12 schools, local 
government, business and 
industry leaders, and 
community organizations to 
promote community welfare, 
culture, and prosperity. 

•The business unit is 
committed to sharing the 
creative and innovative 
capacity of faculty and 
students with business and 
industry partners to support 
the invention of better 
practices. 

•The business unit is 
committed to align 
its academic 
programs to meet 
employer needs and 
to sustain its leading-
edge programs. 

Graduates are ready to 
work and able to 

succeed.  

The business unit is a 
catalyst for practical 

application of 
innovation and 

entrepreneurship to 
advance country 

progress.  

The business unit is 
committed to applied 
and active learning.  

The business unit is an 
active partner with the 

local communities 
served.  

LBD 

http://www.hct.ac.ae/learning-by-doing/
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Table 1. Literature Review of Education Management Perspectives of Business Model 

Research. 
Who What Strategy Technology Mgmt. and 

Innovation 

Ecommerce 

EDUCAUSE 

(Sheets, 

Crawford & 

Soares, 2012) 

Policy Statement: 

Rethinking Higher 

Education 

Business Models 

Model focus on open, 

multi-sided, 

unbundled, and 

facilitated networks; 

R&D focus is on 

disruptive innovation 

Initiatives in learning and 

credentialing; cost 

containment while 

improving outcomes; design 

of value proposition, within 

the ecosystem 

General business 

services that support 

learning and research 

student-centric adaptive 

online learning systems 

ACBSP (2014)  Annual 

Conference 

presentation 

celebrating growth 

success of the 

organization  

Strategic Plan, 

focusing on Regional 

Presence, 

Accreditation,  

Awareness, 

Sustainability, 

rebranding to stress 

global accreditation 

role 

Fiscally responsible growth, 

while providing increased 

value to members e.g. 

Vendors alliance to develop 

student learning outcome 

assessment instruments, that 

provides members 

comparative data 

ACBSP Online 

Accreditation 

Verification Portal, 

http://acbspsearch.org/, 

Web presence from 20 

web pages in 2004 to 

over 250 in 2014, 

delivery of Business 

Education Week 

American 

University of 

Kuwait (Russell 

& Cripps, 2014) 

Higher Education 

in the GCC an 

Emerging Model 

Expert, up-front 

planning and analysis, 

particularly of 

curricula appropriate to 

the GCC market. 

Overarching aim to 

reduce brain drain 

Quality control by GCC 

educational authorities is 

well regulated and tough. 

Emphasis is on properly 

qualified teaching staff, high 

levels of curriculum, and a 

fully accredited in country 

presence 

Homogenized 

undergraduate 

curriculum. New 

technology enables the 

ability to pursue degrees 

from established 

international online 

sources 

Wharton and 

University of 

Navarra, 

Barcelona 

collaboration 

(Zott, Amit & 

Massa, 2011) 

Business Models: 

Recent Develop-

ments and Future 

Research  

Relationship between 

model and 

performance, business 

model is separate field 

of strategic studies 

Business model lies between 

input resources and market 

outcomes, and is the 

organizational and financial 

architecture of the business 

Networked value 

creation enabled by 

digital economy: 

novelty, lock-in, 

complementarity, 

efficiency 

Center for 

American 

Educational 

Progress (Soares, 

2010) 

The Power of the 

Education-

Industry 

Partnership 

Typology of 

college/business 

community 

partnerships are new 

institutional innovation 

models 

ROI for student, college and 

business partnerships; and 

competing silos of university 

transfer credit, vocational 

prep, and developmental 

education. 

Do colleges have the 

requisite data systems to 

track outcomes of 

partnership participants? 

 
Method 

 

This study reviews several systems of partnering with stakeholders for student success. All of the 

systems chosen are current. They give an international perspective, which is in line with the 

conference theme. Each context elicits qualitative comments on a system’s value activities. The 

purpose of the study is to propose a unified system for academic stakeholder partnership that could 

be presented as a usable framework to business unit managers, for innovation of their business 

model. Therefore, emergent properties were sought that could justify a consolidated business model 

for student-industry partnerships, synthesized with higher education strategy, e-commerce and 

management of innovation and technology toward success in delivering a global learner, hence 

http://acbspsearch.org/
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producing a business academic partnership success story. The contextual data was collected on-site 

from principals that were directly involved in the administration of each system. 

 

Research Questions 

 

This qualitative exploratory study provides contextual evidence from several institutions to propose a 

universal model for successful student-business partnerships. The three research questions were 

testable by contextually operationalizing the variables, through case-based evidence that could be 

compared and contrasted, with findings from the literature review, other cases, and theory.  

 

Q1.  To what extent, if any, does E-commerce relate to a universal model for partnering 

with business for student success?    

Q2.  To what extent, if any, does Strategy relate to a universal model for partnering with 

business for student success?    

Q3.  To what extent, if any, does Technology Management and Innovation relate to a 

universal model for partnering with business for student success?   

 

Findings 

 

Mongolia: Innovative partnerships that drive student recruitment 

 

Etugen Institute, a private university, in Ulaanbaatar Mongolia, conducts strategic planning based on 

a top-down model. Etugen Institute, which began as a medical college, has expanded to include an 

ACBSP-accredited business unit. A major strategy included gaining national accreditation, via the 

Mongolian National Council for Education Accreditation (MNCEA). 

 

The strategic planning takes place as follows. Ownership communicates strategic initiatives to key 

stakeholder groups, such as parents, faculty, and staff, by holding in-person meetings early in the 

academic year. Follow-up meetings are held with faculty at the close of each semester, in order to 

assess and cement progress. The strategic planning process is carried out to align each faculty 

member with the strategic goals of the institution.  

 

Engaging with community partners is an essential institutional strategy, and generates work 

placement opportunities, such as placing students as accountants at aimag administrative offices. 

Aimag’s are similar to provinces, and each is served by a government administrative office located 

in of its towns or villages. Etugen Institute’s administration innovated its recruiting method by 

joining the government recruiting consortium, and opened a dialogue with the animal agriculture-

based, economic units, which are a major recruiting base in the out-country regions.  

 

In 2009, the business unit began participating in an innovative national consortium in which Etugen 

Institute was allocated a group of high school seniors who had passed the General Education Exam 

to recruit from. These allotments are calculated by the Ministry of Education. The business unit then 

fills its allotment through a marketing program executed by faculty participation at the aimag level. 

The enrollment allocations are based on subjective factors such as the political influence of the 

director; Dr. Nyamzagd is a former parliamentarian, Vice Minister of the Planning Commission and 

a prior rector of the Institute of Commerce and Business. Dr. Batsereedene has served as Minister of 

Health, and as both Director and President of the 3
rd

 State Clinical Hospitals (Bold, 2010). Etugen 

Institute also attracts recruits based on the desirability of a school’s advertised student learning 

outcomes. 
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Recruitment allocations for each Mongolian educational institutions whether a university, institute or 

a college, are mandated at the federal level. While most members of the consortium are public 

institutions, the group also includes some private institutional members. By gaining membership to 

the group, and by meeting the government-mandated application standards, the consortium partners 

access a quota of graduating high school seniors, and a share of the government recruiting allocation.  

 

Etugen Institute recruits students through its faculty. Twenty-two faculty members visited remote 

aimags in 2013, on week-long recruiting missions, going out to the sites with a list of recruiting 

materials consisting of accreditation certificates and brochures. Aimags are administrative districts 

similar to provinces, and each has a community center providing administrative services. Faculty 

engaged in recruitment, are paid per diem. Etugen Institute also employs four part-time permanent 

reps for four other aimags. 

 

The use of ecommerce technology by Etugen Institute is in its early stages of deployment. The 

university has an electronic library, Internet service, and a website, although content is primarily in 

Mongolian, with portions translated into English. Etugen Institute participated in the piloting of 

ACBSP Online Accreditation Validation Portal, in February and March of 2014 to file its self-study. 

Online delivery of courses via an ecommerce model did not appear to be a component of the 

technology strategy. 

 

The long-term strategic plan, which Bold (2010) helped record, calls for Etugen to update its 

technology to meet a global standard. Improvement in the strategic plan could be used to track goals 

and objectives, a benefit of more quantified tracking, and this could aid in accreditation reporting. 

Although the strategic plan contains a comprehensive set of strategic goals and objectives, many of 

the associated performance indicators are either not quantified, or are missing from the tracking 

mechanism. These measures could be reported online through an Etugen Institute institutional portal, 

facilitating the ability to track the progress that has been made toward completion of planning goals. 

 

The business unit has managed the controlled growth of student enrollment by engaging community 

recruitment sources (through per diem-compensated faculty recruiting at the aimag level, 

participation in the government-sponsored rural recruitment program) while enrolling students in 

Etugen Institute’s in-house ethics training, and student retention through innovative facilities for 

their market, (new dorm, coffee shop, minimart, pharmacy etc.) and extracurricular activities (men's 

and women's basketball team).  

 

The success in recruiting and retention which was physically verified in March, 2014, as part of an 

ACBSP accreditation site visit, is improving the financial health of the organization and pro forma 

cash flow estimates indicate deployment of a viable revenue stream and cost structure (Bold, 2010). 

 

Thailand: Sustainability and corporate and social responsibility (CSR) 

 

Thailand has a strong tradition of academic partnership with industry, especially in the realms of 

sustainability and CSR. A notable area of its strategic success has been identification of key industry 

partners who are eager to collaborate. Academic institutions have partnered with include 

organizations include the Chiva-Som International Health Resort and the Rotary Club of Royal Hua 

Hin (2014).   

 

Thailand’s Sasin Graduate Institute of Business Administration of Chulalongkorn University (2014), 

and accredited by the Association to Advance Collegiate Business Schools (AACSB), takes a 

strategic focus on sustainability, hosting Net Impact, a UN Global Compact partner CSR 

organization (Sasin, 2014) delivered by forming the Sasin Centre for Sustainability Management 
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(SCSM), a partnership between Sasin Graduate School of Business and the Corporate Responsibility 

& Ethics Association for Thai Enterprise (CREATE). Webster University Thailand has partnered 

with the Rotary Club of Royal Hua Hin (2014) since 2010. A Student Rotoract Chapter has been 

founded and has hosted university-level Rotoract events such as Beach Clean-up.  Silpakorn 

University, which has an International College (2014) began as an academy of art, founded by an 

Italian art professor Corrado Feroci (who later took Thai citizenship, and the name Silpa Bhirasri) 

has also taken a sustainability focus and collaboration with Chiva-Som and the Rotary Club of Royal 

Hua Hin (2014) through the Mangrove project as an innovative means to meet its strategic direction.  

 

As a UN Global Compact signatory, community partner Chiva-Som promotes environmental 

stewardship and operational efficiency through a strict environmental and social sustainability 

policy. Chiva-Som has instituted more than thirty environmental initiatives, many which support 

student involvement. Chiva-Som Resort has earned Earthcheck Green Globe Certification which 

demonstrates a commitment to the highest operational environmental standards. The resort instituted 

the LILACS program—lowering the Impact of Luxury Accommodation for Sustainability. Chiva-

Som has deployed processes that demonstrate energy efficiency and conservation, waste water 

treatment and reuse, fresh water conservation, waste minimization and recycling, and eco-friendly 

product usage. Chiva-Som has joined with the Clinton Climate Initiative’s Energy Efficiency 

Building Retrofit Program and chiller cooling and lighting systems have been updated to reduce their 

carbon footprint. However, Chiva-Som remains a high-end luxury resort catering to the wealthiest 

clientele. 

 

Chiva-Som promotes student-industry partnership through the Preserve Hua Hin Group (PHHG) for 

environmental preservation, founded in 2004, and by enlisting students in community wellness 

outreach. Students can participate in PHHG organized events. Student projects include beach clean-

ups, a mangrove ecosystem study with a 300 tree reforestation initiative, registered in the Earth Day 

Network’s “A Billion Acts of Green” campaign.  

 

As environmental ambassadors, students learn about the symbiosis among plants, animals and water 

toward gaining an understanding of the fragility and stability factors of the ecosystem.  

 

A student scholarships program provides tuition assistance for young people in high academic 

standing and with a clear connection to the “Chiva-Som Family.” The criteria are so high that other 

qualified applicants might be missed. Symbiotic development internships are provided for university 

students, educating them for a sustainable future in accounting, engineering, finance, food & 

beverage, human resources, information technology, organic farming, purchasing, sales & 

marketing, spa management and sustainable development. During the internship, the students gain 

practical experience. Thus, internships prepare students for jobs at Chiva-Som or other businesses. 

 

Chiva-Som sends fitness trainers to local schools to promote physical fitness, aerobic dance and 

health consciousness. Chiva-Som culinary artists and nursing staff volunteer to offer students 

counseling on nutrition, personal hygiene, and adolescent development. The goal is to develop 

healthy lifestyles, and instill habits that will contribute to longevity. Chiva-Som offers Hospitality 

and Tourism Management students Environmental Awareness Alternative Environmental Training in 

the Classroom.  The Sustainable Development Coordinator regularly visits universities, and attends 

conferences and forums to make presentations on CSR, green management, ecological and 

environmental issues, community well-being, and carbon footprint reduction.  The Coordinator also 

supports the Underprivileged Social Welfare Program. 

 

The Sasin sustainability and CSR program has been deployed through 24 areas of focus which is 

communicated through social networking, blogs, and organizational Websites. The English versions 



 

Proceedings of the 2nd Annual ACBSP International Conference, Athens, 2014 

 14 0f 132 Proceeding of the 2014 ACBSP International Conference, Athens 

 

of the organization’s websites are of very high quality, and are sure to gain the visitors’ confidence.  

The ecommerce strategy also included the website deployment in Thai and English. An automated 

charitable donations system is provided to simplify contributing to the program and donors at pre-set 

levels of contribution are featured in advertising shown to the public. 

 

UAE: Sustainability, financial services and Emiratisation 

 

The Higher Colleges of Technology along with several other institutions of higher education in the 

UAE, have partnered with Dubai Electricity and Water Authority (DEWA), the United Nations 

Development Program (UNDP), and Dubai Carbon Centre of Excellence, who in collaboration with 

WETEX 2014, (Water Energy, Technology and Environment Exhibition), and the World Green 

Economy Summit of April 15-16, 2014, launched a youth engagement program in Dubai called the 

Carbon Ambassador Program. The strategic partners came together for the official program launch at 

Dubai Carbon’s stand at WETEX 2014, and principals held a press conference afterwards. The 

collaboration with UNDP was launched at the UN Headquarters December 10, 2013. Forty students, 

mostly women, from elite universities, were announced as members of the first class of Carbon 

Ambassadors for 2014-2015. Students are sought to contribute to sustainable development, carbon 

emissions reduction, and green economy. Students participate in workshops, site visits, dialogues, 

lectures, and competitions. The program is strategically aligned with the 2020 EXPO, UAE Vision 

2021, and Dubai Integrated Energy Strategy of 2030.  

 

The administration of student partnerships with industry has the following challenges: equitable 

access to partnership opportunities, establishing and maintaining contact with alumni, and raising the 

employment rate of graduates (Personal Communication, Tarifa Ajaif, Executive Dean of Student 

Services, September, 9, 2014). 

 

Emiritisation is a positive discrimination program used by the UAE Federal Government. Emiratis 

comprise about 15% of the UAE population. However, Emirati participation in the economy is far 

lower. The private sector employs national at a rate of less than 0.5%. Thus, from a socioeconomic 

perspective, government policies favor Emiratis for employment. Due to the low number of Emirati 

faculty at HCT, affirmative action, may take several years to close the disparity between expats and 

Emiratis.  

 

The 170 teachers across 17 campuses plan, (170@17) is the first effort to Emiratise the teaching 

workforce at HCT. The 170@17 plan includes Classroom Observation, Professional Development 

(PD) Session, Assigned Reading related to PD Session, Mentor-mentee meeting, and a Learning by 

Doing (LBD) Project on the branch campuses, with additional centralized training delivered under 

the authority of the Executive Dean of the Business Division. The 170@17 initiative is supported by 

the joint Ras Al Khaimah-Fujairah, master’s level training via the Professional MBA program (a 

weekend course of study that utilizes a cohort based in each city, with a teacher and assistant, 

alternating locations each week and the instructor delivering the course both in person and via video 

feed to the other site). 
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Performance 
Measure 

 
Target is 15% Emiratisation 

Measurement 
Instrument 

Percentage of Emirati faculty 

Current Results 3.6% faculty and 16.2% for staff and management, supervisor and above. 

Analysis of 
Results  

While the non-faculty rate of employment for Emirati Nationals is satisfactory; 
Emiratisation for Faculty is not meeting the target and HCT is working hard towards this 
vision of the country, and one of the strategic directions of HCT. 
 
HCT is striving toward success, with its affirmative action policy for this important minority 

stakeholder group. For the country it is a challenging mandate  to meet the Emiratisation 

target across all institutions, public sector and the country as a whole 

Action Taken or 
Improvement 
Made 

A budget allocation at HCT, supported by the Emiratisation Fund, government subsidies, 

and a mentoring programme is approved and being actioned to educate and 

professionally develop, promising PQ and DQ Emirati Nationals as faculty.  

Higher Colleges of Technology (HCT) also has deployed Zoom, a user-friendly, web-based 

teleconferencing utility, and an e-commerce solution that had demonstrated high reliability in pilot 

testing, and HCT purchased an account (Zoom, 2014). The technology aligns well with the strategy 

of the university to manage its far-flung campuses under a single college system instead of the silo-

like competing directorates, which was the modus operandi of the previous administrative regime. 

Zoom saves students and faculty the opportunity cost of driving to distant campus sites. 

 

Ernst and Young’s (2014) Transaction Advisory Services Division specializes in business modeling 

for the MENA Region (Middle East and North Africa) and can assist with transaction model build 

and review. Wharton Club of the Middle East, INSEAD and Higher Colleges of Technology (HCT) 

have all partnered with Ernst & Young (EY). In April, 2014, prospective African investors in venture 

capital and private equity were courted at a by-invitation-only open house for networking. Ernst & 

Young shared its business model, Capital Agenda Model at the open house, which was attended by 

two members of HCT’s Wharton faculty. In June of 2014, an HCT student from Abu Dhabi 

Women’s College won 5th prize in the Ernst & Young Excellence Award in Accounting and Finance 

2014, which included an internship with EY.  

 

Appendix A at the end of this report presents sample stakeholder feedback, and some criteria that the 

university used for its data collection regime and reporting strategy. The data is taken from that 

information was presented by representatives of the HCT Business Division for a recent QA report.  
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Implications 

 

According to Zott et al. (2011), business model research has been popular since 1995 with the 

publication of more than 1700 peer-reviewed articles. The prevalence of the business model, as a 

unit of competition, has coincided with the advancement of Internet technology. According to King 

(2014), “Nowadays, competition is mainly taking place between business models rather than just 

between products and services.”  Zott, Amit and Massa (2011) found that business models are 

researched along three thrusts; strategy, technology management and innovation, and E-commerce. 

Key themes were novelty, lock-in, complementarities, and efficiency; architectural design elements 

were content, structure, and governance (Casadesus-Masanell & Ricart, 2009). 

 

Business is not the only relevant partner for student success. Governments and non-governmental 

organizations (NGOs) are under pressure to control costs, yet there is an increasing demand for their 

services.  Even if there is an emphasis on investment in technology and innovation, aversion to risk, 

inefficient organizational structures, and resistance to change remain significant obstacles to business 

model refinement.  Improvements to business models targeted at the attenuations of the public and 

NGO sector should be devised to boost the value added of the student stakeholder relationship 

(Micheli, Schoeman, Baxter & Goffin 2012).   

 

Based on the literature reviewed and contexts analyzed, a stakeholder-centered, business partnership 

model was synthesized from the three salients identified by Zott et al. (2011). Success in each salient 

activates opportunities for student success. An example is the award-winning partnership of the 

University of Indianapolis Athens, and Yanbu Industrial College, of Saudi Arabia, which 

collaborated on a mixed and alternating distance education coupled with onsite classroom training 

for a joint MBA program (ACBSP, 2014). The effort was so successful that Webster University, a 

Tier 1, ACBSP business school with a network of global campuses, purchased the Athens site and 

has renamed it the Webster Athens Cultural Center. 

 

According to the stakeholder-centered view of partnering with business for students success, the 

organization exists to serve the stakeholders. Stakeholders are the students, community partners, and 

faculty and administrative staff of the university.  

 
Figure 4. Stakeholder Centered Partnership Model. 

Conclusion 
 

Partnering with business for student success may not go far enough, unless educators adopt a liberal 

definition of business. While many of the key collaborative partners are indeed businesses, such as 

Management of 
Innovation and 

Technology 

Strategy 
    E-

Commerce 
Stakeholder 
Centered 
Philosophy 
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Ernst and Young, many non-governmental organizations (NGOs), such as the Net Impact, a 

sustainability-based organization, and government bodies, such as the recruiting consortium in 

Mongolia are also prime motivators of student success. 

 

Furthermore, business units should have a written strategy, and periodically review that strategy, 

because the business model is a unit of analysis when in competition with other educational 

providers. High-performing firms tend to either deploy a novel and superior model that they 

understand well, and that has been proven to work well for their organization, or they simply do a 

better job implementing an established business model than their competitors do. Business units are 

mandated by the nature of competition and accreditation, to periodically review and attempt to 

improve their model. This study provided strong qualitative evidence that strategy, e-commerce, and 

management of technology and innovation, were viable elements of a stakeholder-centered 

philosophy. 
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Appendix A. 
 

Standard #3 Student and Stakeholder Focus:  Complete the following table. Provide three or four 

examples, reporting what you consider to be the most important data. It is not necessary to provide 

results for every process. 

 

Standard 3 - Student and Stakeholder-Focused Results 

 

http://www.chivasom.com/wp-content/uploads/EnvironmentalInitiatives.pdf
http://www.sce.carleton.ca/faculty/muegge/business-models/
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Employer Satisfaction with Program 
Performance 

Measure  
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See graph 

below 
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80% 

Employer 

Satisfaction 
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the overall 

satisfaction level 
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all cases, except 

one, indices were 
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Learning By Doing 
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HCT system.  
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graduates’ ability to work 

in teams dipped below 

70% in 2012, which may 

be interpreted as a source 

of concern.  However, in 

the years immediate 

before and after 2012, the 

index was very close to 

90%.   

year BAS 

top-up with 

an integrated 

4 year BAS 

with an 

associate 

degree exit 

point. 

 

 

 
 

 
See the following page for a color-coded key of Employer Satisfaction with Program. 
 

 A I am satisfied with the graduate’s ability to communicate effectively. 

 B I am satisfied with the graduate’s ability to solve problems. 

 C I am satisfied with the graduate’s ability to use Information Technology. 

 D I am satisfied with the graduate’s ability to work effectively in teams. 

 E I am satisfied with the graduate’s ability to learn independently. 

 F I am satisfied with the academic preparation the graduate received through the program studied at HCT. 

 G I would recommend the Higher Colleges of Technology graduates to other employers 

 

_____________________ 
 

 

Reference to this paper should be made as follows: 
 

Miller A (2014), The Stakeholder Centered Business Partnership Model for Student Success 

Accreditation Council for Business schools and Programs, 2
nd

 Annual International 

Conference Proceedings, ISSN 1948-920X, Vol. 1, N0. 6 
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Values-Based Leadership in Higher Education 
 

Presentation by Olin O. Oedekoven, Peregrine Leadership Institute 

Gunther Singeer, Life and Career Design 

 

Presentation: 

 

Beyond just being statements of belief and operational principles that characterize our institutions, 

what is the role of organizational values in shaping the day-to-day problem-solving, 

communications, and decision-making for leaders in higher education? Integrity, honor, personal 

courage, respect, honesty… how should we apply these concepts in daily use and promote them to 

others in order to influence and guide team and individual efforts?  

 

In this presentation, Dr. Olin Oedekoven and Dr. Gunther Singer share their experiences in 

developing and promoting a values-based leadership environment for higher education. 

 

 

 

Reference to this presentation may be made as follows: 
 

Oedekoven O, Singeer G (2014) Values-based Leadership in Higher Education, Accreditation 

Council for Business schools and Programs, 2
nd

 Annual International Conference 

Proceedings, ISSN 1948-920X, Vol. 1, N0. 6 
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Thursday 27 November 2015 
 

Concurrent Sessions 2: 12.00 – 12.45 
 

A Multi-faceted Approach to University and Business Research Partnerships:  

Executive / Student Action Collaborations, a Corporate University,  

and a Graduate-Level Fellow Program. 
 

Presentation by Kristina Collins, Tiffin University 

 

Abstract: 

 
The partnership between the University and Company demonstrates a multi-faceted approach that 

ultimately benefits both university students as well as company constituents.   This collaboration can 

serve as a model for universities and industry by detailing the success achieved with several 

classroom research projects, development of a corporate university, and the establishment of a 

graduate-level fellowship program.   

 

The University and the Company started its partnership in 2006, as a result of a prior working 

relationship between a School of Business (SOB) faculty member and the current CEO of the 

Company.  It began as an invitation to speak to the university’s business classes and then eventually 

led to an initial research project surrounding the issue of “branding” the company.  This project 

elevated the relationship between the university and the company.   

 

In 2010, the faculty member, the Company CEO, and new Dean of the SOB created a plan to 

establish a more sustainable relationship that would include more faculty members and students in 

the mix.   As a result of these discussions, a series of class projects were conceived to help students 

work on “real life” issues needing attention at the Company.  Company executives worked with 

faculty and classes to refine the projects to meet expectations of all parties concerned.   One 

classroom research project will be highlighted that involved MBA students presenting a semester-

long logistics and sales analysis research project to the executive committee of the company.   

 

A major outcome of this continuing partnership was the development of the School of Business 

Guiding Principles modeled after those held at the Company.  The Guiding Principles would help 

focus the efforts of the SOB.  When the Dean of the SOB became the new university VPAA, she 

again reached out to the CEO of the Company to facilitate a retreat to develop Guiding Principles for 

the Academic Affairs Division.  

 

In 2012, the CEO joined the university SOB Advisory Board leading to the creation of a Company-

named Fellow program which allowed the university to hire a graduate student to coordinate the 

university/company partnership. The main focus of the Fellow was to work with the Company HR 

department to create training materials for what would become the Company-named University.   

 

The Company-named University currently includes fourteen training modules that university faculty 

members created and delivered to the Company associates within a “train the trainer” format.   

Topics include Stress Management, Business Etiquette, Presentation Skills, and Harassment 

Awareness training for managers.   

 

A member of the Company leadership team continues to serve on the SOB Advisory Board 

and brings a wealth of industry insights to those discussions which allow faculty to revise 
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curricula and assignments to improve alignment between hiring needs and skill 

development.  

 

As transitions at the University and the Company occur, it is fair to say that both parties are 

committed that new and exciting activities remain an integral part of the organizations’ 

strategic plans.  These activities will continue to involve both University faculty and 

students getting “real world” industry experience both inside and outside the classroom and 

the Company associates getting cutting edge consulting in advancing their company goals.  

 

Keywords:  corporate university, Fellow program, “real-life” action research 

 

Application: 

 

This session will detail the success of a multi-faceted approach to building collaborative 

relationships with business that ultimately enhances the student learning experience. 

We believe the lessons we've learned over the course of nearly 10 years can be applied to 

most institutions and in most industries. With the dedicated effort of faculty, a few dollars 

and some creativity, a mutually beneficial project can be initiated.  A successful initial 

project can then lead to more significant collaboration.   

 

This session will be facilitated by two University faculty both who are directly involved in 

several aspects of these projects.  One of the presenting university faculty members was the 

original one to initiate the collaboration.  We are also honored that the CEO of the Company 

will also join in the presentation to provide an industry perspective regarding the successes 

and challenges of these projects.   

 

Best practices, timelines, project details, and lessons learned will all be shared by university 

faculty and the Company CEO.  There will also be a Q&A time for participants to learn 

more about our experiences.   
 
 

 

Reference to this presentation may be made as follows: 
 

Collins, K (2014) A Multifaceted Approach to University and Business Research Corporate 

University The Stakeholder Centered Business Partnership Model for Student 

Success Accreditation Council for Business schools and Programs, 2
nd

 Annual 

International Conference Proceedings, ISSN 1948-920X, Vol. 1, N0. 6 
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The Benefits of Community Partnerships and Co-Production in Business Education: 

A Case Study from the UAE. 

 
Grace Thomson, Sharjah Women’s College 

Christopher Storey, Sharjah Men’s College 

 

Abstract: 

 
Higher education institutions face the pressures of an increasing demand for graduates with 

distinctive skills to lead in highly competitive environments. Business graduates are expected to have 

the right balance of theoretical knowledge and practical skills. Partnerships between academia, 

industry and government have emerged as a way to offer Business students a relevant curriculum 

that prioritizes applied education and authentic learning.  Co-production partnerships connect 

industry experts, government policy-makers with college faculty and students in meaningful projects 

to solve complex problems of mutual interest. The literature on co-production in business education 

in the Middle East is still limited. The purpose of this paper is to add to the body of knowledge on 

co-production and authentic learning through a discussion of the characteristics, key lessons and 

perceived benefits of a collaborative research project between an ACBSP-accredited higher 

education institution and a local government partner in the United Arab Emirates. The findings of 

this study may offer leaders and faculty in higher education, recommendations that can be 

implemented in future co-production projects in similar environments. 

 

Keywords:  Co-production, collaborative research, authentic learning, learning by doing, 

experiential learning, partnership. 

 

Application: A case Study of a class project which can be implemented by other universities. 

 

 

The Benefits of Community Partnerships and Co-Production in Business Education: 

A Case Study from the UAE. 

 

 
The globalization of business carries within pressures to public and private organizations to increase 

their readiness to operate in highly competitive markets, where the alignment of internal capabilities 

to external pressures is permanent (Kaplan & Norton, 2008).  Organizations need highly skilled 

professionals to lead corporate strategies that achieve these goals. Higher education institutions 

become the natural partner of industry and government in knowledge-sharing and human talent 

development required to accomplish corporate strategies. At the same time, higher education 

institutions face increasing demands to produce graduates with the right balance of theoretical 

knowledge and practical skills to respond to the growth of the economic activity of the country. 

Partnerships between higher education, businesses and government can be effective in closing this 

gap, by working collaboratively in joint projects that achieve mutual goals in synergetic manner. Co-

production partnerships have increased in importance as a way to link students and faculty in specific 

priority projects defined by community or business stakeholders (Loffler, 2009). When these 

partners come together, an understanding of their expectations and desired outcomes is a critical 

piece to build long-lasting relationships that create value (De Camara, 2006). 
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The ACBSP standard 3: Student, stakeholder and market focus, addresses the need for Business 

programs to explain how they develop relationships with students and stakeholders for students’ 

success (ACBSP, 2014).  One ACBSP-accredited institution in the Middle East has consistently 

partnered with the industry in educational co-production projects that provided students with real-

world experiences, while building capacity for the partner organization. Guided by a philosophy of 

“Learning by Doing” (Higher Colleges of Technology, 2013), the ACBSP-accredited institution 

worked on a co-production project last spring 2014, giving access to students to authentic learning 

experiences.   

 

The purpose of this paper is to discuss the characteristics, key lessons and perceived benefits of co-

production projects in Business education using the case study of an ACBSP-accredited higher 

education institution in the Middle East and a partner government directorate in the emirate where 

the college operates.  The conceptual framework guiding this study includes seminal and empirical 

research on authentic learning (Kolb, 1998; Watts, 2012), co-production (Dineen, 2012; Loffler, 

2009; Orr & Bennett, 2012), and stakeholder management (De Camara, 2006; Thomson, 2010).  The 

propositions in this research have implications for higher education leaders, business educators, 

employers and researchers, in the formulation of future co-production projects contributing to 

student success. 

 

Problem Statement 

 

Co-production initiatives in higher education are growing in importance as strategies to bridge 

knowledge across industry, government and academics, through joint projects with academic and 

practitioner purposes (Dineen, 2012). In institutions with an emphasis in applied education, co-

production projects open avenues for students and faculty to connect with industry experts or 

government policy-makers. A well-executed co-production partnership lead to synergies in which 

each party involved experience benefits that they could not have generated on their own.  The risk 

exists when the expectations of the business partners differ from those of the academic institutions 

(Orr & Bennett, 2012). The need for alignment raises the question about the ability of institutions to 

understand and negotiate these expectations, while focusing on the achievement of academic 

learning outcomes.  

 

Since 2012, the Faculty of Business of an ACBSP-accredited institution in the Middle East has 

completed three major co-production projects with government organizations with documented 

success. In spring 2014, one of these projects involved more than 70 male and female students and a 

team of four faculty members, in the BUS 3903 Contemporary Issues in Business course, in year 

three of the Bachelor of Applied Sciences in Business Administration degree.  This qualitative case 

study includes a description and discussion of the characteristics of a co-production project 

completed in spring 2014, and the experiences of the parties involved in it, identifying the key 

lessons of the process and the perceived benefits of the collaboration.  The findings of this study may 

offer faculty, students and leaders in higher education and industry, key insights that can be 

implemented in future co-production projects in similar environments. 

 

Purpose of the Study 

 

The purpose of this qualitative case study was to describe and discuss the characteristics, key lessons 

and perceived benefits of a co-production research project between an ACBSP-accredited higher 

education institution in the Middle East and a partner local government in the emirate of Sharjah, 

United Arab Emirates, in spring 2014.  Data about the scope and components of the co-production 

project were collected from the logs of meeting among the partners. Data about the perceptions about 

the outcomes and key lessons of the partnership were obtained through an exit survey to the 
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participating seventy students, and through interviews with the three business faculty and partners 

involved in the project. These data were triangulated and their results interpreted using a qualitative 

case study approach. This research attempts to add to the literature in co-production and Business 

education partnerships by identifying key lessons and best practices that may be of interest of leaders 

and researchers in higher education 

 

Research Questions 

 

The following research questions guided the case study:   

 

RQ1: What were the characteristics and key lessons of the co-production partnership between 

the ACBSP-accredited institution and a local government partner in spring 2014?  

RQ2: What were the perceptions of faculty about the perceived benefits achieved through the co-

production partnership? 

RQ3: What were the perceptions of students about the perceived benefits achieved through the 

co-production partnership?  

 

Research Methods 

 

The purpose of the study was to understand the characteristics, key lessons and perceived benefits of 

the co-production partnership between an ACBSP-accredited institution and a local government 

directorate in Sharjah, UAE. A case-study design was used in the research because the purpose was 

to describe and explore the components of the partnership that provided students with a real-world 

experience. 

 

Underpinning the premise of this research is that generalizations can be formed from the 

observations (data) collected.  The work in this research mainly follows and inductive thinking 

where generalizations are developed from some form of data collection, taking an interpretative 

frame of reference (Lee & Lings, 2008). The qualitative case study method was used over 

quantitative research methods, as the researchers have the drive to understand the social world, rather 

than explain or predict it.  As suggested by Lee and Lings (2008), individual experiences are hardly 

separated from the holistic socio-historical context and “its interpretation and thus knowledge, is 

never final”. In this study, drawing insights from faculty, students, and local government partners 

was critical to achieve an understanding of the reality, which is not objective but rather a social 

construction, created within the minds of individuals interacting (Lee & Lings, 2008). This study is 

positioned to be a theory-building research, where the main objective was to form “new propositions 

based on the evidence drawn from instances of the object of study” (Dul & Hak, 2008).  

 

The research methods for this study combined both descriptive and exploratory elements (Saunders, 

Lewis & Thornhill, 2009) aiming to develop understandings expressed in the form of key lessons 

learned and corresponding recommendations. Combining case study and survey methods allowed for 

the collection and interpretation of various sources of data (Yin, 2009; Creswell, 2009).     

 

Significance of the Study 

 

As per ACBSP Standard 3, a focus on students, faculty and stakeholders, urges Business schools to 

devise mechanisms to connect their students and faculty with the industry (ACBSP, 2014). While 

previous researchers reported the pertinence of co-production activities in higher education (Dineen 

2012; Orr & Bennett, 2012) this literature has been rather general and has not addressed specific 

examples for Business education.  The objective of this research was to fill gaps in the literature 
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about co-production partnerships in Business education, by studying the characteristics of an actual 

co-production project undertaken by an ACBSP-accredited institution and a local government entity. 

 

This study also addressed a gap in the body of knowledge about authentic learning initiatives in the 

Middle East, by describing the activities and outcomes of the co-production project and how it was 

perceived by participating students, faculty and partners. The study aimed at understanding factors of 

success in this specific project and the synergic benefits experienced by their participants. 

 

Conceptual Framework 

 

The conceptual framework provides a context to address the gaps in the literature. The first gap 

linked to the scarce co-production research in Business education. The second gap is the study of co-

production and community partnerships in the Middle East as an option to provide students with 

real-world experiences that contribute to their success. The conceptual framework underlying the 

discussion in this paper includes seminal and contemporary research on co-production, authentic 

learning and educational partnerships.  The components of a community engagement model 

(Thomson, 2014) underlie the analysis of the co-production experience. The institutional strategic 

directions of the Faculty of Business of the ACBSP-accredited institution offer the framework for 

alignment of expectations in this partnership.  

 

Higher education leaders of colleges and universities have the responsibility to formulate strategies 

of engagement with the community (ABCSP, 2014) to obtain feedback that can be used in academic 

planning. The value added by this study is the discussion of co-production projects as a means to 

closing the gap between industry and academia. The findings of this research may assist 

administrators in higher education in their long-term planning for community partnerships, student 

employability and overall student success. 

 

Literature Review 

 

Co-production is a concept with diverse meanings across disciplines. Alford (2009) emphasized the 

need to encourage engagement by clients in the creation of value in the delivery of public services.  

Using examples of co-production in public services in Australia, US and UK, Alford proposed ways 

in which provider and user could work together in improving the effectiveness of a service.  An 

interesting contribution of Alford (2009) was his discussion of the learner as co-producer in 

education, where students add value to the role of the teacher by engaging in class discussions, 

preparing papers and taking notes.   

 

Building on the seminal work by Alford (2009) and Boyle and Harris (2009), Ryan (2012) defined 

co-production within the scope of international public management as greater citizen participation.  

He contended that in co-production arrangements users are equal partners who participate in the 

creation of outcomes by inputting their resources, skills and capabilities into the service process.  

Analyzed from a political participation perspective, Ryan (2012) concluded that co-production 

“should be motivated by civic obligation not just volition, curiosity or savings” (p. 321).   

Other applications of the co-production concept takes place in knowledge-intensive business services 

firms (KIBS) (Skjolsvik, Lowendahl, Kyalshaugen & Foutenlokken, 2007) in their study about the 

Norwegian KIBS industry.  These firms are intensive participants and investors in knowledge-

sharing initiatives (i.e. conferences, training, and networking) where they can meet knowledgeable, 

competent clients. The model of competitive advantage of the KIBS industry depends on an efficient 

and effective co-production, aimed at client satisfaction and firms’ knowledge development 

(Skjolsvik et al., 2007). According to Skjolsvik et al., (2007) the more knowledgeable the client, the 
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more value generated in the process as competent clients will place more demands on the firm to 

perform at higher standards and are more likely to collaborate.  

 

Co-Production in Higher Education 

 

Co-production projects are viewed with great interest in higher education due to the perceived 

benefits of facilitating connections between academia and practice (Orr & Bennett, 2012).  In higher 

education, co-production has taken different forms.  From academic researchers partnering with 

organizations for funding of scientific research at large universities, to practitioners and researchers 

engaging in joint projects where both parties are involved in a strong collaboration (Orr & Bennett, 

2012).  This type of collaboration is intended to bridge practice and scholarship, which is a growing 

trend in higher education.  Consistent with Skjolsvik et al (2007) propositions of client selectivity, 

Orr and Bennett (2012) contended that co-production dialogical approach in academic research 

challenges the traditional view where the client contracted services and the provider delivered the 

services. Academic members involved in co-production projects translate their scientific knowledge 

into concrete and practical outputs of benefit for their non-academic partner.    

 

Dineen (2012) discussed advantages of coproduction experiments in higher education and in 

community action, such as empowerment, contribution, increased confidence, creation of network of 

peers and “a sense of shared responsibility” (para. 9).  Dineen viewed co-production opportunities at 

two levels, moving the discussion of co-production from external partners to internal partners, 

proposing that students could be active participants in the co-creation of assessments that increased 

motivation and effectiveness.  

 

The benefits of co-production may be off-set by divergent expectations held by the partners involved 

in the co-production initiative. The success of co-production projects is not free of risks. Factors that 

may result in a partnership going wrong are multiple, including perceptions of “distance between the 

academic and practitioner worlds” (Orr & Bennett, 2012, para. 7).  The authors argued that the 

environment in which the co-production projects take place may also pose limitations related to 

politics, organizational structures, reward systems and organizational expectations.  

 

In a greater context of collaboration between users and providers, Ryan (2012) proposed a matrix 

that clarified the equalizing powers of the professionals –responsible for the delivery of services- and 

the users –responsible for the design of services in public services co-production projects. Ryan’s 

argument was that any co-production project required a redefinition in the resources, decision-

making powers, and responsibilities to give users (clients) more responsibility for the provision of 

services. Successful co-production arrangements may require negotiation of the diverse interests of 

the members of the project team and community members.   

 

Authentic Learning (Learning by Doing) 

 

One of the benefits emerging from co-production projects is the opportunity to exercise authentic 

learning. Authentic learning is an approach of new learning that prioritizes experience and exposure 

to real-life contexts to create knowledge (Slepkov, 2008). Seminal work by Kolb (1984) emphasized 

the situational aspect of learning through teacher guidance and collaboration that engages students in 

solving real-world problems.  

 

Authentic learning also known as “learning by doing” is different from traditional learning, in the 

focus on experimenting with real-life issues instead of pure knowledge acquisition (Lombardi, 

2007). Watt (2012) contended that authentic learning works best in environments of “high impact” 
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(p. 77) where students integrate theories, collaborate with others, evaluate information, and function 

outside of the classroom as source of additional information.  

 

Equally important in the assessment of authentic learning is the identification of assessments that 

“provide(s) direct feedback to students and indirect feedback to coaches regarding the effectiveness 

of various educational practices” (Watts, 2012, p. 82). An authentic learning assessment would be 

one conducted through frequent evaluation and participation of external experts that are able to offer 

evidence of student learning and opportunities for improvement (Watts, 2012). This evidence could 

come from pupils’ reflection on learning (indirect) or from the evaluations conducted at different 

points of the learning process (direct). In co-production projects, there is an opportunity for both 

faculty and external reviewers (partners) to evaluate the performance of the student. Herrington and 

Herrington (2008) argued that authentic learning activities can be best assessed when a seamless 

integration exists between the experience and the assessment. Co-production projects provide 

students with a real-life environment where theory has be integrated with practice, and where 

students must apply their knowledge, collaborating with others to offer solutions to the problems 

assigned, which are part of a summative assessment.  

 

The benefits of authentic learning experiences extend to faculty as well, who apply their existing 

skills in teaching and delivery to become mentors and coaches in the process. Teachers must have 

the skills to provide students with autonomy as they learn. Faculty empowerment becomes critical in 

the creation of authentic learning experience, as teachers must be enthusiastic and believe in the 

process (Slepkov, 2008).  In the study conducted by Slepkov (2008) teachers participating in an 

authentic learning activity reported that as a result of the reflection upon their teaching practices, and 

the nature of the learning taking place, they experienced professional development as its best.  While 

teachers have the role of mentors or coaches in the process, they also have to take roles of project 

managers ensuring that the deliverables of the authentic learning project are accomplished. 

 

Institutional Strategic Directions 
 

The strategic directions of an institution inform the systematic approach to strategic planning of an 

organization. The ACBSP-accredited institution subject of this study is the largest federal higher 

education institution in the UAE, with 17 campuses across seven emirates. The strategic plan of the 

institution includes six strategic directions, operationalized in initiatives undertaken by each of the 

17 campuses. The list of strategic directions is presented in Table 1.   

 

Table 1; Strategic Directions of the ACBSP-accredited institution 

 

SD 1 Enhance student success  

SD 2 Emphasize applied education  

SD 3 Expand partnerships  

SD 4 Ensure quality  

SD 5 Encourage innovative initiatives  

SD 6 Support national Emiratisation strategies  

 

 

Strategic direction 2 emphasizes applied education, through the motto “Learning by Doing (LBD)” 

which supports the use of experiential, active learning strategies inside and outside the classroom. 

The LBD strategies are integrated into the curriculum and into the assessment strategies of each 

course. At the Faculty of Business level, LBD activities may include field trips, simulation games, 

job-shadowing opportunities, work placement and internships opportunities and applied research. 
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Strategic direction 3 focuses on the expansion of partnerships community, industry and government, 

as a means to connect education with the demands of the market. These partnerships may include 

from the most comprehensive level of collaboration through memoranda of understanding (MOU); 

to participation in advisory committees (i.e. industry advisory committee), co-sponsored expert 

training and professional accreditation, career fairs, employer day events and co-production projects.  

 

Results 

 

This section includes a description of the components of the co-production project of collaborative 

research between the ACBSP-accredited institution and the local government partner in the emirate 

of Sharjah, UAE.   The relationship between these two organizations began in fall 2012 after signing 

a MOU that provided a frame of reference for formal collaboration opportunities.  A first round of 

collaborative research projects took place in one of the campus of the institution, involving Business 

Bachelor-level students in a project related to Emiratisation. A large number of participating students 

were working and opted to conduct the research project within their own organizations. The findings 

of the study were presented in a closing ceremony where the government institution offered 

certificates of participation and monetary incentives for the top three projects. Given the positive 

feedback in this first project, the directorate suggested a second round of collaborative research 

projects for spring 2014 with a more focalized scope.  

 

Preliminary discussions 

 

The key representative of the local government contacted the Business Chair to explore the 

feasibility of a second collaboration on applied research involving Business students. The initial 

contact was via e-mail and phone. The representative had identified an institutional need to research 

about the conditions of the labor market for UAE nationals in the tourism sector. The research 

interest matched the course learning outcomes (CLOs) of one of the courses in the curriculum of 

Year 3 of the Bachelor of Applied Sciences in Business (BAS) offered in spring 2014. A planning 

meeting was scheduled with representatives of the local government, the Program Chair of Business 

and the Course Team Leader (CTL) of the BUS 3903 Contemporary Issues in Business. 

 

Planning Stage 

 

The first meeting took place three weeks before the official start of the semester, giving the CTL 

sufficient time for planning. The CTL led the project on the college side, while the key 

representative led the project on the local government side. All communications would be routed 

through these two main contacts. During the meeting the key representative from the directorate 

shared that the main goal was to work with multiple internal and external stakeholders to learn more 

about how the tourism sector could be further developed and become an attractive employment 

option for UAE nationals. The local government partner secured the participation of the Ministry of 

Higher Education and Scientific Research as a third participant in this collaboration. 

 

To accomplish the research goal, the government entity needed a team of student researchers to 

cover the emirates of Sharjah and Dubai. The students would become partners of the government as 

providers of research data about conditions and challenges of employability in the tourism sector. 

The findings of the research would inform the strategic initiatives of the local government in the 

promotion of employment while increasing the awareness of students about career perspectives in 

the tourism industry. This project was identified as a co-production initiative that enhanced authentic 

learning.  
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Discussions during the meeting centered on a list of 24 questions supplied by the government 

representative, ranging from perceptions about employability in the tourism sector to conditions of 

employment that would attract UAE nationals to the sector.  The course team leader (CTL) and the 

Business Chair asked for clarifications and engaged in a dialog of two hours to assess to what extent 

the research interest matched the content and assessment strategies of the BUS 3903 Contemporary 

Issues in Business course. While each party had yet to work on a definition of deliverables, 

resources, timelines or matrix of responsibilities, it was evident that the research needs of the 

government partner matched the research learning outcomes of the Business course, and the 

emphasis in applied research and expansion of partnerships of the Business unit.  

 

This first meeting resulted in agreements about the responsibilities of each party:  The Business 

teaching team was responsible for the academic aspect of the research and also for the management 

of student teams. The research plan involved 70 students, working in teams of 2-3 students for 

coverage of 24 questions. The directorate agreed to facilitate access of students to sources of data for 

the research, including databases, or key experts in industry and government. A letter issued by the 

directorate explaining that students were conducting official research helped to achieve this goal. 

Given the number of students to be involved (70) and the scope of the research, the parties agreed on 

a plan whereby outstanding work would be rewarded financially.  Certificates of participation would 

be presented to all the involved students, faculty and staff.  A tentative agenda for implementation 

was established. The CTL later refined the list of research questions and re-wrote them to clarify any 

ambiguous areas, ensuring that the questions to be presented to students were clear and simple. 

 

A second meeting took place few days before the start of the semester, including all the four 

members of the teaching team and two new members of the directorate. The agenda for the meeting 

included the validation of the revised research questions, and agreements on the nature of the study 

and research design.  The government representative presented each research question once again, 

along with the suggested research design (i.e. exploratory, descriptive, or explanatory) and the 

sources of data collection (i.e. respondents) for each study. The research project had the buy-in of the 

four members of the teaching team. The faculty members had the opportunity to suggest variations to 

the proposal, participating in a dialogical approach that ensured that all suggestions were 

incorporated. After the meeting the list of questions was reviewed for enhancements and shared back 

with all the project participants via email.  

 

In a separate internal meeting, CTLs and teaching team planned the integration of the project 

deliverables required by the partner (client) into assessment deliverables to be completed by the 70 

students (providers). The assessment plan of the course was a perfect match for the co-production 

project. The course was planned for eight weeks, with four assessments, starting with a research 

proposal and ending with the oral defense and presentation of findings.  Slight customizations were 

made to account for field research that required students work off-campus. 

 

Implementation Stage 

 

In the first week of the academic semester, the teaching team introduced the concept of co-

production and the specifics of the collaborative project to the students. The faculty team emphasized 

the contemporary nature of the research problem and the opportunity to participate in a government-

sponsored initiative that promoted authentic learning.  The message to get through to the students 

was that the collaborative research project advanced the institutional Learning by doing philosophy 

and provided distinctive competencies in applied research.   

 

The participation of 100% of the 70 students (57 females and 13 males) across four sections of the 

BUS 3903 course was the first indicator of success. The faculty team was enthusiastic about the 
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collaboration and worked in a balance between providing guidance to each group of students and 

giving them some autonomy in the research. Students organized themselves in 24 teams of two-three 

members. Each team reviewed the list of refined research questions and chose that which matched 

their interest. A draw system applied if more than one team wanted to answer the same research 

question.  

 

Integration in Curriculum 

 

The BUS 3903 Contemporary Issues in Business was a suitable course for the implementation of the 

project. The purpose of this course was to introduce students to research on current issues to 

“develop a foundation for their future major by researching a contemporary business issue in a major 

business sector” (Higher Colleges of Technology, 2014, par. 2). The design of the course prioritized 

a research-oriented approach where students had to conduct research, evaluate an issue and propose 

alternative solutions or responses.  

Table 2 shows the list of the five learning outcomes of the course and how they connected to 

the goals of the collaborative project with the local government.  The co-production project was 

integrated seamlessly in the already existing framework. The teaching team was positive that the 

goals of the partnerships and the goals of the course would be achieved.  as it assured that students 

would (1) discuss the contemporary issue of employability of UAE nationals in the tourism sector, 

(2) evaluate current literature on the situation of the tourism sector and labor market in the UAE, (3) 

propose a research design and research method to collect data that was relevant to the goals of the 

partnership, (4) analyze the impact and root causes of the conditions of employment in the tourism 

sector, and (5) recommend solutions to the local government partner to inform their policy-making 

strategies.   

 

Table 2: Alignment of BUS 3903 CLOs 

 

 Course Learning Outcome Co-production project goal 

CLO 1  Discuss contemporary issues 

affecting businesses in the region. 

Discuss the contemporary issue of 

employability of UAE nationals in the 

tourism sector and the perspective of 

development of this sector. 

CLO 2  Evaluate current literature and 

information on a contemporary 

business issue. 

Evaluate current literature on the situation of 

the tourism sector and labor market in the 

UAE, 

CLO 3  Propose methods and techniques 

associated with practitioner research 

on a business issue. 

Propose a research design and research 

method to collect data that was relevant to 

the goals of the partnership 

CLO 4  Analyze the impact and root causes 

of a business issue using research 

findings. 

Analyze the impact and root causes of the 

conditions of employment in the tourism 

sector 

CLO 5  Recommend feasible solutions to a 

business issue based on the 

application of business principles. 

Recommend feasible solutions to the local 

government partner to inform their policy-

making strategies 

Source:  CurricuNet 

 

The assessment plan included opportunities of formative assessments where students were able to 

reflect on their learning, in a real-life environment, with teacher-mentors, and with the support of a 

key government contact.  While Business students were not new to research field work, this project 
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required more coordination and professionalism to meet the expectations of their client, the 

government entity. 

 

The CTL integrated the deliverables of the co-production project into the assessment strategies of 

BUS 3903 seamlessly, connecting it to the existing four major summative assessments of the 

semester. Table 3 shows the detail of the four summative assessments of the course.  The assessment 

plan covered eight weeks, and required students to complete a research proposal, literature review 

and methods, research report, and final presentation and oral defense. Each assessment had a set of 

instructions and marking rubric that explained the expectations of performance. The due date of each 

assessment matched the agreements with the local government team for progress reports. 

 

Table 3: Assessment Strategy of the BUS 3903 Contemporary issues in Business 

Assessment Weighting Description / Rationale Due date 

1. Research 

Proposal  

20% Plan for the research to be carried 

out. Background of the problem, 

problem statement, purpose 

statement, significance of the 

research, and conceptual framework. 

Weighted at 20% to balance reward 

and risk – rewarded effort to generate 

an effective plan with the risk that the 

plan may be off course.  

Beginning of 

week 3 of the 

course allowing 

students two weeks 

to complete the 

work.    

2. Literature 

Review & 

Methods 

20% Critical review of the literature 

leading to a justification for the 

study. Students needed to understand 

what contribution their research 

would make. 

Development of skills in designing 

effective methods of data collection. 

Students needed to develop their 

skills in all aspects of methods.    

Beginning of 

week 5 

3. Research 

Report 

30% Report providing details of the 

results, discussion, conclusions and 

recommendations.  

Beginning of 

week 7 

4. Final 

Presentation 

and Oral 

Defense  

30% Students present their work and 

then orally defend their findings.   

End of week 8 

 

 

Each assessment was designed to balance group and individual work, consistent with the 

accreditation guidelines of the Faculty of Business. For example, in assessment one, research 

proposal, students formulated the background of the problem, the problem statement, purpose of the 

research and research methods. Students agreed how to distribute the components of the research 

proposal and signed the assessment cover sheet as evidence.  The marking rubric included individual 

and group criteria. All other components of the strategy were managed in similar manner. The final 

presentation and oral defense was individually assessed. A panel of two evaluators assessed each of 

the 70 students in a 10-minute presentation. Students used visual aids, presentation slides, or videos 

to discuss their findings.  Students were evaluated in their presentation skills, organization skills and 

the actual outcomes of the research, in alignment with the CLOs. 
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Project Dissemination  

 

Two co-organized public events marked the beginning and the end of the collaborative research 

project. An opening ceremony was organized in week 4 of the semester, with the presence of the key 

representative of the local government, campus management team and the Executive Dean of the 

Faculty of Business.  The CTL and the key representative met to plan every detail of the program 

which goal was to reinforce the context of collaboration between the institutions. The opening 

ceremony, originally planned for week 2 of the semester had to be rescheduled to week 4 match the 

busy schedule of the organizers and other internal authorizations proper of federally-funded 

institutions.  The event helped students understand the significance of the research and the 

partnership with the local government. The official nature of the ceremony signaled students, faculty, 

staff and internal and external stakeholders that this was a serious partnership that expected to 

produce worthwhile outcomes.  Combined press releases were issued by both parties in both English 

and Arabic.  

 

A closing event took place five weeks after the course had ended. A key guest in the closing 

ceremony was the Chairman of the Board of the local government entity. His presence demonstrated 

the caliber and significance that this collaboration had for the parties. The CTL and the key 

representative of the local government met several times to plan the closing ceremony. The hallmark 

of this co-production project was the evaluation of outstanding student work, suggested by the 

government partner. Eight top teams were selected based on marking rubrics and requested to 

present the findings of their research study in an A2 poster. The posters summarized the background 

of the problem, research questions, results, interpretation and recommendations becoming part of a 

research exhibition during the closing ceremony. The Chairman toured the exhibited posters and 

interacted with the student researchers who engaged in discussions of the results of the research. 

Students received certificates for their outstanding work and participation. The event was covered by 

print media and TV. 

 

General feedback from the teaching team, students and local government representatives was 

positive and suggested that the goals of the collaboration were achieved. The local government 

partners received insights from the industry and other government entities about the situation of the 

tourism sector.  The students conducted applied research that was relevant to the learning outcomes 

of their degree and significant in the determination of career orientation in the future. The faculty 

team experienced diverse roles as facilitators, mentors, and liaisons in a major project. The next 

section includes the main answers of the research questions guiding this study, based on the 

collection of opinions and perceptions of the stakeholders about the co-production process, the key 

lessons of this project and the synergies achieved.  

 

Discussion 

 

The purpose of this section is to present a discussion of the results of this research study that assists 

in answering the three major research questions.  (1) What were the characteristics and key lessons 

of the co-production partnership between the ACBSP-accredited institution and a local government 

partner in spring 2014? (2) What were the perceptions of faculty about the perceived benefits 

achieved through the co-production partnership? (3) What were the perceptions of students about the 

perceived benefits achieved through the co-production partnership? The data for the discussion was 

processed from the log of meetings between the local government and the faculty team in spring 

2014.  Data about students’ perceptions and opinions was extracted from responses to a survey 

conducted after the project had been completed.  Data about faculty members’ perceptions and 
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opinions was extracted from responses to a set of interview questions emailed to the faculty team 

once the project was completed.  

 

RQ1- What were the characteristics and key lessons of the co-production partnership between the 

ACBSP-accredited institution and a local government partner in spring 2014? 

 

The co-production project conducted between the ACBSP-accredited institution in the UAE and a 

local government directorate was the result of an institutional collaboration formalized through a 

MOU. The scope of the collaboration included the organization of a major collaborative research 

project with the involvement of 70 students in the Bachelor of Applied Sciences of Business 

Administration and a teaching team of 4 faculty members.  The scope of the research aimed at 

understanding the situation of the labor market for UAE nationals in the Tourism sector.  

 

The data for this research question was extracted from meeting logs kept during the period of the 

partnership. The content of the minutes of the meetings were analyzed and interpreted. A community 

engagement model (Thomson, 2014) was used as frame of reference for the interpretation of the 

results. The constructs of the model were identified as a result of other learning by doing activities of 

the ACBSP-accredited institution with other partners in 2013. 

 

 

a. Faculty Empowerment 

 

 Faculty members at the ACBSP-accredited institution were very active in the community 

and industry and could identify projects that provided students with real-life experiences. 

The start point of the collaborative research project with the local government partner was an 

existing relationship developed by faculty members for the past two years.  As contended by 

Dineen (2012) teaching teams in these projects, feel empowered, confident and with shared 

responsibility toward the project goals. Without the enthusiasm, willingness and buy-in of 

the faculty team, this project would not have been possible. 

 

b. Identification of Suitable Partners  

 

 Critical to the future of the co-production project was the identification of the key 

stakeholders and their needs, stakes and degree of influence (Thomson, 2010).  In this 

project, a previous experience in similar academic collaboration with the local government 

partner was a contributing factor.  The Chair of the faculty of Business had cultivated a 

positive relationship with the key contact of the local government, which facilitated the 

dialogues and agreement in pre-planning, planning, implementation and dissemination stages 

of the project. External partners have their own culture, systems and procedures and patience 

and understanding was vital for the success of the collaboration.  From the perspective of the 

academic institution, the CTL made the assumption that a win-win partnership had been 

formed and that the local government partner was always working in a well-intentioned way 

towards mutually beneficial outcomes. This assumption was important at times when 

responses seemed to have been delayed or there seemed to have been some 

miscommunication between members of the project team.  

 

 As suggested by Skjolsvik et al (2007) the selection of knowledgeable clients that add value 

to the process, can be extrapolated to the strategies of co-production in higher education.  

Knowledge development or knowledge application is part of any higher education 

institutions’ strategy and the selection of competent clients (partners) and projects should 

contribute to joint learning. In this project, the local government partner had the know-how 
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on labor market policies, and the educational institution, had the know-how on scientific and 

applied research. 

 

c. Alignment of Stakeholders’ Needs and Expectations  

 

 Another factor of success in this project was the alignment and prioritization of stakeholders’ 

expectations and needs. This alignment was achieved through a dialogical or consensus 

building process (Thomson, 2010).  A dialogical approach ensures that all the parties in the 

project have input in the components of the collaboration. This was especially important to 

ensure that the partner felt that their research needs were met. Speaking to the partners on a 

regular basis was vital as it was not always certain that e-mail communications had delivered 

their message. This also allowed for reconfirmation of plans and reminders related to actions 

that had been agreed previously. When setting up the program the partners had repeated 

discussions about the research topics and research questions, what they meant and why they 

were important. This helped all involved to understand a refine their thinking, which in turn 

benefitted the students.   

  

 As proposed by Orr and Bennett (2012) co-production projects are intended to bridge 

practice and scholarship. In the case of this project, the local government partner identified 

emerging questions about the situation of the tourism sector in the UAE that needed answers.  

The educational institution had the need to provide students with a real-life context to apply 

their newly acquired skills in research. These two individual goals transformed into a 

common goal of collaboration in applied research to attempt to resolve the issue of 

employment of UAE nationals in an increasingly important sector of the country. The 

partners achieved the goals set forth of collecting relevant data from industry and 

government entities about the situation of the tourism sector, to be used for the formulation 

of strategies by the local government entity.   

 

d. Seamless Integration into Assessment Strategies 

 

 A critical component in the co-production project was the integration of the activity in the 

assessment strategy of the BUS 3903 course. The deliverables of the project were sequenced 

following the due dates of the four assessments of the course. Faculty members guided the 

students in the academic aspect of the research and the partner provided coached students in 

their field trip work.  Watts (2012) contended that authentic assessments required frequent 

evaluation and participation of external experts.  In the case of this project, the CLOs 

matched the goals of the local government partner and students were able to manage the both 

the demands of their teachers and the partners. The integration of the deliverables of the 

project into the assessment strategy ensured that students were assessed in a seamlessly 

integrated experiential environment (Herrington, 2008; Slepkov, 2008).  The identifiable 

project deliverables allowed faculty and external partners to give students feedback on their 

progress. This ultimately guaranteed a higher quality result that met the learning outcomes of 

the course and achieved the goals of the co-production project. 

 

 Structured Mentoring and Coaching Process 

 

 A well-structured system of mentorship and coaching was essential to support the research 

efforts, offering an authentic learning experience.  Students were immersed in an authentic 

learning environment for six weeks, in which they put themselves in the real world, 

collecting data through interviews, surveys or focus groups. As suggested by Watts (2008) 

students in authentic learning activities become motivated when they receive relevant and 
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meaningful feedback. The faculty team guided them in the refinement of their research goals 

but students had to be autonomous enough to re-direct their research orientation if new 

information was received. Students were asked to reflect on their learning and apply their 

newly acquired research skills to solve a complex issue. The role of the teaching team and 

the external partners as coaches was such that they negotiated the individual demands of 

groups of students who needed more direction, with others who needed more autonomy.  

 

e. Motivation and Rewards Program 

 

 The system of rewards that recognized the outcomes of the research projects was another 

factor of success of the collaboration. The opening and closing ceremonies were important 

for both partners. These events acted as symbolic markers that let stakeholders know that the 

partnership was real and serious in its desire to produce win-win outcomes. The events 

offered an opportunity to bring stakeholders together, manage expectations and acknowledge 

contributions.  The local government partner had ties with the Ministry of Higher Education 

and Scientific Research, securing economic incentives for the top research work and for all 

the 70 participants in the project.   While the BUS 3903 course had a natural reward system 

via the grades for each assessment, the recognition by the external parties in a public 

ceremony was an incentive that students, faculty and campus administrators appreciated.   

 

RQ2: What were the perceptions of faculty about the benefits achieved through the co-production 

partnership? 
 

The faculty team participating in this project joined the project with enthusiasm, demonstrating their 

interest in the success of the collaboration from the onset. The course team leader championed the 

idea among the teaching team for maximum commitment. The cultivation of a close relationship 

between the CTL and the key contact at the local government office increased the probabilities of 

success of the project.  The insights from the faculty team were collected through a short structured 

questionnaire of five questions. 

 

From the teaching teams’ perspective, the collaboration had value because students learned about 

research skills, report-writing skills and statistical skills. The teachers agreed that the students gained 

knowledge of how the industry operated increasing their awareness of the challenges they might face 

as future graduates.   

 

The faculty team qualified the project as an invaluable learning-by-doing activity that gave exposure 

to the institution to external partners to improve the linkages between industry and academia. The 

partnership was viewed as essential for the institution to provide students with the competencies 

required in the workplace. The integration of the project into the BUS 3903 course secured that the 

learning-by-doing aspect of the course was ongoing and inclusive. The major perceived benefit of 

this co-production project was that students had to deal with real-life situations, exposing the 

students to the real world, but in a controlled way, resulting in the achievement of the learning 

outcomes. This answer illustrated one of the benefits of this collaboration which is the enhancement 

of students’ skills to understand current issues and solve complex problems in their surroundings. 

 

This co-production partnership also offered the participating faculty members opportunities for 

professional development as suggested by Slepkov (2008).  While two of the four members of the 

teaching team had participated in similar student research projects in past semesters, the other two 

were new to the process. The teaching team was able to self-reflect on the learning process and to 

learn from the interactions with the external partner. One of the teachers reported that through this 

project they had learned about the dynamics of working with external entities.  
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An overall impression of the faculty team was that the external partners were very dedicated to the 

project, working in full collaboration with the academic team and the students. While breakdowns in 

communication may have occurred at some point, these were minor and short-lived instances. One of 

the teachers concluded that if a different external partner would have been involved, who did not 

have time to commit to the project, the results of the experience would have been very different. This 

opinion confirms the key characteristic of the selection of suitable partners in a co-production project 

(Thomson, 2014). 

 

RQ3: What were the perceptions of students about the benefits achieved through the co-

production partnership? 
 

Data about the perceptions and learning experiences of the students participating in this project were 

collected through a short survey via survey monkey. The identity of the respondents was kept 

confidential and results aggregated for purposes of analysis. The survey included ten items. The first 

eight items asked students to express their agreement with statements rated on a 5-point Likert-type 

scale, with 1 representing strongly disagree and 5 strongly agree. Statements 1 to 5 were related to 

the five learning outcomes for the course. Statements 6 to 8 asked about the topic of the project, the 

partner and active learning experiences. The last two items were open-ended questions to allow 

students to elaborate on the benefits of the co-production experience. A summary of the feedback is 

shown in Table 4. 

 

Overall, the responses to the survey were positive and supported the view that students found value 

in the collaborative research project and the course. The responses to statements 1 to 5 revealed that 

in average, 87.37% of the respondents strongly agreed or agreed that they had achieved the course 

learning outcomes. In the topics of the value of the research topic, 94.73% of respondents strongly 

agreed or agreed that research on the UAE national employment in the tourism sector was 

worthwhile. Finally, the related questions of working with an external partner and how much active 

learning was included in the course averaged 76.32%, supporting the idea that students found value 

in the real-life experience of working with an external partner.  

 

The responses to question 9: “What were the main benefits, if any, you gained from taking the 

course, were diverse but they converged in supporting the positive experience in the project.  

Question 10 asked about improvements in the collaboration, to which few responses suggested more 

out-of-the classroom research and more time for the completion of the project.  Some of the open-

ended answers are noted below: 

 

“Having an opportunity to meet with people who are working in tourism sector and benefit from 

their experience” 

“Learn how to conduct interview outside college (the process like setting appointments)” 

“I've learned how to gather information and work in a team” 

 

The students’ responses revealed that working with an external partner was a valuable learning 

experience. The benefits gained from the research process were also highlighted and coincide with 

those shared by the faculty team.  

 

 

 

 

Table 4: Student feedback about the Co-Production Experience 

Statement Percentage of students 
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who responded Agree or 

Strongly agree  

(n = 19) 

 

1. During the course I was able to look at a contemporary 

(current) issue affecting business in the region. 

 

 

84.21 

2. During the course I was able to evaluate current literature 

and information on a contemporary (current) business issue.  

 

84.21 

3. During the course I was able to suggest methods and 

techniques to gather data. 

 

94.73 

4. During the course I was able to analyze the impact and 

causes of a business issue using research findings. 

 

89.47 

5. During the course I was able to recommend feasible 

solutions to a business issue based on the application of business 

principles. 

 

84.21 

6. Researching UAE National employment in the tourism 

sector was a worthwhile topic to study. 

 

94.73 

7. Working with an external partner was valuable. 

 

78.95 

8. How much "learning by doing" did you do during this 

course? 

 

73.68 

 

Conclusions 

 

The purpose of this qualitative case study was to discuss the characteristics, key lesson and benefits 

of a co-production project of collaborative applied research between an ACBSP-accredited 

institution and a local government entity in Sharjah, UAE. The collaborative project aimed at 

developing the research competencies of the students of the ACBSP-accredited institution while 

providing solutions to the local government in matters of labor policy-making in the Tourism 

industry. This collaborative project supported the strategic directions of the educational institution, 

which prioritized applied education and the expansion of partnerships. The leadership and the 

teaching team of the Faculty of Business at the ACBSP-accredited institution also met the 

expectations of the ACBSP standard 3 that fosters the focus on faculty, students, and stakeholders. 

 

The findings of the study added evidence to the argument that co-production projects can offer 

benefits to the higher education institutions as opportunities to bridge gaps between academia and 

industry (Dineen, 2012) but that also have risk implications (Orr & Bennett, 2012) that need to be 

managed. Results of the data collected from meeting logs in this project revealed five factors or 

characteristics that led to the success of the co-production partnership: (1) faculty empowerment, (2) 

identification of suitable partners, (3) alignment of stakeholders’ needs and expectations, (4) 

seamless integration into assessment strategies, and (5) motivation and rewards program. 

 

Faculty empowerment was critical in this partnership. The faculty team had the ability and 

willingness to lead the direction of the partnership from beginning to end. The four faculty involved 
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discussed, negotiated and revised the plans proposed by the partner to calibrate it to meet the 

academic outcomes. They managed the project with a strict timeline and discussed with the partner 

on specific deliverables periodically.  

 

The identification of the partner and alignment of the needs and expectations were important in this 

collaboration. Before the project, the government partner was the provider of public services, with 

the know-how about labor market, but with no enough information about the Tourism labor market 

for UAE job-seekers. During the project, the students became the providers of service, shifting their 

roles from future entrants in the market, to providers of services that would help shape the market 

(Boyle & Harris, in Ryan, 2012).  At the end of the project, both government entity and college 

gained additional knowledge about the Tourism market which can help them outline strategies to 

increase demand and supply of labor in the next years.  

 

This co-production project also achieved equalization of powers between local government entity 

and the college, giving the partner (client) similar responsibility for the design of service (applied 

research) as did the students who conducted the research. This finding is consistent with the 

propositions of Ryan (2012) about co-production in public services. The faculty team and the 

partners’ used a shared decision-making approach that ensured that the process moved promptly 

through the period of eight weeks of the course. The success of the project proved that it was 

possible to shorten the distance between the worlds of academia and industry (Orr & Bennett, 2012) 

if the partners have the willingness to overcome politics and organizational structures that delay 

action. 

 

The integration of the co-production as an authentic (Learning-by-Doing activity) into the 

assessment strategies of the course contributed to achieving the goal set forth by the partner, in 

having 24 research projects on diverse aspects of the tourism sector. The program of rewards was 

one of the most critical components of the collaboration, which signaled to the students that this was 

an important undertaking. Students’ time and effort in this project was acknowledged by the 

community. 

 

Feedback from the faculty team and the students converged in that the students experienced added 

value in their learning process, by immersing in a real-life world environment, improving their 

ability to discuss, analyze, evaluate and implement research methods in order to solve complex, 

contemporary issues in business. Faculty and students agreed that collaboration with external 

partners expose students to environments that replicate those that they will experience when they 

graduate, increasing their readiness for the workplace.  

 

Recommendations 

 

The focus of the current study was to describe and discuss the factors, key lessons and benefits of the 

co-production partnership between the ACBSP-accredited institution and a local government entity 

in the UAE. The results of the study contributed to fill the gap in the literature about authentic 

learning initiatives in the Middle East by describing the components of research collaboration and 

the perceptions of faculty and students about the value of the partnership. Opportunities of research 

exist to operationalize these perceptions in quantitative models of correlational or predictive nature.  

 

The study contributed to the body of knowledge by discussing the relevance of co-production 

initiatives and their value as authentic learning opportunities. The research also supported the 

emerging evidence of a community engagement model for co-production in higher education 

(Thomson, 2014). Future research can focus on the replication of this qualitative study with other 
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institutions of higher education in the Middle East, other private or public partners, or other co-

production topics to facilitate comparisons on the pertinence of the engagement model.  

Given the emphasis of ACBSP standard 3 on a focus on faculty, students and stakeholders, a 

recommendation for leaders of Business programs in higher education is to encourage the 

formulation of authentic learning projects with the community. Chairs or Deans of Business 

Programs should be committed to foster the expansion of partnerships in their geographical areas of 

influence. Leaders of Business programs should devise mechanisms to empower their faculty to 

formulate co-production projects, through training, coaching or professional development 

opportunities.  

 

Relationship-building is an ongoing responsibility of the Chairs of Business programs and time 

should be allocated to cultivate relationships that can be of broad benefit for students, faculty and the 

institution. A strategic approach in the management of authentic learning projects has the potential to 

add value to the degree programs, contributing to the student success in the marketplace.  
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Paul Sears, The University of Findlay 

 
Presentation: 

 

Targeting Business Skill Sets in addition to Content: 

 
For years, college business courses and programs have emphasized content and intellectual skills 
linked to that content (textbooks, power point presentations, lectures, Q&A, tests, etc.). These 
pedagogical tools do help students develop useful business skills (such as reading, listening, and 
speaking—communication skills). 
 
They also encourage the use and development of important intellectual skills (specialized 
knowledge, abstract conceptualization, logical thinking, diagnostic use of concepts, and problem 
solving).  These skills are obviously of value (as evidenced by salaries of graduating business 
students compared to most other graduates) 
 

However, businesses are increasingly expecting, and demanding, that students be able to “hit the 

ground running” and they feel strongly that most of our current graduates are not well prepared for 

work. Businesses increasingly want our students to possess specific skill sets that are directly 

relevant to organizational success in addition to content knowledge, intellectual skills and 

communication skills.   

 

These specific skill sets (which I call “business skills”) are best learned by doing (thus the 

heightened interest in experiential learning) 

 

Many schools today emphasize a variety of types of experiential learning (i.e. internships, co-ops, 

field experiences, projects). However, it is not clear that all schools have explicitly targeted 

“business skills” as student learning outcome objectives from these experiential learning 

opportunities  

 

The University of Findlay has made an institutional-wide commitment to providing every student in 

every program with an experiential learning opportunity. But, at UF, what has most effectively 

captured the interest of the business community is not this commitment to experiential learning.  

Ironically, their interest is more focused on what we are doing in the classroom, using a traditional 

pedagogy (i.e. in-class exercises based upon text material). What we are doing is teaching business 

skills, in our case, teaching every student how to use the enterprise resource planning system known 

as SAP 

 
We have adopted a rather unusual approach—rather than teaching SAP in a stand-alone enterprise-
level resource planning course (which many schools offer) we have integrated SAP into a number of 
our business “core” courses, so that a student is exposed to the SAP Accounting Module in their 
introductory accounting course, the SAP HR Module in their HR course, etc. 
 
This unusual approach has captured the attention of a number of large companies that use SAP, I 
think because we teach SAP the way they use SAP—they use specific applications in specific 
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departments.  They hire people for specific departments, where they use specific SAP applications.  
Nobody uses SAP as an enterprise-wide function. As a result, our program (and students) have come 
to the attention of several large companies that never had interest in us or our students before.  
General Electric heard about our SAP initiative, contacted us (a first!) and has hired several of our 
students as interns, including offering full-time jobs to some.  GE now regularly recruits on campus 
(another first!) 
 

Other large companies have hired our students as interns and then offered them full-time jobs as a 

direct result of the fact that these students knew something about SAP: Cardinal Health (the largest 

employer in Ohio), Whirlpool, Owens Illinois, Marathon Petroleum, Cooper Tire, and Crown 

Equipment for example. 

 
Cooper Tire, which is headquartered in Findlay, had essentially stopped hiring our students, moving 
to a national recruiting model by outsourcing recruiting to a national recruiting firm. Once we began 
teaching SAP, Cooper decided they were once again interested in our students.  Indeed, the President 
of their North American Tire Operations directed his CIO to work with us to identify and recruit our 
students, who are now interning at Cooper 
 
And earlier this year, we received a telephone call, out of the blue, from Apple Computer in 
Cupertino, California, asking about having our students participate in their summer internship 
program.  The COB is now exploring other business skill sets that might be more explicitly 
incorporated into our curricula: “big data” analysis, for example, and project management. 
 

We also hope to expand our current practice of providing opportunities to our students to earn 

industry-recognized certifications and credentials, such as our CPA and CMA tracks in the 

accounting program as well as other certifications like Green Belt and Yellow Belt Six Sigma 

certifications and ISO 9000 Auditor certification. One additional certification that we are looking at, 

for example, is TERP 10 SAP certification 

 

This increasing emphasis on helping our students to develop business skills is beginning to influence 

the way we think about the College and our mission.  There is a growing belief that we ought to 

define our mission and purpose as providing our students with a “Job Relevant and Job Ready” 

education.  

 

The challenge will be to ensure that we don’t become a “trade school” teaching job-relevant skills 

that may become quickly outdated.  It is critical that we teach these skills in a fashion that equips 

students with an attitude of professionalism in terms of continual professional development 

throughout their careers. 

 

The “trick” will be to combine business skills with intellectual skills, communication skills, and 

content knowledge in such a way as to develop well-rounded, well-equipped, well-trained, and well-

educated graduates who can enjoy productive careers and meaningful lives (the mission of The 

University of Findlay). In this way we hope to continue to partner with business for enhanced student 

success. 
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Sears P(2014), Partnering with Business for Student Success: Targeting Business Skill Sets in 

Addition to Content, Accreditation Council for Business Schools and Programs, 2
nd

 

Annual International Conference Proceedings, ISSN 1948-920X, Vol. 1, N0. 6 
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Business Advisory Council: A Resource Kit for ACBSP Members 
 

Judy Bullock, Associate Editor, Business Advisory Council resource Kit 

 

The Business Advisory Council Resource Kit is now available for download. This is the 

first version, completed and released in June 2014.  

 

A well planned, well run Business Advisory Council (BAC) is one tool that can assist deans 

in navigating an effective course through the shifting landscape of higher business 

education. 

 

There is a growing understanding of the key considerations that should be addressed as you 

create or revamp a BAC, and a body of advice from those who have been operating dynamic 

and highly effective BACs.  

 

This Resource Kit is meant to provide the resources to generate discussion and offer enough 

varied examples so you can design and operate a BAC that will be most effective for your 

school. 

 

A number of supporting documents, such as appendices and examples, are available and can 

be accessed at http://c.ymcdn.com/sites/www.acbsp.org/resource/collection/1D932E06-

F111-4A7F-9BFA-6A8D438C529B/Business_Advisory_Council_Resource_Kit.pdf 

 

 
 

 

http://www.acbsp.org/resource/collection/1D932E06-F111-4A7F-9BFA-6A8D438C529B/Business_Advisory_Council_Resource_Kit.pdf
http://c.ymcdn.com/sites/www.acbsp.org/resource/collection/1D932E06-F111-4A7F-9BFA-6A8D438C529B/Business_Advisory_Council_Resource_Kit.pdf
http://c.ymcdn.com/sites/www.acbsp.org/resource/collection/1D932E06-F111-4A7F-9BFA-6A8D438C529B/Business_Advisory_Council_Resource_Kit.pdf
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Thursday 27 November 2015 
 

Concurrent Sessions 4: 15.00 - 15.45 
 

Training of Cross-Border Managers: New growth Opportunities for ACBSP  

Business Schools 
 

Ernest Scalberg, International University in Geneva, Switzerland 

 

Abstract: 

 

The need of businesses around the world for professionals trained for the challenges of cross-border 

commerce is increasing exponentially.  Various studies indicate that demand for skilled international 

managers will grow rapidly through the decade, with one study by PricewaterhouseCoopers (2010) 

projecting a 50% growth in cross-border personnel assignments by 2020.  Some very large global 

companies have built internal training programs to address these needs, but the pace of growth will 

likely strain their delivery capabilities.  Most small to medium companies have no internal training 

capabilities at all.   In the education arena, some of the prominent executive education providers have 

extensive offerings in place to address this need, but very few have the capacity to expand their 

offerings by 50% in the next five years.   

 

This presentation will provide a prescription for ACBSP business schools to fill the gap with niche 

targeted training programs.   

 

Applying a training program template developed by Scalberg (Journal of Teaching in International 

Business, 2103), a sample of Financial Times Top 100 executive education providers, a regional 

sample of  AACSB accredited programs, and a sample of ACBSP business schools from Region 8 

will be compared.  The programs will be examined on their capability to address cross-border 

management needs such as international business knowledge, cross-cultural understanding and 

communication fluency, matching training to career stages, and personalized leadership 

competencies.  Based on the findings of the training program comparison, recommendations on 

training program design and delivery methods that can be successfully executed by ACBSP business 

schools will be provided, including ways for schools and businesses to partner in the training. 

 

Keywords:  AACSB, ACBSP, business schools, cross-cultural competencies, executive education, 

globalization, management development, training programs 

 

 

Application:  A Training Program for future managers at Business Schools. 

 

 

Reference to this presentation may be made as follows: 
 

Scalberg E (2014) Training of Cross-Border managers: New Growth Opportunities for ACBSP 

Business Schools, Accreditation Council for Business Schools and Programs, 2
nd

 

Annual International Conference Proceedings, ISSN 1948-920X, Vol. 1, N0. 6 
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How to use the Accreditation Online Reporting Portal 
 

Diana Hallerud, Assistant Director of Accreditation, ACBSP 

 

ACBSP has implemented an online reporting platform for self-studies and quality assurance 

reports. ACBSP has worked with Campus Labs to develop and maintain the platform. 

Campus Labs is running similar reporting platforms for regional accreditors such as North 

Central Association of Colleges and Schools, The Higher Learning Commission (NCA-

HLC), and Southern Association of Colleges and Schools (SACS).  

 

 
 

The research and development phase started in 2012 and rolled over into 2013. The cost is 

$80,000 per year. ACBSP incurred the cost for the first two years. In 2014, we will start 

adding a $200 technology fee to annual membership invoices of schools in candidacy and 

those with accredited status. This is a great value when you consider all the features that 

come with the system.  

 

Advantages to ACBSP members: 

 

 Our members will have access to all their archived reports and feedback — no more 

shipping or mailing paper reports, no printing costs, plus access to many other 

Campus Labs tools for free. Campus Labs provides training and technical support.  

 The platform provides safe storage for previous reports and ACBSP correspondence 

with no loss of data or information as the result of computer malfunctions or 

corrupted files. 

 The platform has great features for learning and reporting. A customized HELP tab 

will house user documentation and links to video tutorials.  

 The system offers pre-loaded Standards and Criteria as well as quality assurance 

reports. Clicking on a criterion allows users to page through the requirements to 

respond, edit or add evidence.  

 Business units can create a file folder system and upload evidence/documents into 

the Evidence File for referencing in the self-study or quality assurance report. Users 

with edit or contributor rights can enter information in the Institutional Response 

area or copy and paste text from Microsoft Word®.  

 Users can link to sources of evidence in the narrative, including linking to specific 

page numbers in PDF documents. 

 A dashboard area displays the status of the self-study, including assigned users and 

internal due dates for institutional workflow processes. The site includes an activity 

log with a saved version of each change to the Institutional Response for each 

criterion. Users can export a printable file of the entire self-study to PDF or 

Microsoft Word®. 
 

Break in Exhibit Area: 15.45 – 16.15 

https://acbsp.campuslabs.com/
https://acbsp.campuslabs.com/
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Thursday 27 November 2015 
 

 

Concurrent Sessions 5: 16.15 – 17.00 
 

A Student Success Story: Service Learning Business Partnerships 
Lesley Travers, Casper College 

 

Abstract: 
 

The crux of service learning is for students to develop social and civic responsibility, diversity, 

community self-efficacy and political awareness. Giving back to communities by contributing to 

them is how many organizations do business; with partnering and volunteerism a major goal of an 

organization. This presentation examines the impacts of service learning in one Kenyan community 

that has had profound effects upon all participations. After a brief examination of service learning, 

this paper considers implications for future projects and the importance of service learning in 

business and industry programs and their implications for students. The author proposes a 

conceptual partnership process model that may provide assistance for service learning leaders and 

participants to navigate the principles and process of partnerships. 

 

Keywords: Service Learning, volunteerism, experiential learning, international learning 

 

Practical Application: This presentation covers a conceptual partnership process model that provides 

an avenue for students, faculty, businesses and community to implement a successful service 

learning project that is empowering for the recipients of the project and service learning 

participations. It embraces corporate responsibility and international community support of 

sustainable community project. 

 

A Student Success Story: Service Learning Business Partnerships 
 

A Businessman’s dream for Student Success 

 

University of Wyoming at Casper Associate Professor John Kambutu has arranged many trips to his 

homeland of Kenya for students and community members from Wyoming since 1989. In 2009, 

Todd Milliken, a Wyoming businessman and his family were one of the families visiting Kenya with 

Dr. Kambutu. After a beautiful ten day visit to Kenya and some of the Kenyan game parks, Todd was 

ready to return home when his view of the world would be changed by one phone call from a 

principal of a primary school in Nakuru, Kenya. The principal Richard Kabugi wanted to talk with 

Todd about the importance of the primary school in Kenya and a food program. Richard met with 

Todd for only about 15 minutes in 2009, but that meeting meant a lot to both men. Todd decided 

after that meeting that he could assist Richard Kabugi in some way with building a dining hall for the 

Mburu Gichua Primary School. After returning to Wyoming, Todd met with the Walter Nolte, 

President of Casper College and Paul Hallock, Executive Director of the Casper College Foundation, 

to discuss a service learning program for students that would provide Casper College students an 

opportunity to see Kenya and work with the primary school.  Todd wanted to make sure that the 

students had “some skin in the game.” 

 

“Skin in the game” is an old phrase that is used to distinguish two things: the “skins” from the 

“shirts” during basketball practice or pick-up games and also alludes to someone buying into a plan 

and truly participating in the plans’ implementation. Todd wanted to assist the small primary school 
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and was not sure how he might get Casper College involved in this noteworthy cause but after two 

years of meetings, a personal financial contribution, many emails and international calls, Todd 

Milliken finally saw his dream come to fruition in July 2011. Casper  College, Casper College 

Foundation, University of Wyoming at Casper, Casper College students, community members, Royal 

Bank of Canada Wealth Management, the family of Todd Milliken, Dr.  Mark Steinle, Dr.  John 

Kambutu, and Dr.  Lesley Travers worked diligently for over two years on plans for the 

kitchen/dining hall in Nakuru Kenya at Mburu Gichua Primary School. Twenty three people left for 

Kenya in mid-July 2011 for a service learning project that would encompass over 500 hours of 

manpower, many Kenyan construction workers and the dream of a new kitchen/dining hall in a little 

village outside Nairobi. Never mind the working conditions and the language differences, Todd 

Milliken was not going to let down Principal Richard Kabugi. The Milliken Dining Hall is now 

complete in Nakuru Kenya at the Mburu Gichua Primary School, and many people’s lives are 

transformed because of the experience. The 400+ children are now having lunch daily, oftentimes 

their only meal for the day. Twenty three students and community members involved in Casper 

College and University of Wyoming at Casper have returned with a new world view, a view that 

provides fond memories, full bellies and a food program that will feed primary school children in 

Kenya. From this one Casper, Wyoming businessman’s meeting with a principal of a primary school 

from a small village, came a kitchen/ dining hall that is now self-supporting with parents of the 

school children and Kenyan community members contributing food for the primary school lunch 

program. 

 

History of Service Learning 

 

Service learning began in 1862 with the Morrill Act in which President Abraham Lincoln donated 

public lands to establish Land Grant Institutions for the promotion of agriculture and industrial 

classes to provide training in these life professions. Great Americans involved in Service learning 

included influential people such as Jane Addams, John Dewey, William James and President John F. 

Kennedy. In 1961, President Kennedy established the Peace Corps to promote world peace and 

friendship. 

 

The American Association of Community Colleges (AACC) began its push for student learning 

outcomes, civic engagement and retention through the avenue of service learning in 1994. The 

AACC defines service learning as “the combination of community service and classroom instruction, 

with a focus on critical, reflective thinking as well as personal and civic responsibility.” Service 

learning is growing in the United States and it is estimated that more than 50 percent of colleges and 

universities have some type of service learning program with more added each semester (Eby, 1998).  

Even secondary, middle and grade schools are becoming involved with service learning and 

volunteerism. While anyone can serve, Allan Keith-Lucas (1972, p.119) states that, “To help another 

human being may sound like a very simple process. Actually it is one of the hardest things that 

anyone can be called to do.” Often the needs of the community served come last. Wallis (1997) states 

that if learning service diverts effort from social policy initiatives to volunteerism; a major disservice 

could happen to those persons who the social policy was initially designed to provide assistance. 

 

Service learning in Kenya 

 

Kenya is a former British colony that gained its independence in 1963 and remained a single- party 

status until 1992 (Ogot and Ochieng, 1995). Jomo Kenyatta, Kenya’s first president, remained in 

power from the time his country became independent until his death in 1978. Daniel Arap Moi, vice 

president of Kenya, rose to power when the country had its first multiparty elections in 2002 Mwai 

Kibaki replaced President Moi during those elections.  Kenya has been peaceful and stable with the 

exception of a military coup in 1982 and again in 2008 when there was a heated election which 
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ended in bitter interethnic fighting which resulted in 1500 people killed, 300,000 people evacuating 

their homes and 100,000 children living in camps for displaced people (Kanyiga, 2009). 

 

Kenya provides the largest economy in East Africa with farming (horticulture/tea) and tourism 

providing most of the income. Unemployment in Kenya is at 40% and most job opportunities are 

concentrated in urban areas (World Bank, 2010). The education system in Kenya is based upon the 

British system of education introduced by President Moi in 1985 with students spending 8 years in 

primary school, 4 years in ordinary level (0-Level) high school and 4 years of university-level 

education. Students must advance from level to the next based upon performance on national 

examinations at the terminal year of each level. Admission to any university is competitive and is 

based upon a complex process of cutoff points for entrance into various programs at the university 

level (Okech, 2012). Students in primary school must pass admissions tests to further their education 

into high school or 0-Level making it quite competitive even at the primary school level; not all 

students in a typical primary school will be able to continue with high school. 

 

 

 

 

 

 

 

 

 

Mburu Gichua Primary School in Nakuru, Kenya is a government primary school which began in 

January 2002 with one room for thirty-three pupils. By December 2002, the school had two classes 

with forty pupils and one Head teacher. In 2003, the number of pupils increased to 96 with three 

teachers and in 2004 had another increase with 154 pupils. The school year 2005 had a significant 

increase in students with 234 students and four classrooms. In 2006, the number of students 

increased to 282 with six teachers. By 2007, there were 310 students in Mburu Gichua Primary 

School. In 2008, the school held their first examination class and saw another increase in students of 

475 even though this area of Kenya saw significant post-election violence. In 2010 there were 555 

students in the school which is 10 miles southeast of Nakuru, Kenya. 

 

Parents of these children are low income earners who do simple gardening, hawking in town and 

small businesses that give them food and clothing.  The objectives for the school and the Kenyan 

Food Project are simple: pupils have a right to food, higher education standards and safety. Epstein 

and Van Voorhis (2010) stated that achievement gaps decrease when a collective group of school, 

family and community stakeholders work toward a goal together. 

 

Student engagement and leadership 

 

Students have powerful experiences and voices in service learning. Expansion of student roles 

beyond service learning activities and oftentimes these students assume leadership roles. The value 

of service learning participation to students is documented in reflections that students shared in their 

writing about their trip to Kenya.  Below are excerpts of their experiences: 
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“I was reminded of the important lesson to slow down, (Kenyan time). I think that we forget the 

importance of slowing down in our rush, rush, rush society. Part of this was helped by not being 

attached to a computer or a phone. 

 

Everything (work wise) that I left here in Wyoming was still here when I got back. I was reminded that 

by slowing down I’m better able to take on each task.  I have found myself less 

overwhelmed since returning and everything is still getting done in a timely manner. It is just no longer 

rushed.” 

 

“I noticed a few differences in the children in Kenya versus the kids back in the states. I was touched at 

how the girls held hands, and seemed very protective of each other. It didn’t seem to matter to any of 

them that their uniforms were tattered, their shoes didn’t fit, and their socks had holes in them, as did 

their sweaters.  The condition of their clothing 

 

Seemed insignificant to them, unlike the children in the States, where clothing is a status symbol and 

name brands are important even to young children. The soccer ball they used looked like the guts of a 

very old ball or just baggies tied together. No one seemed to mind. When one of the children on the last 

day fainted, three children simply picked her up and carried to the shade, they unrolled a blanket and 

put her down. There was no drama, teachers were alerted by the children carried her, stayed with her 

and returned to the program.  

 

I was amazed at the calmness in which this all took place. That same scenario in the United States would 

have been quite dramatic. I cannot imagine children carrying a student, I am sure they would not have 

moved her for fear of a lawsuit.” 

 

“Contributing to the cafeteria was an incredible experience. I found two aspects to be nearly 

overwhelming: 1.The appreciativeness of the children, and 2.The compassion of the work crew.  The 

children exemplified the extreme poverty most clearly to me.  To look in those hungry eyes and know  

we are doing something to alleviate their hunger was incredibly powerful.  Their gratitude bordered  

on worship.  

 

I do not remember ever having the feeling of a making a worthwhile contribution to that extent. Getting 

to know the construction workers was the other powerful experience I had. 

 

 I worked most closely with Kinuthia.  He taught me, supported me, and happily worked right beside me, 

regardless of his beliefs or experience.  He was a true gentleman.” 

 

“The children also seemed to be a part of the work which in turn made them part of the community. Boys 

carried the big heavy pots of soup from the kitchen, to a wheelbarrow and then to the place where it was 

to be served. They were a part of preparation of the lunch served to us on the last day.   

 

I have helped out in school settings and I haven’t seen that kind of interaction. I was touched to see the 

community of kids, teachers, cooks, and principals all working together to get things done.” 
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Students’ reflections indicated that they learned about themselves while acquiring knowledge about 

construction in a rural area of Kenya. Additionally, their reflections changed some of their own 

preconceived notions about community, cultural differences and international relationships. 

 

Partnering with Business and Communities for Service Learning Success 

 

The work in Kenya afforded students and community members a unique way to encourage a 

commitment to civic life and global engagement.  The Kenyan Food Project effectively addressed an 

international need in a small remote village in a primary school in Kenya impacting over 400 Kenyan 

children. It instilled a powerful lesson with the requisite knowledge and skills for our students to 

become active, effective citizens in Wyoming, the United States and the world.   

 

John Dewey argued that education is the key to civic engagement in his now famous book, 

Democracy and Education (1916). The students and community members who traveled to Kenya to 

work and tour the country have modeled ideal community behavior and became an important 

microcosm of society through their travels and ten days of work.  One could not teach a 3 credit hour 

class that would provide the same lessons about life, hope and the heart. The power of this 

experience was different for every participant, whether it was the child who had a full tummy from 

eating in the dining hall, the construction worker who helped with the dining hall project, or the 

student who traveled from Casper College to gain construction experience. 

 

From Todd Milliken’s dream arose a number of noteworthy goals for the little school in Nakuru, 

Kenya. Sacks of rice, beans and other important staples are donated monthly for the lunch program 

from parents and community members.  Additionally, the school now has pigs and chickens, with a 

pig sty on the school grounds. The school also has a well with clean drinking water and harvests the 

drinking water, selling it to community members. Last year, new toilets were installed for the 

children’s outhouses.  The school garden continues to be planted yearly and harvested for the 

children’s lunches. Two years later the results of this project have been much more successful than 

 
 

“It is amazing to think that my two weeks spent 

in Kenya have really made me think about things 

differently.  I know that travel can be an eye-

opening experience, particularly for people 

traveling for the first time, but I had lived 

abroad for extended periods of time prior to this 

experience, so I thought that I would be 

impacted in a similar manner.  However, what I 

enjoyed most on this trip and was meeting 

people from Kenya and being able to talk to 

them-this impacted me in a much different 

manner than previous travel experiences.  It is 

often too easy to just stick with Americans when traveling abroad, and yet in 

Kenya because of the set-up of this course, I was able to meet Kenyans and talk 

and just have fun with them. This firsthand knowledge make me a real 

proponent of service learning and has really made me go back and rethink my 

perceptions of Kenya, but also the way I see my life back in the United States.  I 
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anyone involved could have imagined. Last year 50 pupils (8%) from Mburu Gichua Primary School 

were successfully transitioned to a secondary school. In partnering with business for student success 

the students of Mburu Gichua Primary School were given the tools to flourish in their new 

environment.  

 

The students of Casper College and the University of Wyoming learned how to interact with other 

participants in the service learning project. Additionally in day-to-day interactions and partnerships, 

Simonelli, Earle & Story (2004) suggest that within the nature of these partnerships and collaboration 

make the difference between short-term international educational opportunities and empowering men 

and women as agents of change, at home and overseas. 

 

A Conceptual Partnership Process Model for Service Learning 

 

A need exists for partnership and collaboration among businesses, colleges and community service 

participants, recipients and other stakeholders. Successful partnerships are based upon solid planning 

and strategic management infused with visions, goals, and sustainability.  

 

These tasks are based upon six proposed stages of building that are discussed briefly with an 

illustrated model for the process partnership model of service learning (see Figure 1). 

 

Stage 1: Partnership building and preparation- At the core of building partnerships is the 

creation of goals, values and organizational objectives. Skillful planning and collaboration 

provide the avenue for partnership building.  There are many questions to be asked 

including 

 

  Who are the partners?  

  What are their goals?  

  What are the costs?  

  What are their beliefs, attitudes and ideas about the service learning project? 

 

Stage 2:  Assessing needs and strengths- A key concept of strategic management and process 

partnering is analysis of strengths and weaknesses.  Are there existing partnerships in 

place? What are the needs of the service learners and the partnering community? What is 

working for the community? What is not working? How will your project make those 

changes or even assist with those changes?  

 

Stage 3:  Strategy formation and vision- What specific plans would enable the service learning 

project to meet its goals and be successful? Use of analyses, prioritization and decision 

making are keys to implement these strategies. 

 

Stage 4:  Strategy implementation and action-What are the costs? What is needed to adopt and 

implement the above goals and visions? 

 

Stage 5:  Monitoring and celebration- How will evaluation happen? What would be considered 

successful? Do changes need to be made? Celebrate the success! Too many organizations 

reach goals after years of planning and don’t ever stop to celebrate. 

 

Stage 6:  Sustainability- Will this be a one-time project or will there be continued efforts to 

maintain or extend the existing projects. 
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Businesses, communities and colleges/universities must intentionally incorporate collaboration, 

empowerment with a strength focus in their partnership work for an international service learning 

project to work successfully. Use of this proposed six stage process model provides an avenue for 

delineating tasks in a planned and organized manner that will provide a map for success and 

momentum. While building partnerships may be time-consuming and difficult, they yield positive 

benefits to students on both a short-and long-term basis if the process is implemented and 

incorporated using a service learning model or pedagogy from the beginning of the service learning 

project.  

 

This study suggests the importance of leadership and their ability to mobilize others to serve a 

purpose.  Robert Greenleaf, a retired corporate executive, suggested that a leader’s greatness comes 

from his ability to serve.  Kouzes and Posner (2006) stated, “When we choose to lead every day, we 

choose aspirations of long-term significance over short- term measures of success. While looking 

forward may be the quality that differentiates leaders from other credible people, the future does not 

belong to leaders alone.” (pg. 179). Simons and Cleary (2006) suggest that service learning provides 

many benefits to students that include better academic learning, personal and social development 

through social-emotional processes.  

 

This author suggests that a partnership process model can provide a business model that provides 

business principles that can be used organizationally for trend adaptation and globalization changes. 

Through the vision of one businessman; and the interaction, planning and trust of five people came a 

dining hall and kitchen that feeds hundreds of children. This gives their community a sense of 

accomplishment and pride while providing a transformative experience for 23 service learning 

students. 

 

_____________________ 
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A Systematic Approach to Your Business Program Accreditation Process 
 

Pavel Strach, Skoda Auto University 

 

During this session Paul Strach presented an overview of the ACBSP’s systematic approach to 

business program accreditation.  

 

The ACBSP accreditation process is based on a mission driven systematic approach that 

continuously advances academic quality worldwide. 

 

This session provided attendees with an opportunity to discuss how to get started on ACBSP 

accreditation and how to complete and then maintain a high quality business program accreditation. 

 

_____________________ 

 

Thursday 27 November 2015 
 

Concurrent Sessions 6: 17.00 – 18.00 
 

Statistical Skills in the Workplace: A Study of Alberta Businesses 

 
Thomas Varghese and Cecelia Rodriguez, 

Northern Alberta Institute of Technology 

 

Abstract: 
 

This presentation is on the findings from a small scale study of the Alberta businesses to understand 

the statistical skills in the workplace. This study has provided an overview of the current situation of 

the requirement of statistical concepts and competencies in the workplace. The data reveals the 

requirement of instructors to explore ways to focus more on helping students understand concepts 

rather than approaching the subject with “recipes” to solve problems. One of the interesting finding 

is that, even though statistics is used widely in the workplace in one form or the other, the employers 

still did not recognize statistical literacy as a crucial skill despite its necessity in people’s everyday 

lives and functioning at work. This suggests that there is a major task before the instructors to 

popularize statistical literacy and culture to the public. The feedback from this study provided useful 

information to the faculty and administrators of the Northern Alberta Institute of Technology to 

design and approve a second statistics course to address the needs and requirement of these 

businesses.   

 

 

Reference to this presentation may be made as follows: 
 

Varghese T, and Rodriguez C (2014) Statistical Skills in the Workplace: A study of Alberta 

Businesses, Accreditation Council for Business Schools and Programs, 2
nd

 Annual 

International Conference Proceedings, ISSN 1948-920X, Vol. 1, N0. 6 
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Quality Assurance, Academic Benchmarking, and Continuous Improvement  

Solutions for Global Business Education 
 

Olin Oedekoven, Peregrine Academic Services 

 

Abstract: 

 

Quality assurance in higher education requires leadership in developing, assessing, and applying 

methodologies designed around continuous improvement. In this presentation, we will discuss 

several specific tools and techniques used by institutions of higher education for business education 

that are used by b-school leaders to promote quality, assure standards, and improve the educational 

experience for students. Specifically, we will address our online assessment exams, which are used 

to provide academic benchmarking data as well as add value to the student and faculty experience. 

 

 

Reference to this presentation may be made as follows: 
 

Oedekoven O (2014) Quality Assurance, Academic Benchmarking and Continuous Improvement : 

Solutions for Global Business Educations, Accreditation Council for Business 

Schools and Programs, 2
nd

 Annual International Conference Proceedings, ISSN 

1948-920X, Vol. 1, N0. 6 

 

 

_____________________ 

 

 

Reception:  Rooftop Patio of Webster College campus 
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Friday 28 November 2015 
 

Keynote General Session: 
 

David Bakradze, Ambassador of Georgia to the Hellenic Republic and the Republic of Georgia and 

Basilio Petkidis, Chief Financial Officer of Mamidakis Brother Group shared their experiences and 

their views on the importance of higher education in the 21
st
 century. 

 

Refreshment break on the Webster College Campus Rooftop Patio: 
 

 

Concurrent Sessions 7.  11.00 – 11.45 
 

Unique Business Assignment Fosters “Partnerships” between Students and 

Business Professional Leading to Internship Offers and career Affirmation 
 

Kim Hogelucht, Point Loma Nazarene University 

 

Abstract: 

 

In this tough job market, where three-fourths of jobs openings are not advertised (Koss-Feder, 1999) 

and the national unemployment rate is 6.1% (United States Department of Labor, 2014), the cliché 

“it’s not what you know, but it’s who you know” seems more relevant than ever. If a college student 

relies on their education alone to secure employment, they may miss out on incredible opportunities 

that may arise from talking to others about their interests and career goals. With this in mind, it is 

essential colleges provide increased opportunities for their students to connect with business 

professionals in their community. This paper explores how a unique business assignment, an 

informational interview, often times fosters a connection or “partnership” between the college 

student and the business professional that is rarely achieved in a typical “job” interview—where a 

job is at stake. In an informational interview the student is seeking to network and receive career 

advice from a business professional to help fine-tune career goals (Crosby, 2002; Mulvaney, 2003); 

however, often times the student receives more than career advice from the business professional; 

they receive an unexpected internship offer. In turn, the informational interview process provides a 

sense of “self-affirmation” for the business professional. Based on interviews with students and 

business professionals, this paper will explore the nature of the informational interview and how the 

informational interview context fosters a “partnership” between students and business professionals 

leading to internship offers and career affirmation.  

 

Keywords: business communication, informational interview, internship, job search; networking 

 

Practical Application: The purpose for this session is to share the value of a unique assignment 

required in my Business Communication course: an informational interview. Having taught Business 

Communication for over 15 years, I have found that this assignment helps my students not only fine 

tune their career goals, but also helps them to make invaluable connections with business 

professional wherein 30-40% of the students receive internship offers. Additionally, this assignment 

allows professionals to reflect on their own professional journey and provides an opportunity for 

them to affirm their career. It truly is a “partnership” between students and business professionals 

wherein both connect on a deeper level and advocate for each other. My research suggests that the 
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interplay between structure and interaction in the informational interview context fosters an 

environment of deep understanding of values leading to internship or job offers for students and 

career affirmation for professionals. 

 

Unique Business Assignment Fosters Partnerships between Students and Business 

Professionals Leading to Internship Offers and Career Affirmation 

 

The saying “It’s not what you know but who you know” seems all too apt given that three-fourths of 

job opportunities are never advertised (Koss-Feder, 1999). In this turbulent economic climate, with a 

national unemployment rate of 6.1% networking to pursue career goals seems even more relevant 

(United States Department of Labor, 2014). With this in mind, it is essential colleges provide 

increased opportunities for their students to connect with business professionals in their community. 

Networking is a proactive attempt by individuals to develop and maintain personal and professional 

relationships or “partner” with others for the purpose of mutual benefit in their work or careers 

(Forret & Dougherty, 2001). A growing body of literature suggests that networking has a wide array 

of benefits. For example, it often promotes learning about one’s field of interest and enlarging one’s 

professional circle of contacts, and it enhances learning about employment opportunities without 

having to go through a formal job search and application process.  

 

This paper addresses one less-than-obvious networking strategy, an informational interview. An 

informational interview is an interview with a professional that is conducted by a student or job 

seeker with the intention of finding out information about a particular position/company or to bridge 

the gap between a student’s academic life and career life (Crosby, 2002; Mulvaney, 2003). As a 

professor of business communication, I require my students conduct an informational interview with 

three professionals in their field of interest. The goal of this assignment is to help the students fine-

tune their career goals and make connections in their field of interest. However, based on feedback 

from students, I quickly came to realize that informational interviews are not only a way of gaining 

knowledge about organizational roles (their articulated purpose), but also as a potential source of 

“partnering” with business professionals to obtain employment or internship offers. The relationship 

between the student and professional often times extended beyond the informational interview, and 

this led me to ask, “Why?” 

 

Even in the absence of formal research on this topic, the claim that conducting an informational 

interview allows a student to find out information about a company has considerable face validity; 

however, it is still not at all obvious why the professional invites a student to continue his/her 

relationship or form a “partnership” with the organization after the informational interview 

assignment is completed. Therefore, I noticed a need to systematically explore this topic. 

 

In this paper, I will address: 1) informational assignment details and surprising outcome, 2) literature 

review centering on the value of networking, importance of social capital, and value of an internship, 

3) the data collection procedure, 4) positive conditions fostered in the informational interview 

context,  5) Deep understanding achieved leading to internship offer, and 6) Discussion. 

 

Informational Interview Assignment Details and Surprising Outcome 

 

Every semester, I receive unsolicited feedback from my students regarding the value of the 

informational interview assignment such as, “most valuable assignment in my college career,” and 

“without this assignment I would have never gotten my internship.” In fact, one student used the 

following analogy to describe the informational interview experience: 
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“It’s like a free pass. I think that you go in there not expecting anything, and you leave with a job. 

That doesn’t happen very often, especially with a job. I mean you don’t even have to put in the work 

to actually be in the hot seat and apply; you can just talk to someone casually. You just go in there 

and do an informational interview, and you get offered a job. I mean, that’s definitely a free pass.” 

 

Yet, another student compared her informational interview to a “bright arrow” pointing straight 

ahead and encouraging her to keep going. Whereas she was unsure of her career focus before this 

assignment, she now is more certain. 

 

The pedagogical purpose of the informational interview assignment is to help students fine-tune their 

career goals. The assignment was designed to expose students to a field/career of interest, to unveil 

the pros and cons of a field/career, and, ultimately, to help them decide if they were on the right 

career path or if they needed to change their course of action. Every semester when I assign this in 

class, I encourage my students to schedule interviews with three professionals in what they would 

consider to be “dream jobs,” and in preferably high-status positions, as this is a wonderful 

opportunity to meet with professionals who likely would have many years of experience and who 

could share many valuable lessons with them.  

 

In locating the three professionals to interview, I advise my students to talk to their parents’ friends 

and their friends’ parents. I also encourage them to check the yellow pages and do research online 

regarding companies or positions in their line of interest. I even recommend they actually go to 

businesses they were interested in and inquire about the opportunity to conduct an informational 

interview. 

 

To make the request for an informational interview, I instruct my students to call and email 

professionals and explain that this is an assignment for their Business Communication course. I also 

instruct them to ask for twenty minutes of the professionals’ time. The time frame seems appropriate 

given that professionals are busy people and that asking for more than twenty minutes might cause 

them to be more likely to say “no.” I present examples of questions to ask, such as, “What do you 

enjoy about your job?” However, I inform my students that it is really up to them to determine what 

they want to ask (Please see Appendix A for the Informational Interview Assignment Directions). I 

give the students enrolled in Business Communication one month to complete the assignment. 

 

After the informational interviews have been assigned, the students secure three informational 

interviews. Students consistently comply with all directions such as asking for twenty minutes of the 

professional’s time, and arriving with interview questions for the professional aimed at helping the 

students fine-tune their career goals. However, based on an informal hand count taken in class, 

approximately 50% of students’ interviews consistently lasted longer than 20 minutes (some 

exceeding 2 hours) and approximately 30% of students returned with more than just knowledge 

about a career of interest; they returned with an internship offer. This deviation from the articulated 

purpose of the assignment suddenly made the informational interview a phenomenon of interest and, 

more importantly, a phenomenon that justified careful study and serves as the focus of this paper. 

Consequently, I turned to the literature on networking, social capital, and the value of an internship. 

 

Literature Review: 

 

Value of Networking 

 

A growing body of literature suggests the value of networking to learn more about one’s field of 

interest, to expand one’s contacts, and to learn about employment opportunities without going 

through the formal job search process. Networking involves people making an effort to meet other 
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people for the purposes of cultivating mutually beneficial, give-and-take, win-win relationships 

(Burg, 1998; Forret & Dougherty, 2001). According to Owens and Young (2008), when meeting 

someone, one’s emphasis should be on getting to know the other person rather than on how one can 

obtain employment. Networking is all about listening and being “you” focused rather than “I” 

focused (Burg, 1998). 

 

Additionally, de Janasz and Forret (2008) suggest that our “boundary less” work environments 

involve frequent job changes within and across organizations (Arthur & Rousseau, 1996; Sullivan, 

1999) as well as the shift in responsibility for one’s job from the company to the individual (Hall, 

1996; 2002). For these reasons, researchers suggest the growing need for developing relationships 

through networking (de Janasz, Sullivan, & Whiting, 2003; Higgins, 2000; Higgins & Kram 2001). 

 

Importance of Social Capital 

 

According to de Janasz and Forret (2008), developing human capital is the focus of the educational 

system. Human capital constitutes the skills and abilities that make one desirable to employers. The 

research suggests, however, that in addition to enhancing human capital, many college students need 

to work on developing their “social capital” (Burt, 2004; de Janasz & Forret, 2008). “Social capital” 

is defined as the resources or opportunities available to an individual as a result of his/her 

relationships (Baker, 2000) and networking is viewed as one form of human capital that may serve to 

enhance one’s social capital—such as job offers and promotions.  

 

Additionally, professionals with social capital are aware of and exercise control over opportunities. 

They see how the needs of one person or group could benefit another person or group. They also 

tend to offer inexpensive and timely coordination and organization of information, as opposed to the 

bureaucratic alternative (Burt, 1998, 1992). Furthermore, professionals who have contacts within and 

across different groups are more familiar with alternative ways of thinking and behaving (Burt, 

2004).  

 

Value of Internships 

 

This economic outlook does not paint the most optimistic picture for current college students, who, 

upon graduation, will likely be faced with little opportunity to exercise their hard-earned academic 

skills and knowledge. As students look for ways to differentiate themselves to companies, many turn 

to internships (Bissonnette, 2010). 

 

The value of an internship in securing full-time employment is supported by the National 

Association of Colleges and Employers, which indicated that more than 50% of all job offers from 

reporting companies were made to former interns within those companies (WSN, 2010), up from 

36% in 2009 (Bryan, 2009). According to a recent survey of companies looking to hire college 

graduates, 49% claim that they offer higher salaries to those students with internship experience 

(Normington, 2011). Furthermore, taking part in internships improves a student’s employment 

prospects after college (WSN, 2010). The National Association of Colleges and Employers states 

that students without internship experience “have unrealistic views of work, lack maturity and work 

ethic, lack commitment to the organization, and possess less awareness of business etiquette” (as 

cited in Normington, 2011).      

 

With this recent realization of the value of internships, the process of securing an internship has 

become very competitive—so competitive that some students are even turning to fee-based 

internship programs (Normington, 2011). The Washington News Square reported that “the dismal 

economic climate necessitates providing every possible resource to students bound for the job 



 

Proceedings of the 2nd Annual ACBSP International Conference, Athens, 2014 

 62 0f 132 Proceeding of the 2014 ACBSP International Conference, Athens 

 

market—helping students find internships is, now more than ever, a huge part of that” (WSN, Sept. 

2010).  With this in mind, it appears that securing an internship plays a vital role in securing 

employment. Though securing internships has become competitive, this study suggests that 

discovering such internship opportunities may most likely result from some form of networking. 

Therefore, securing an internship through an informational interview may be even more significant 

than it appears on the surface, as there is a good chance it may lead to full-time employment with a 

company without a formal job search.     

 

Statement of Problem 

 

Although informational interviewing is not foreign to the business community as a means of learning 

about various occupations, a thorough search of scholarly business journals and databases does not 

produce any empirical studies on the subject. At present, the literature on employment interviews 

helps us understand a great deal about the formal job interview process and the behaviors that lead to 

job offers, but there is no systematically gathered evidence about informational interviews and the 

outcomes they produce.  

 

Purpose of Study and Research Questions 

 

Informational interviews are sometimes more than they appear to be. This study sheds light on the 

informational interview context to determine what conditions in this context foster a “partnership” 

between students and professionals leading to an internship offer or continued relationship between 

the student and professional beyond the informational interview. Specifically, this study will address:  

 

1)  What conditions in the informational interview fostered an extended interview time? 

2)  What, if any, conditions caused the business professional to extend an internship offer to the 

student? 

 

Overview of Methodology 

 

For the purpose of learning more about the “partnerships” established during an informational 

interview, I conducted sixteen qualitative interviews with students (Please see Appendix B for 

students’ interview questions) and professionals (Please see Appendix C for professionals’ interview 

questions) wherein the professional allowed the interview to go over the scheduled time (when the 

student only asked for twenty minutes) and the professional extended an internship offer to the 

student during the informational interview. 

 

This study used the grounded theory approach. The term grounded theory refers to both the process 

and product of a qualitative study. This process is, at least initially, largely an inductive one. That is, 

categories emerge from the data and are not preconceived prior to the collection and analysis of the 

data (Glesne, 2006; Patton, 2002). By looking at the emergence of an internship offer across cases, 

patterns and themes may be identified. Upon completion of the interviews, the interview tapes were 

transcribed and analyzed. Open coding was used to determine initial categories of information, 

followed by axial coding, which assembles data in new ways (Strauss & Corbin, 1990).  

 

Based on interviews with students and professionals, it appears that the informational interview 

context fosters several conditions that lead to the professionals’ desire to continue a connection or 

“partnership” with the student beyond the informational interview assignment. This section will 

address the favorable conditions fostered in this context for both students and professionals. 

 

Positive Conditions Fostered in Informational Interview Context 
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Based on students’ and professionals’ feedback it appears that the informational interview context 

fosters several conditions that contributed to the professionals’ desire to continue a partnership 

beyond the informational interview assignment. This sections will address these conditions which 

include: Comfort, Flattery and self-affirmation, and Flexibility with time. 

Comfort Level 

 

Through interviews with students, it was apparent that the students’ focus on learning contributed to 

a high comfort level during the informational interview. The purpose of the informational interview 

assignment is to learn about a professional’s career in order to fine-tune one’s career goals. Without 

the pressure or stress of attempting to secure a job, it is not surprising that six of the eight students 

mentioned being comfortable. When asked how an informational interview is different from a formal 

interview, they reported that they were much more comfortable in an informational interview as 

opposed to a formal interview, where there definitely was a job on the line. For instance, one student 

explained: 

 

I would be in a hot seat in a formal job interview. The difference is that I think you’d have a lot more 

pressure on you in a formal interview, because there’s something at stake. But if you could go into a 

formal interview and not worry and present yourself like you do in an informational interview, that’d 

be great.  

 

Another student discussed how he was a little nervous at the beginning, but his anxiety dissipated as 

the informational interview progressed, because he sensed that his role was more of a client’s role, 

and there was reciprocity in helping and learning from each other.  

 

Comfort was also facilitated, as explained by five students, because roles were reversed (i.e., the 

student conducted the interview rather than the professional). Here, the particular structural 

arrangement of the interview influenced the kind of interactions that resulted. By placing the student 

in a position of authority or control, as he/she was the person directing the interview, a very different 

dynamic from the kind that typifies traditional job interviews existed between the professional and 

the student. For instance, one student explained she “wasn’t intimidated and didn’t feel any 

pressure,” because she was the one questioning the professional. Another student described her 

comfort in terms of being “relaxed” because she was “running the interview”: 

 

In the informational interview, I was running the interview, and it was about what I wanted to know, 

because I was asking them the questions. They could tell me stories about how they could relate to 

me, as opposed to them asking me questions about my abilities like they would in a formal interview. 

In my informational interview, there wasn’t the pressure of trying to answer questions correctly. It 

was just really relaxed. 

 

Likewise, another student explains: 

 

In a job interview, there’s a sense of an authority kind of looking down on you. It’s almost like a 

hearing. That’s what it feels like. They are hammering you on questions, almost trying to make you 

mess up. Whereas, in the informational interview, I felt like I was much more relaxed and not 

worried about what I was going to say, because I was the one seeking the information. 

 

The informational interview arrangement, with the goal of learning about a career field, contributed 

to a climate that made students feel comfortable. Therefore, the “role-reversal” appeared to have 

further contributed to the climate of the interview—the climate that made students feel comfortable. 
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In addition to the informational interview arrangement fostering “comfort,” professionals reported 

feeling “flattered” and “affirmed” by the arrangement.  

 

Flattery and Self-Affirmation  
 

Based on interviews with students and professionals, it became apparent that the students’ interest in 

the professionals’ occupation contributed to the professional feeling flattered and affirmed. For 

instance, all eight students commented on how they felt that showing sincere interest in the 

professionals’ careers and lives made the professionals feel good and willing to open up and share 

perhaps much more than they would have done in a formally structured job interview. One student 

explained it this way: 

 

And they [the professionals] see a young person who just wants to learn about what they do and 

about a cool career. And I think most people would want to tell you about what they do. They’d be 

like, “Yeah, this career is great!” They’d have pride in it, and they would want to tell you about it. 

And just the fact you’re asking about their career and them is really impressive to them. . . . I think 

people are flattered because you are spending most of the time talking about them. And people like 

that; it’s just human nature [he laughs]. So people get a chance to tell students about what they do. 

It’s sort of self-reaffirming for them . . . like they are saying, “So this is what I like to do and why.” 

So to get students really interested in what they do is kind of really flattering for a lot of people. 

 

Likewise, another student commented: 

 

I think people are just really grateful for other people or some random person to take an interest in 

what they do every day. And so they’re proud of it. Like they want to show it to you and show it to 

you well and be honest with you. For instance, if somebody was interviewing me and asked me what 

it was like going to [the university], I would introduce them to professors and walk them around 

campus, because it’s like, this is my life, and if you’re that interested I will show it to you. So I think 

they [the professionals] are excited like that. 

 

It was not only the students who thought the professionals felt flattered. The professionals explained 

the experience similarly. Five of the eight professionals confirmed the students’ feelings. One 

professional explained how it was an honor for someone to come and ask for information from him, 

saying it gave him a “sense of self-affirmation.”  

 

Another professional confirmed feeling somewhat flattered by the informational interview and 

commented that it was great to talk about her job and to be able to tell someone why she likes her 

job. She explained that she does not get many opportunities to talk to people about why she loves her 

job, and this opportunity allowed her to do that.  

  

Being able to talk about the positives of their jobs seemed to motivate the professionals to share 

much information. Of some surprise to five of the eight professionals, this opportunity provided 

some reflective time that they typically did not have but that they found very valuable. For example, 

one professional explained, the informational interview added to his own understanding of what he 

does and why he does it:  

 

I think it’s always wonderful to think about the good part about my work, and it’s nice to know that 

young students are inquisitive and asking, if you will, probing questions, and it really requires a lot 

of time for the business executive to kind of sit back and reflect and say, okay, so what is my 

business all about? It gives us a little more understanding of our own business as we try to share this 
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with people who don’t have a full comprehension of what goes on, in my case, the symphony world. 

So I found it very helpful. 

 

Another professional said that having someone listen to his aspirations made him feel good: “And 

sometimes, I just feel it’s good to hear yourself talk out loud about your job and where things have 

been going. It’s nice to have someone to listen to you.”  

 

It seems that the focus on learning in the informational interview allowed for the majority of the 

professionals to feel flattered and affirmed—apparently something they appreciated. 

 

Flexibility with Time 

 

Based on interviews with students and professionals, it also became evident that the professionals 

enjoyed being interviewed and this contributed to an extended interview time. For instance, seven of 

the eight students mentioned that they were very surprised by the fact that their informational 

interview went longer than the scheduled twenty minutes, in two cases up to three hours. When the 

professional was asked about why he or she allowed the interview to extend beyond the scheduled 

twenty minutes, they revealed their enjoyment with the process. One student, who ended up having a 

three-hour informational interview with his professional, explained that although they were 

frequently interrupted, the professional was incredibly generous with his time:  

 

He was willing to give so much of his time, because the interview was at his office. His secretary 

was over there, and they were kind of yelling at each other back and forth: “Hey, so and so is on the 

phone and they need . . .” So he had a full day going, and it wasn’t his lunch break or anything, so 

that was the number one surprise for me—that he was willing to give so much time while being very 

busy. A guy even came up and held a poster up and said, “Hey, what size do you want these fonts?” 

And he said, “Yeah, just switch that around,” and you know, it was just funny seeing that going on. 

It was so nice—he gave me so much time, and it was cool to see him doing everything and then just 

focus on me. 

 

Two students noted how the professionals turned their computers around and showed them their 

calendars. They indicated that they were surprised by how much detail the professionals were willing 

to share. One student, for example, stated: 

 

I asked her, what is your typical day like? And she took her computer and like turns it around and it 

was jam packed with stuff, like the next week she was flying to France for three days to deal with a 

client, and like all of this stuff. I was just so shocked she took extra time out of her day to show me 

that. 

 

The connection between the professionals feeling flattered and their willingness to give so much 

extra time was apparent to five out of the eight professionals as well. One professional, for example, 

noted the connection between his enjoyment with talking about himself and his willingness and need 

to be thorough in his answers—which of course translated into a longer period of time than was 

anticipated. When asked about why his interview with the student went much longer than the twenty 

minutes the student requested, this professional stated: 

 

Honestly, because I can’t stop talking. There’s nothing else to say [he laughs]. I just love to hear 

myself talk. I wish there was more than that. Again, I feel like there is so much information I want to 

share. The questions are broad, so they’re not going to be short answers. And I’m not going to 

shortchange the kid and be like, “Oh, listen, I’ve got an egg timer on my desk, and you’ve got twenty 

minutes.” I feel like I want to give the kid the right answers, not, “Oh, your twenty minutes is up, I 
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got to go.” I’m not going to give one-word answers. That’s not the way it’s going to be for me. If I 

commit to doing it and I tell the kid, “Yeah, I’m going to sit with you and talk to you,” I’m not going 

to be like let’s hurry up man, I’ve got a phone conference in twenty minutes. I wouldn’t schedule it if 

that was the case. That’s the way I operate. There’s a lot of information to share, and I want to tell 

the “right” answer. And again, I talk a lot. 

 

Likewise, when asked about why his interview went longer than the scheduled twenty minutes, 

another professional explained: 

 

Probably because I like to hear myself speak [he laughs]. No, I think the student asked some very 

probing questions, and we were really talking about the depth of the business. Trying to explain 

anything in twenty minutes, especially in this area, which is a very complex area, is something you 

just can’t do. And so when the student shows an interest, and I think they need clarity on what I’m 

saying, it takes a few more minutes. 

 

The need to “tell the right answer” when asked a question seemed to be important to several of the 

professionals, who explained that because what needed to be said could not be done in a mere twenty 

minutes, they were willing to allow the interview to go longer.   

 

What caused all eight students to receive an internship offer when this was not the intended purpose 

of the informational interview assignment? In the next section, I attempt to answer this question by 

focusing on what happened during the informational interview according to both the students and the 

professionals that helps to account for these unexpected outcomes. 

 

Deep Understanding Fosters Internship Offer 

 

All eight students and eight professionals reported that the reason for being offered and for offering 

the internships was due to the fact that they had experienced interactions that led to an understanding 

and awareness of each other’s passions, values, and similarities, or what this study will refer to as 

“deep understanding.” This understanding appeared to be an extremely important condition of the 

informational interview. The term “deep” is used to describe the understanding that was generated 

between all eight students and eight professionals. The nature of understanding that resulted from the 

informational interviews stretched beyond surface-level knowledge of the individuals involved. Both 

students and professionals noted that their informational interviews allowed for a personal 

connection that led to a deep level of understanding in terms values such as passion, professionalism, 

and integrity/work ethic. 

 

Passion 

 

Seven of the eight professionals mentioned the value of passion as something they noticed in the 

students. One professional was impressed and surprised by the simple fact that the student took the 

initiative to conduct an informational interview. The professional said she was more motivated to 

offer the student an internship than if the student had come looking for an internship:  

 

[The informational interview] helped him get the internship because it was a serious thing, meaning 

he’s actually doing something to show he’s motivated rather than just coming out and trying to get 

an internship. I guess to me, I hadn’t seen [an informational interview] before, and it was really on a 

different level. It was more of a learning experience, and I always enjoy that, too.  

 

Similarly, one professional noted the student’s passion due to the student’s eagerness to ask 

questions. She expected this kind of behavior more from someone who was already an intern, versus 
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someone just doing an assignment. She went on to explain how the types of questions the student 

asked dealt with learning about the downsides of the job, not just the upsides. She was impressed by 

the student’s passion for knowing all facets of the job and said this contributed to her belief that the 

student would make a great intern. 

 

Professionalism 

 

Fifty percent of the professionals noted the students’ professionalism in their reasoning for offering 

an internship. In the following interview excerpt, one professional describes his student’s 

professionalism and the important role it played in his assessment of the student:  

 

I think the informational interview was excellent. The student was a very nice fellow, he was well-

organized, he had questions he wanted to ask, you know, and he would kind of take it in a logical 

step. And he followed it up with the thank-you card. You know, all of the things you just need to 

do—the attention to detail. And so when I am willing to give time to somebody, it is very important 

that they are prepared, and if they’re not, I just don’t have a lot of time for it. He came in here and 

was properly attired, properly presented, and well-organized, so I think he did a wonderful job, and 

that’s the way you need to be. 

 

Another professional was impressed when the student personally delivered a hand-written thank-you. 

She indicated that the student’s efforts to express appreciation went beyond her expectations and 

created a positive impression about the student’s professionalism. 

 

Integrity / Work Ethic 

 

Four professionals also mentioned the importance of integrity, a strong work ethic, and the need to 

pass on to the students the lessons associated with these values. For example, one professional noted 

that these lessons were more important than talking about her job duties: 

 

You know . . . . I just wanted to talk to the student about my job—it really has nothing to do with 

what I’m actually doing, but instead I like to talk about developing people, building up succession, 

so when the student asked about what I like about my job and what keeps me in my job, it’s always 

about the people and it’s always about developing someone else. I talk to the student mainly about 

the intangibles in my job. My highest factor with people is very much integrity, so I could not like 

the person, but if they have very high integrity, I could be successful working with them. If we have 

different styles, we could play off of those styles. I mean, you may not like the person, you may not 

say, “They are my best friend.” But with very high integrity, you can work on projects with them, 

and in accounting, where you need different skills to do stuff, you can be very successful if the 

person you work with has high integrity. 

 

Consequently, the informal structure of the informational interview led to an understanding between 

the professional and the student—an understanding that occurred at a deeper level because it exposed 

values of each. Because the participants were able to achieve this deep understanding, the 

organizational structure was reshaped in a way that motivated an internship offer. 

 

Discussion 

 

Because three-fourths of job openings are not advertised and are filled through the hidden job 

market, it is apparent networking plays a major role in filling these job openings. Because the 

informational interview is one form of networking, this study serves as an initial understanding of 

the conditions involved in internship offers initiated through a specific kind of networking and 
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provides insight into why networking may “work” better as a means of securing employment than a 

formal job interview. The National Association of Colleges and Employers claims that the same old 

approach for securing a job is not likely to work in this economy (NACE, 2009). This statement, 

along with this study, may lead more people to ask themselves if their “net” is working. 

 

As previously mentioned, networking involves people making an effort to meet other people for the 

purposes of cultivating mutually beneficial, give-and-take, win-win relationships (Burg, 1998; Forret 

& Dougherty, 2001). Networking is all about listening and being “you” focused rather than “I” 

focused (Burg, 1998). Therefore, informational interviews could be classified as networking as the 

students were cultivating a “win-win” relationship, as they received career advice and the 

professional was flattered and self-affirmed through the process of being interviewed about his/her 

professional journey. 

 

Furthermore, professionals who have contacts within and across different groups are more familiar 

with alternative ways of thinking and behaving (Burt, 2004). With this in mind, a professional may 

leverage his/her social capital in order to hire someone or offer an internship to a college student 

without following the formal hiring process of the organization. In turn, as the research suggests 

college students need to work on developing their “social capital” (Burt, 2004; de Janasz & Forret, 

2008) to increase the opportunities available to him/her (Baker, 2000). In this case, conducting 

informational interviews may be one way for an ambitious college student to develop his/her social 

capital by exploring alternative strategies for “standing-out” from the crowd.   

 

Conclusion 

 

This study revealed how a unique business assignment can not only help students fine-tune career 

goals, but more importantly, help students nurture “partnerships” with business professionals. It 

brought to light the positive conditions that often surface in an informational interview, as well as, 

the surprising outcome of an internship offer from the business professional.  

 

As more and more college students prepare for the work force, they will eventually learn that the 

cliché “it’s not what you know, but it’s who you know” is more relevant than ever. With this in 

mind, it is essential colleges provide increased opportunities for their students to connect with 

business professionals in their community, and an informational interview is one way to accomplish 

as part of the curriculum and help students succeed in the job search process. 
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Appendix A 

 

Informational Interview Assignment 

 

Informational Interview Assignment (100 pts.)  This written and oral assignment is designed to 

help you gain valuable information about your future career.  This assignment involves four parts: 

 

1. Locate interviewees/schedule interviews.  Start on this right away, today.  Schedule an 

interview with three people who are currently employed in the industry/profession you think 

http://www.bls.gov/news.release/empsit.nr0.htm
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you would ideally like to pursue.  Shoot for the stars with this assignment.  You may not 

interview close friends, family members, PLNU employees, or current employers (these are 

all fairly easy access for you/ you should do these interviews outside of this assignment).  

Instead, research your field and shoot for the top in your field.  Students in the past have 

used the directory of PLNU contacts/alumni as a resource (I will give this to you), friends’ 

parents and parents’ friends, yellow pages, and lastly some students went directly to the 

organization they were interested in to inquire about a possible informational interview.  All 

three interviews need to take place face to face.  I cannot stress this enough, as the entire 

process is such a learning experience (from dressing up, to traveling to the individual’s 

workplace, to having a face to face conversation, to experiencing the organizational culture).   

 

2. Conduct the interviews.  Conduct the three 20 minute interviews at the professionals’ 

workplaces. Consider carefully the image you want to project in both dress and style.  

Always lean toward the conservative side in dress.  Make sure you ask for a business card 

before you leave the interview.   

 

3. On the day 1
st
 day of presentations, all class members will turn in the following: 

 

a. One typed page (double-spaced) with three paragraphs highlighting: 

1) How your career goal is clearer, has changed or been adapted because of what you 

learned from this assignment. 

2) What you learned from the process of conducting interviews. 

3) What advice you would give to people doing this assignment in the future. 

b. One copy of each of the thank you letters you sent to interviewees and a copy of the 

addressed, stamped envelope to each interviewee.  Each thank you should be different in 

that you should highlight something specific you learned from each person.  You may 

type or write these.  If you write them, make sure your writing is legible.   

 

4. Deliver a Presentation.  The fourth part of the assignment is an 8-10 minute Informative 

Power Point presentation about the industry or field you researched.  Format should include 

an introduction, body (including a lesson learned from each professional with a detailed 

example/story to back each lesson, and a conclusion. 

 

Appendix B 

 

Interview Guide for Students 

 

1. Can you tell me about your informational interview experience? 

2. How many informational interviews did you conduct? 

3. How many internship offers did you receive? 

4. Was there anything about the informational interview context that you think helped to foster an 

internship offer? 

 

5. What surprised you the most about your informational interview experience? 

6. What would you compare your informational interview experience to? Can you think of an 

analogy or similar experience? 

7. When you called to set up your informational interview, how much time did you ask for? How 

long did your informational interview last? Why? 

8. Have you ever been interviewed for a job? If so, how do you think an informational interview 

differs from a formal employment interview? 
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Appendix C 

 

Interview Guide for Professionals 

 

1. Tell me about your informational interview experience with (student’s name)? 

2. What did it feel like being interviewed about your job? 

3. Were you comfortable sharing information about your job? Explain.  

4. What information did you want to share with (student’s name)?  

5.  (Student’s name) revealed that an opportunity to do an internship surfaced in his/her 

informational interview with you? Can you tell me more about how this opportunity surfaced?   

 

6. Do you think that having conducted an informational interview with you put (student’s name) at 

an advantage for obtaining an internship? 

7. How much time did the student ask for? Do you recall how long the interview lasted? Explain  

8. Did you have any connection to Point Loma Nazarene before this informational interview? 

9. What is the process for obtaining an internship with your company? 

10. Is there a possibility that an internship could turn into a full time job down the road?  

 

11. Have you ever interviewed job candidates for an opening? If so, how would you say an 

informational interview differs from a formal interview (when you’re interviewing someone)? 

Structure? Interaction? 

12. Any advice for students interested in conducting informational interviews? 

13. Any advice for professionals considering taking part in an informational interview? 

 

_____________________ 
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An Approach to Organizational Ethnographic Research: Strategy, Methods and 

Processes 
 

John Russell, American University in Kuwait 

 

Abstract: 

 

Qualitative methods ethnography, which has its roots in anthropology and interpretive sociology, is 

recognized by an increasing number of researchers as an appropriate strategy for studying 

organizations.  The method is also seen as offering the potential for new and additional insights into 

accounting phenomena and has thus been adopted by researchers in management accounting.  The 

transfer of the method has not, however, been unproblematic with limitations being identified in 

both theory and research practice.  It has been suggested that its application in management 

accounting can be characterized by a failure to disclose the theoretical foundations on which the 

work is based and a tendency for borrowing from the source disciplines to be eclectic with 

consequential theoretical inconsistencies.  It is also suggested that there is scope to extend and enrich 

the approach by exploring how issues power and ideology might be integrated into the interpretive 

framework.  Turning to research practice, similar scope for development is seen in relation to 

research validity procedures.  This paper seeks to address issues arising from these perceived 

limitations by drawing on the source literature to describe a symbolic interactionist approach to 

ethnography that is cognizant of the methodological implications of symbolic interactionism and 

provides a platform for integrating issues of power and ideology.  Finally, the paper discusses 

strategies and procedures for enhancing the likelihood that findings generated by this approach will 

be regarded as meaningful or trustworthy.  

  

Keywords: Organizational Research, Critical Ethnography, Interpretive Sociology, Power and 

Ideology, Symbolic Interaction, Research Validity and Trustworthiness.  

 

Practical Application: The paper has practical application for increasing managers’ and 

accountants’ use of research findings in their professions.  It is well known that many business 

professionals do not keep their skills updated.  An approach to remedying this problem is to increase 

business professionals’ perceptions of trustworthiness of research findings.  The paper addresses this 

issue 

 

 

An Approach to Organizational Ethnographic Research: Strategy, Methods and 

Processes 
 

Introduction  

  

This paper describes and illustrates a symbolic interactionist approach to critical ethnographic 

research in organizations.  In so doing, it addresses the call by Chua (1988); for first, the 

development and explication of a less eclectic approach to interpretive sociology by management 

accounting researchers and second; for exploring how issues of power and ideology might be 

studied through an integrated interpretive perspective.  The paper also discusses strategies and 

procedures for enhancing the quality, validity or trustworthiness of interpretive research.  The 

paper is divided into three parts.  The first describes an approach to ethnography based on Blumer's 

(1969) exposition of symbolic interactionism.  The second part focuses on illustrating how 
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Thompson's theory of ideology (1984) can be integrated into the symbolic interactionist approach 

and finally, turning from theory to research practice,  the paper discusses strategies for assuring 

that the of findings of such research are likely to be regarded as meaningful or trustworthy.  

  

1. Symbolic Interactionist Foundations of Ethnography  

  

This first part of the paper starts with a description of ethnography and of its increasing use in 

organizational research, then moving onto the motivation for this paper it reports a critique by 

Chua (1988) of the deployment of ethnography, or interpretive sociology, by management 

accounting researchers.  With motivation for the paper established it then describes an approach to, 

or theory of, ethnography based on Blumer's (1969) exposition of symbolic interactionism.  

  

While there are many definitions of ethnography its essence is probably captured by Sanday and 

Thomas with the notion that it is a qualitative methodology
1
 rooted in anthropology, that involves a 

set of methods and interpretive procedures (Sanday, 1979) designed to provide a "[systematic] 

description of the customs, habits and points of reference of social groups" (Thomas, 1983, 

p.478)
2
.   

  

Ontologically
3
, ethnography draws on symbolic interactionism (Blumer, 1969), and is located in 

the post positivist or naturalistic research paradigm (Lincoln & Guba, 1985).  The methodology is 

recognized by an increasing number of researchers as an appropriate strategy for studying 

organizations (Berg, 1989; Britan & Cohen, 1980; Burawoy, 1979a; Czarniawska-Joerges, 1989; 

Holzberg & Giovannini, 1981; Rosen, 1991; Sanday, 1979; Schwartzman, 1993; Smircich, 1983; 

Van Maanen, 1979a; 1979b).  Schwartzman refers to anthropologists returning "[to] the study of 

organizations ... [to investigate] ... the cultures of corporations and occupations" (1993, p.2).  

Among such studies are investigations into: a machine shop (Burawoy, 1979b); a hospital 

radiology department (Barley, 1986); a "high tech" industry (Gregory, 1983; Kunda, 1992); a food 

processing corporation introducing a quality of worklife program (Moch & Bartunek, 1990; an 

advertising agency (Rosen, 1985, 1988); and policework (Van Maanen, 1982).  

  

The methodology is also seen as offering new and additional insights to the study of management 

accounting (Chua, 1988) and, though frequently referred to as qualitative, interpretive, interpretive 

sociology, emergent or naturalistic research, is gaining increasing attention from accounting 

researchers (Covaleski & Dirsmith, 1990; Power, 1991).  Covaleski & Dirsmith (1990), for 

example, after citing half a dozen papers (Chua, 1986a, 1986b; Kaplan, 1983, 1984, 1986; 

Thompkins & Groves, 1983) refer to the accounting literature being "[punctuated] by a growing 

appreciation for qualitative research methods" (1990, p.543).    

  

However, while there may be a growing appreciation for such qualitative research methods as 

ethnography, deployment has not been wholly unproblematic.  Chua (1988) for example, in an 

evaluation of the deployment of interpretive sociology by accounting researchers, reported that   

  

(a) few researchers disclosed the theoretical foundations on which their work was based   

(b) borrowing from the source disciplines had  "[been] eclectic, resulting in theoretical 

inconsistencies, unexplored areas of contention and little theory development" (1988, p.76)    

(c) there was scope for accounting researchers "[to] explore how issues of power and ideology 

may be studied through an integrated interpretive framework" (1988, p.75).    
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Then turning from issues of theory to research practice Chua concluded that there was 

disagreement as to the choice of appropriate procedures for theory validation.  However, as with 

the issue of power and ideology Chua concluded that such disagreement provided the opportunity 

for management accounting researchers to contribute significantly to the area.  The description of 

Blumer's exposition of symbolic interactionism, together with the discussion of Thompson's theory 

of ideology and the strategies suggested in this paper for enhancing the validity of ethnographic 

research, represent an attempt to address the opportunities identified by Chua.  

  

With the nature of ethnography and criticism of its deployment established this first part of the 

paper moves onto a description of the nature of symbolic interactionism as explicated by Blumer 

(1969).  Exposition of the approach is supported (in section 1.4) by models which illustrate 

methodological issues arising from symbolic interactionism.  Among the issues selected are: 

differences in the focus and process respectively of behaviorist and interpretive research and; 

within interpretive research itself differences between first and second order interpretations.  The 

purpose of these two sections is to clarify the theoretical and epistemological basis of ethnography 

for accounting researchers and in so doing to provide the basis for; (a) reducing the theoretical 

inconsistencies identified by Chua and (b); improving the quality or validity of research practices.   

  

Blumer's exposition of symbolic interactionism was chosen for three reasons.  First, Blumer is 

recognized as a prominent figure in interpretive sociology and symbolic interactionism (Chua, 

1988).  Second, Blumer's exposition was written with the express purpose of clearly formulating 

the interactionist position.  And finally, Blumer's exposition was simultaneously written to 

explicate the methodological position of symbolic interactionism.   

  

"There has been no clear formulation of the position of symbolic interactionism, and above all, 

a reasoned statement of the methodological position of this approach is lacking.  This essay is 

an effort to develop such a statement" (Blumer, 1969. p.1).  

  

Deployment of Blumer's exposition thus represents not only a move to the work of a prominent 

writer in the source discipline but, it can be argued, a move to a source that provides the potential 

for laying lucid and sound methodological foundations for accounting and other researchers.  It 

thus avoids the potential problems of drawing on second, or third, or more removed, interpretations 

which may or may not faithfully and consistently represent the interactionist's theoretical and 

methodological position.  

   

Blumer's exposition of symbolic interactionism draws on four central conceptions or premises
4
;  

  

(1) people, individually and collectively are prepared to act on the basis of meanings of the 

objects that comprise their world;   

(2) the association of people is necessarily in the form of a process in which they are making 

indications to one another and interpreting each other's indications;   

(3) social acts, whether individual or collective, are constructed through a process in which the 

actors note, interpret, and assess the situations confronting them; and   

(4) the complex interlinkages of acts that comprise organization, institutions, division of labor, 

and networks of interdependency are moving and not static affairs (Blumer, 1969, p.50).  
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The symbolic interactionist perspective thus envisages a dynamic social world in which people act 

on the basis of the meanings of objects in their world, and where these meanings are constructed 

through situationally specific interpretation and social interactions (Blumer, 1969,  

p.50).  In the context of organizations therefore, organization behaviors and practices attain the 

status of "reality" in and through the purposive interactions of social agents who draw upon and 

reproduce processes and structures that comprise cultural resources while "facts" are the taken for 

granted or widely shared intersubjective realm of meanings.  

  

Arising from the ontological basis of this interactionist perspective are epistemological issues 

about the nature of research inquiry.  The most fundamental of these is that the nature of inquiry 

must be congruent with the assumed ontological premises of the phenomena under investigation.  

That is methods deployed by the researcher to collect, process and analyze data must be consistent 

with the assumptions that the researcher makes about the nature of reality and of understanding 

that reality (Blumer, 1969; Burrell & Morgan, 1979; Chua, 1988).  Blumer for example, refers to 

the need for a "[methodological] perspective congruent with the nature of the empirical world 

under study (Blumer, 1969, p.viii).   

  

Three issues relating to the need for congruency, and which it is argued are central to quality 

research, have been selected for discussion. The first of these issues relates to the focus of inquiry 

wherein, unlike behaviorism
5
 which infers reasons from observable actions or behavior, symbolic 

interactionism focuses on the actor's self-interpreted actions and meanings.  Symbolic 

Interactionism "[seeks] to catch the processes of interpretation through which actors construct their 

actions" (Blumer, 1969, p.86).  This difference in focus on meaning versus action, is illustrated by 

the model in Figure 1.  Titled "Focus of Analysis: Behavioral versus Interpretive Research" below. 

the model shows how the behaviorist researcher focuses on the actor's behavior and then, drawing 

on concepts and theories brought to the research by the researcher, attributes reasons or an 

explanation  for the actors behavior.  The interpretive researcher in contrast focuses on the actor’s 

interpretation of the phenomenon and explanation of behavior in order to understand behavior.    

  

Figure 1: Focus of Analysis: Behavioral versus Interpretive Research 
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Related to this focus on self-interpreted meanings as opposed to behaviors are the points that since 

meanings are constructed through social interaction inquiry cannot be directed towards a single 

individual or even group such as managers but must be broader in scope, and that in order to 

develop an understanding of social reality from the participant or "natives" perspective research 

inquiry must be characterized by lengthy residence in the world of the phenomena being 

investigated (Blumer, 1969; Sanday, 1979; Van Maanen, 1988).   

 

Ethnography, with its traditionally lengthy period of participant observation meet these 

requirements.  In the words of Spradley; “Any explanation of behavior which excludes what the 

actors themselves know, how they define their actions, remains a partial explanation that distorts 

the human situation. The tools of ethnography offer one means to deal with this fact of meaning" 

(1979, p.13).    

  

The second issue relates to the nature of the research process.  For the ethnographer the world 

under study is constructed by social actions that depend on the context specific meaning of events.  

Therefore, unlike the positivist
6
 researcher who, "knowing" the concepts and theorized 

relationships between the concepts, ascribes reasons to observed actions and enters the world of the 

participant as an expert with a fixed and clearly stated research question, and planning in advance 

what type of data to collect (Blumer, 1969), the ethnographer enters the natural world of the 

participant as a novice having to discover not only the concepts and relationships but also even the 

research questions (Blumer, 1969; Glaser & Strauss, 1967; Lincoln & Guba, 1985; Rosen, 1991; 

Schwartzman, 1993).  Black & Metzger and Spradley respectively, refer to the task the 

ethnographer as one of discovering "[questions] that seek the relationships among entities that are 

conceptually meaningful to the people under investigation" (Black & Metzger, 1964, p.144), so 

that "[both] questions and answers must be discovered in the social situation being studied" 

(Spradley, 1979, p.32).   

 

As a result, unlike positivist research that can be executed in accordance with a predetermined 

plan, ethnographic research is of necessity characterized by an ongoing process in which design 

emerges during the research, and in which inquiry is progressively sharpened and developed by 

ongoing analysis and reflection.  Ethnographic research thus moves through an iterative process 

and through stages of exploration to description, and from description to understanding 

(explanation).   

  

These fundamental differences between the processes of traditional positivist research and that of 

interpretive research are illustrated in Figure 2.  Titled "The Traditional and Interpretive Research 

Processes" the figure shows:  

 

(1) the linear path of traditional positivistic research moving from problem statement to choice 

of theoretical perspective, hypothesis development, data collection and finally analysis and 

hypothesis testing;  

(2) the path of ethnographic research moving in an iterative process involving ongoing 

analysis and reflection through stages of exploration where the researcher gradually 

discover the issues and questions of centrality to the informants through to an emergent 

theoretical perspective and ultimately to a description and theoretically informed 

understanding;  

(3) the centrality of data and self (researcher) reflection and  

(4) the emergence or unfolding of the research questions and theory.   
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Figure 2.  The Traditional and Interpretive Research Processes 

 

 

The third and final issue selected for discussion about the nature of ethnographic research inquiry 

based on this interactionist ontology relates to the character of data or "facts".  This issue can be 

illustrated and conceptualized using the model shown in Figure 3.   Titled "Conceptualization of 

Ethnographic Methodology" the model, that has been adapted from Gubrium (1987) and integrates 

aspects of the issues discussed above, shows a series of sets identified with the notations P,I and R.   

 

These notations represent a phenomena, the informant or organizational participant, and the 

researcher respectively.  The phenomena may be: an activity, such as taking part in a Quality 

Circle; an idea or concept, such as "employee ownership"; or an artifact, such as a white shirt, pen, 

blue collar or maybe a designated parking zone.  

  

The hatched area in the intersection of the two upper sets [(I  P)] represents the informant's 

understanding or perception of the phenomena.  It is the meaning or "facts" of the phenomena as 

seen by the informant.  The ethnographic researcher attempts to capture these "facts" through an 

interview (or interviews) with the informant.    
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Figure 3. Conceptualization of Ethnographic Methodology 

    

 

The sets are shown as only partly intersecting to illustrate the notion that the phenomena is only 

partially knowable.  Additionally, according to differences in their history and the context in which 

the phenomena is experienced, different informants may interpret the same phenomena somewhat 

differently.  Consequently, the "facts" of the matter may not be congruent across an organization or 

indeed a society.  Extensive differences in the history and contextual experience of organizational 

participants highlight and reinforce the need for the researcher to interview a range of informants.  

They also implicitly indicate the existence of potential interpersonal, and hence organizational, 

tensions.  If the differences are few, i.e. if there is a degree of commonality in the perceived 

meaning of the phenomena we can speak of "common sense".  

  

The hatched intersection shown in the three middle sets [(R  I  P)] represents the "facts", or 

first order interpretations, captured and related by the researcher from an interview (or interviews) 

with the informant.  The sets are constructed to illustrate the two notions; first, that the researcher 

is able to capture only part of the informant's interpretation of the phenomena and second; that the 

amount captured varies according to the degree of rapport established between the researcher and 
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the informant.  This latter point, can be related to the methodological precept that ethnographic 

research requires an extended period of time to establish trustworthiness (see for example, Lincoln 

and Guba, 1985).   

  

Turning to the three lower sets, the hatched area [R  (P  I)] represents the researcher's 

interpretation of the phenomena.  This second order interpretation is made up of: facts captured 

from selected informants; observations made by the researcher of the informants and of the 

phenomena; and analysis of documentary and other evidence Van Maanen envisages the second 

order interpretation as corresponding to the "theories" used by the researcher "[to] organize and 

explain the facts" (1979b, p.540).    

  

The "facts" of the matter gleaned from inquiry following the interactionist perspective must 

therefore, be regarded as differing markedly from those assertedly "objective" facts associated with 

the positivist perspective.  Being socially constructed they are not unequivocal, timeless or value 

free.  It is impossible for example to talk of "the" truth or facts instead the researcher must report 

of "many" truths or facts and must draw a careful distinction between first and second order 

"facts".  Likewise, given the context dependent nature of such "facts" the issue of prediction and 

control so fundamental to positivist research, but which requires the ability to make generalizations 

over time and space, becomes distinctly problematic.   The interactionist perspective thus raises 

issues not only of research inquiry but also of research reporting (Van Maanen, 1988) and research 

purpose.  

  

2. Ethnography, Ideology and Symbolic Interactionism  

  

The issue of research purpose leads into this second part of the paper which focuses on illustrating 

how Thompson's theory of ideology (1984) can be integrated into, and thus enrich and extend, the 

symbolic interactionist approach to ethnography as called for by Chua (1988).  The illustration is 

developed in two steps commencing with discussion of the important, although frequently ignored, 

issue of research values and beliefs and the consequential ideological nature of knowledge 

construction.  This leads to consideration of the purpose of research and to critical ethnography 

which provides a platform for integrating Thompson's theory of ideology.   

  

While ethnographic method may provide a means to deal with the fact of meaning from the actors 

perspective and thus may be regarded as a sound basis for generating grounded data (Glaser & 

Strauss, 1967) most contemporary qualitative researchers
7
 acknowledge that explanations can be 

neither value free nor unique (Blumer, 1969; Chua, 1988; Gubrium & Silverman, 1989; 

Kilminster, 1979; Lincoln & Guba, 1985; Manning, 1979; Thomas, 1983; Van Maanen, 1988; 

Young, 1980).  Values or perspectives
8
 affect the choice of the phenomenon, what is seen as 

worthy of research, how it is seen and how it is reported.  Chua, argues forcibly that "Values and 

beliefs play a fundamental role in the constitution of accounting knowledge" (1988, p.29) and 

Lincoln & Guba state that researchers have  [no] choice about representing some ideology ... " 

(1985, p. 185).  Manning (1979) asserts that there is "[no] single `correct' reading of the `external 

world', [and] no proper way in which facts must be selected and presented" (1979, p. 660).  

 

Referring specifically to accountants Morgan makes the observation that, "Accountants often see 

themselves as engaged in an objective, value-free, technical enterprise, and representing reality 'as 

it is'.  But in fact they are subjective 'constructors of reality': presenting and representing the 

situations in limited and one sided ways" (1988, p.477).  These crucial conclusions follow 

inexorably from the tenets of the symbolic interactionists social construction perspective, for in 
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exactly the same manner that organizational participants construct meanings or "facts" through 

observation, interaction and interpretation informed by values, norms and rules, so also do 

researchers construct meanings or "explanations and understandings" through observations of the 

"facts" revealed to them in their "world of research".  Kilminster (1979) and Young (1980), state 

the argument forcefully with the observation that, since concepts are social constructs produced 

through social interaction shaped by existing social arrangements, neither concepts nor theories are 

innocent of political meaning.    

  

The existence and consequences of these different beliefs, perspectives and interpretations are 

recognized by an increasing number of ethnographers (Atkinson, 1992; Berg, 1989; Freiberg, 

1979; Sanday, 1979; Schwartzman, 1993; Spradley, 1979; Thomas, 1993; Van Maanen, 1988; 

Young, 1980) and have been used as a dimension to extend classification of ethnographic research.  

Sanday (1979), for example, identifies behavioristic, semiotic and holistic ethnographic paradigms 

based on different models of data collection and theories for interpreting results.  Van Maanen 

(1988), classifies on the basis of narrative styles, and refers to ethnographic accounts as "tales" to 

highlight the re-presentational nature of ethnographic research.  Other researchers have classified 

on the basis of interpretations associated with such different disciplines as anthropology, 

organizational theory, sociology and education.  

  

Turning from methods of data collection, writing styles and disciplines, Spradley (1979), 

answering the rhetorical question "Ethnography for what?" with the response "For understanding 

the human species, but also for serving the needs of humankind" (1979, p.16), provided the basis 

for classification according to research purpose
9
.  The perspective that ethnographic research might 

be undertaken for purposes of serving and not just understanding is recognized as providing the 

basis for a legitimate, and indeed socially responsible extension to the boundaries of traditional 

ethnography with an increasing number of researchers calling for inquiry framed in this 

perspective.  Spradley (1979), for example, referring to "strategic research" sensitive to human 

problems, calls for inquiry into such projects as "Work roles and environments that contribute 

directly to the workers' sense of meaning and purpose in life" (1979, p. 15).  In fact such calls are 

not new.   

 

Rather, they represent the re-emergence of the purpose of scientific research envisaged by 

philosophers of the period of "Enlightenment" during the eighteenth-century, who sought to 

emancipate humankind from the prejudices and illusory appearances of their society (Alvesson & 

Willmott, 1992; Ingram, 1990; Silverman & Gubrium, 1989).  In 1939, Lynd questioned the role of 

research in a book titled "Knowledge for What?"  Other calls include those of Bell (1947), and 

Glazer (1946) who, in a commentary about the role of research, argued that "To attempt to change 

society by giving men insight into its workings would seem an infinitely more worthy task for 

science that to help try to preserve it by strengthening the power of manipulation" (1946, p.86).  

  

The humanistic and emancipative perspective described above is drawn upon by many researchers 

in the emerging stream of research labelled critical ethnography (Freiberg, 1979; Power, 1991; 

Marcus & Fischer, 1986; Rosen, 1991; Thomas, 1982, 1993; Van Maanen, 1988; Young, 1980).  

This stream extends conventional ethnography by encouraging researchers to step beyond 

description of shared meanings or "common sense" about what is and what is not possible, for 

example, to analyze and reveal the nature of, and the interests served by, their construction.   

  

For Thomas (1993), critical ethnography offers a way of thinking about the relationships among 

knowledge, society and political action, and opening to scrutiny otherwise hidden agendas, power 
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centers, and assumptions that inhibit, repress and constrain.  While for Young (1980) the substance 

of critical ethnography involves an examination of "[the] means for producing meaning and the 

relation people bear to the means of that production" (Young, 1980, p. 138).     

  

These critical perspectives highlight the hierarchical nature of organizational social relations and 

point to the existence of power asymmetries in the creation of meaning.  They direct attention to 

the potential for a conflictual and dynamic social interaction, or a dialectic process, among 

competing interest groups in meaning creation, and indicate the importance of historical 

contextualization of research.  Of even more interest however, in the remit of this paper, is that in 

directing attention towards the possible staging of social reality to serve particular interests the 

perspectives provide a sound platform on which to introduce Thompson's conceptualization of 

ideology who, drawing on the study of discourse, regards it "[in] terms of the ways in which the 

meaning mobilized by symbolic forms serves to establish and sustain relations of domination" 

(1984, p.63).  

  

Critical ethnography in general, and Young's notion in particular, thus provides a persuasive 

conceptual framework for integrating power, interest and ideology into Blumer's symbolic 

interactionism.  Importantly also, the social relationships posited by integrating notions of interest, 

power and ideology such as conflict, domination and exploitation do not violate Blumer's 

exposition of symbolic interactionism.  Indeed, given Blumer's assessment of the range of 

relationships that may be embraced within symbolic interaction "It embraces equally well such 

relationships as cooperation, conflict, domination, exploitation, consensus ... [the] participants in 

each of such relations have the same common task of constructing their acts by interpreting and 

defining the acts of each other" (Blumer, 1969, p.67) it may be argued that they are wholly 

congruent with it.   As such the proposed framework addresses the call by Chua (1988) for 

exploring how issues of power and ideology may be studied through, and integrated into, an 

interpretive framework.   

 

The framework also simultaneously addresses the charge sometimes levelled against conventional 

ethnography that it ignores power and thus serves to maintain the status quo.  Young (1980), for 

example, reports criticism of symbolic interactionists "[in] offering their theories as innocent of 

political meaning".  Thomas (1982), refers to ethnographers ironically positing "[an] objectivistic 

and reified picture of the world ... ".  

  

The fundamental component of critical ethnography, namely interests and power can be illustrated 

in the symbolic interactionist model of ethnographic methodology (Figure 3. above) by referring to 

the two upper sets and asking not only, as in traditional ethnography what the phenomena means to 

the informant but in addition; why this and not another meaning is attributed to the phenomena, 

whose interests are served by the chosen interpretation, and how might the choice of such 

interpretations have been created?  In so doing the approach perhaps provides a critical framework 

for examining accounting in the context of the contemporary and contested terrain of workplace 

restructuring.  

 

3. Ethnographic Research Strategies  

  

Attention is turned in this third and final part of the paper from theory, ontology and epistemology 

to aspects of research practice.  Specifically, attention is turned to discussion of strategies and 

procedures that may enhance the likelihood that findings generated from the symbolic 
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interactionist approach to ethnography by management accountants will be regarded as 

trustworthy.   

  

The issue of trustworthiness has been addressed by many writers
10

.  However, it is evident from the 

observations made by Chua (1988) and indeed the very volume of recent writings that the issue 

remains problematic.  It is also evident that the problematic nature of the issue is not confined to 

the accounting discipline (Denzin, 1994; Guba, 1990; Huberman & Miles 1983; Marshall, 1985).  

Huberman & Miles for example, suggest that difficulties apparently experienced by qualitative 

researchers in education are indicative of "[an] insufficient corpus of reliable, valid or even 

minimally agreed-on procedures to rely upon (1983, p. 282), while Guba, addressing qualitative 

research in general, refers to a crisis with "[previously] agreed-upon criteria ... now being 

challenged (1990, p.371).  Neither is the source of this problem confined solely to disagreement 

about research procedures for several writers propose criteria that are contingent not only on the 

nature of the research paradigm (positivist versus interpretive for example) but also on the research 

audience and purpose (Altheide & Johnson, 1994; Greene, 1994).  For Altheide & Johnson, who 

argue that the scientific community is but one of several audiences, there are six main positions
11

 

on the validity claims to knowledge of which only one corresponds to the traditional notion of 

scientific validity.  The problems apparently evidenced in management accounting research thus 

stem in part at least, from disarray in the source literatures.   

  

However, while the issue is obviously not amenable to simple resolution it is possible, for a variety 

of reasons, that explication of key points in the debate are less lucid than they might be.  Included 

in the reasons posited likely to account for this situation are the inherent complexity of the issue 

and the understandable tendency for writers to focus on its elements (interviewing; data gathering, 

reduction and analysis; narration etc.) rather than its totality.  Huberman and Miles go further and 

suggest that some of the writing in the literature is "uneven" (1983, p.282).   

 

Discussion in this third part therefore, focuses on clarifying selected aspects of trustworthiness as 

they pertain to interpretive research in general and to the symbolic interactionist approach to 

ethnography in particular.  It then incorporates them into a model which provides a framework 

within which their interrelationships, and various strategies and procedures for increasing 

trustworthiness, may be considered.  Among the principal writings drawn upon are those of 

Blumer (1969); Glaser & Strauss (1967), and Lincoln & Guba (1985).  The discussion commences 

however, with a review the nature of trustworthiness in interpretive research as explicated by 

Lincoln & Guba (1985).  It then considers the fundamental differences between interpretive and 

functionalist research and so highlights the importance of selecting validity criteria and procedures 

appropriate for the paradigm within which the research is located.  

  

3.1 The Nature of Trustworthiness.  

  

The basic issue in relation to trustworthiness is simple: How can an inquirer persuade his 

or her audiences (including self) that the findings of an inquiry are worth paying attention 

to, worth taking account of? (Lincoln & Guba, 20, 1985).  

  

While it is equally important for qualitative researchers to specify their research procedures in 

order to assist the evaluation of trustworthiness of their work (Chua, 1988; Corbin & Strauss, 1990; 

Lincoln & Guba, 1985; Marshall, 1985) the manner of such demonstration cannot be the same as 

that employed in positivist or functionalist research which draws on different ontological and 

epistemological assumptions.   Instead the criteria employed must reflect the paradigmatic 
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assumptions upon which each approach is based.  Functionalist research is based on the view that 

there is a single, stable, fragmentable, objective reality.  Interpretive research on the other hand 

assumes multiple, subjective, non fragmentable and socially constructed realities (Burrell & 

Morgan, 1979; Lincoln & Guba, 1985; Gubrium, 1987; Marshall & Rossman, 1989).  

Consequently, while such criteria as internal and external validity (comprising covariation and 

causality, and construct validity and generalizability respectively) may be appropriate for 

functionalist research (Cook & Campbell, 1979), it is generally agreed that they are not appropriate 

for interpretive research (Burrell & Morgan, 1979; Dirsmith & Covaleski, 1990; Knights, 1995; 

Lincoln & Guba, 1989; Marshall, 1985).  

  

Lincoln & Guba (1989) suggest that alternative and more appropriate criteria for interpretive work, 

which can be mapped albeit indirectly onto the functionalist criteria, are; dependability, 

confirmability, credibility, transferability
12

.  These criteria direct the researcher and the evaluator to 

questions of trustworthiness in two aspects or dimensions of research, namely the research process 

and research output respectively, and then to two elements in each dimension.  The elemental 

questions and criteria in each dimension are as follows;  

  

(1) First, how trustworthy was the research process?   

 

(1.1) Was the research process dependable in that it was conducted in  

 accordance with generally accepted standards?  

(1.2) Can the findings be confirmed by an audit of the data?   

  

(2) Second, how trustworthy is the research output?   

 

(2.1) Are the findings credible to the informants?  

(2.2) Has the research provided sufficient description to enable an  

 assessment of contextual similarity in another place and time?   

 

The first dimension focuses attention on the need to adopt and follow generally agreed procedures 

during the research process including the maintenance of records to facilitate an audit of the 

findings.  Interestingly, from an accounting perspective at least, the criteria of dependability 

(conducted in accordance with generally accepted standards) and confirmability (capable of being 

confirmed by an audit) directed at the research process called for in this first dimension are 

analogous to those applied by accountants (auditors) in assessing the trustworthiness of corporate 

financial statements for their users.   

 

The second dimension focuses attention on the need to develop findings that are credible to 

informants and that are contextually rich.   

 

This introduces the idea of different classes or groups of evaluators; the researcher or the research 

community, the informant (2.1) and potential users of the research (2.2), and consequently raises 

the issue of research purpose.  In so doing it provides space for the notion of ambiguity with 

respect to criteria for evaluating trustworthiness and highlights a major difference between 

functionalist and interpretive research, wherein for the former credibility of the findings by the 

informants is regarded as an acid test of adequacy while in the latter the call for findings to be 

credible to informants is not merely irrelevant but completely inappropriate.   
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However, while the issue of research purpose is raised by Lincoln & Guba they do not provide 

criteria for interpretive work of a critical persuasion i.e., for research that seeks to go beyond 

understanding  to enlighten and thus empower informants to change the circumstances of their 

existence.   

  

The criteria for trustworthiness, the issue of research purpose and their interrelationship has been 

incorporated into a model illustrated as Figure 4 below titled “Criteria for Trustworthiness in 

Qualitative Research”.  

  

Figure 4: Criteria for Trustworthiness in Qualitative Research. 

  

 
  

The model illustrates four points First, the two dimensions of trustworthiness, namely 

trustworthiness in research process and research output respectively together with the 

interrelationship between them, the dependence of trustworthiness of research output for example 

on the quality of the research process.  Second, the elements contributing to each of these 

dimensions; dependability and confirmability in the case of the research process, and credibility 

and transferability in the case of research output.  Third, addressing the point made above about the 

need for criteria for work of a critical persuasion the model includes a third element or criteria 

called "mutability" which raises the question "do the findings empower the subjects or informants 

to change their circumstances?"  It also adds a third dimension, research purpose, to those of 

process and output.  Included in this third dimension are summary statements of the research 

purposes; prediction and control, understanding and, enlightenment and emancipation adduced 

with each of the output criteria, transferability, credibility and mutability respectively.   

 

The criteria of transferability is for example, seen as driven by the desire to apply research findings 

across time and space for purposes of prediction and control; that of credibility is seen as driven by 

the desire to understand the meaning of phenomena to an informant; while mutability, stepping 

beyond understanding meaning, is seen as driven by the desire to enlighten and empower subjects 

to emancipate themselves from their current circumstances.   
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This extra dimension thus illustrates the need to clarify the purpose of research prior to planning 

for, or evaluation of, trustworthiness.  It also simultaneously illustrates the problematic nature of 

trustworthiness by on the one hand providing a conceptual link between different research 

paradigms (interpretive and critical) and on the other, where research purpose of "prediction and 

control" is matched with transferability, indicating the potential pitfalls of attempting to map 

criteria across paradigms.  Finally, the model gives in summary form such key questions as 

"findings in data?" and "context described for other researchers?" which can be used to focus 

research attention and which require answers in the affirmative for the respective element of the 

research to be regarded as trustworthy (in this example confirmability and transferability 

respectively).   

  

3.2 Strategies for Producing Trustworthy Findings  

  

With the nature of trustworthiness established for the context of this paper, discussion in this last 

section turns to considering selected strategies and procedures for increasing the probability of 

producing trustworthy research.  Discussion starts with issues regarded by Blumer (1969) as 

fundamental to developing trustworthiness and then moves on to aspects of various procedures 

selected from recommendations made by both Blumer (1969) and Lincoln & Guba (1985).  

  

In addressing procedures for trustworthiness Blumer (1969) starts from the position that the 

methods deployed to collect, process and analyze data must be congruent with assumptions made 

about the nature of the empirical world under investigation and of its understanding.  The reality of 

the empirical world of the social interactionist is social, group life consisting of what human beings 

"[experience] and do, individually and collectively, as they engage in their respective forms of 

living" (Blumer, p.35).   

 

The reality of a segment of group life in say an organization consists therefore, of the experiences 

and actions of participants as they meet situations that arise in their world of that organization.   In 

order to understand this life, to see and experience things in the way of the participant, researchers 

must therefore adopt a strategy that allows them to get close to participants through for example a 

lengthy period immersed in the organization.  In doing so however, the researchers must recognize 

two points.  They must recognize first, that the group life chosen for inquiry is by definition strange 

and unfamiliar to them and second, they inevitably bring to the inquiry images, beliefs and values 

of that group life formed from their own life experiences and their life as scientists.   

 

Consequently, researchers must proceed on the basis that they are novices exploring and inspecting 

a new world and that in conducting this exploration and inspection they must constantly reflect on 

their beliefs and values in order to avoid being imprisoned by images brought to the research.  

Starting from assumptions about the nature of reality Blumer (1969) thus develops an ontologically 

and epistemologically coherent procedure for symbolic interactionist research consisting of 

researcher immersion in the organization under inquiry, and an ongoing process of exploration, 

inspection and reflection.  This procedure, which was discussed in section 1.4 and illustrated in 

Figure 2, provides guidance for researchers.  It can also of course be used as a criterion for 

assessing the trustworthiness of the research process by providing the basis for a generally 

acceptable research procedure "Was the research process dependable in that it was conducted in 

accordance with generally accepted standards?"   

  

Lincoln & Guba's (1989) suggested procedures for trustworthiness, which are generally consistent 

with the philosophy espoused by Blumer (1969), include with respect to the research process:  
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(P01) Rigorous adherence to interpretive methods,  

(P02) Purposive (theoretical) sampling,  

(P03) Ensuring the research design unfolds during inquiry,  

(P04) Allowing questions emerge from the data,  

(P05) Self-reflection and debriefing,  

(P06) Maintenance of meticulous record and careful audit trail,  

(P07) Protecting informants,  

(P08) Explicit separation of first and second order findings.  

  

And with respect to research output:  

  

(P09) Conducting prolonged studies,   

(P10) Triangulation of modes and sources of data,   

(P11) Peer debriefing,  

(P12) Conducting member checks,   

(P13) Developing thick (detailed) descriptions.  

  

Procedures P01, P03, P04, P08, P09 and P013 have been addressed in either this section or in 

section 1.4. above, and procedure P06 is self-explanatory.  The call for theoretical sampling (P02), 

which is also identified by Blumer, stems from the focus of interpretive research on identifying, 

developing and relating concepts in order to build a theory that provides an understanding (second 

order interpretation) of the observed phenomenon.  This objective demands identification of the 

unusual case or the outlier and contrasts with sampling criteria in functionalist research which 

focuses on such statistical issues as randomization.  Strauss & Corbin define the purpose of 

theoretical sampling as follows, "The aim of theoretical sampling is to sample events, incidents and 

so forth that are indicative of categories, their properties, and dimensions, so that you can develop 

and conceptually relate them" (1990, p.177).    

  

The procedures relating to self-reflection (P05) required to reduce the chance that understanding 

will be blinkered and distorted by images brought to the research can be addressed in several ways.  

First, following suggestions from Lincoln & Guba (1989) the researcher can maintain a reflexive 

journal in which information about methodological and other decisions taken by the researcher as a 

"human instrument" are recorded and reflected upon.  Among the specific elements of such a 

journal might include are: "(1) the daily schedule and logistics of the study; (2) a personal diary 

that provides the opportunity catharsis, for reflection upon what is happening in terms of one's own 

values and interests, and for speculation about growing insights; and (3) a methodological log in 

which methodological decisions and accompanying rationales are recorded" (Lincoln & Guba. 

p.327).  Second, the researcher can debrief with peers.  Third, with respect to values, since 

researchers have "[no] choice about representing some ideology ... " (Lincoln & Guba, 1985, 

p.185), they can inform readers about the particular "value dimensions" of their findings by 

contextualizing their report with an explicit declaration of perspectives brought to the research
13

.    

  

Protection of informants (P07) may be achieved by discussing and providing potential informants 

with in effect a contract that: describes the purpose of the research; states participation is voluntary 

and volunteering for or opting out of participation will not impact their position in the organization 

and; promises confidentiality of information and the opportunity of proof reading and editing 

subsequent transcripts of the interview.  This procedure, which appears to gain considerably less 

attention in Britain than the U.S.A., in addition to protecting the subjects might also be expected to 
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encourage full and frank discussion and hence to facilitate the ultimate credibility of the research 

findings.    

  

The mode of data collection (P10) traditionally deployed by ethnographers has been participant 

observation.  However, more recently investigations into complex organizations have drawn on 

several interrelated and complementary modes and sources including along with participant 

observation, various types of interviews with employees at many levels in the organizational 

hierarchy, analysis of contemporary and historical documents, and analysis of such other media as 

video and audio tapes.  This "new multi-method approach" (Ellen, 1984) is regarded as an 

extremely effective field research strategy (Berg, 1989) for situations where reality may be "[too] 

complex and ill-structured to be adequately represented by any one data set" (Covaleski & 

Dirsmith, 1990, p.544).  The combination of obtrusive and unobtrusive modes can facilitate the 

capture of both a more "[complete] holistic, and contextual portrayal of the unit(s) under study" 

(Jick, 1979, p.603) as well as a more interesting data (Webb & Weick, 1979).    Some researchers 

claim that the new multi-method approach also offers the opportunity for triangulation of methods 

(Denzin, 1978 for example) and thus increases the potential robustness of interpretations.  The 

notion of triangulation, however, if taken to imply the ability to "home in" on a real truth sits 

uneasily in a paradigm in which the nature of reality is socially constructed.  

  

The last of the procedures (P012) member checks, wherein informants are provided with the 

opportunity for reaction to the researcher's interpretations and successful recognition by informants 

is regarded "the most crucial technique for establishing credibility" (Lincoln & Guba, 1985, p.314), 

can be effected via an iterative interview process involving the following sequential steps; (a) the 

researcher conducts interviews with key personnel at different levels in the organization to 

understand their interpretation of aspects of the research topic; (b) the researcher records their 

understanding of the interviewees' interpretation; (c) the researcher's record of understandings is 

then referred back to the original interviewee for a "member" check on accuracy.   

 

This last part, (c), of the iterative process provides a check on the researcher's understanding and 

thus addresses the issue of data trustworthiness.  It also provides the opportunity for clarification 

of, and reflection on, earlier comments and to address differences in interpretations that may 

become apparent during interviews with other members of the organization.  The identification of 

such differences, which is an integral part of the ethnography and of critical ethnography in 

particular, facilitates development of an in-depth understanding of both the informant and the 

researcher and thus may meet the demands of both research credibility and that of enlightenment.  

 

These discussions illustrate that, in spite of its problematic nature, the literature is not devoid of 

guidance for developing methodologically coherent procedures for conducting qualitative research 

which, it is argued, can be deployed, albeit with sensitivity, by researchers in management 

accounting.    

  

4. Summary.  

  

This paper has addressed a perceived opportunity to contribute towards developing improved 

deployment of interpretive sociology in the management accounting literature.  The paper 

described a symbolic interactionist approach to ethnography, discussed its ontological and related 

epistemological foundations and then addressed the issue of trustworthiness.   

 

The paper also demonstrated how the symbolic interactionist approach can incorporate interest, 

power and ideology.  Discussion of these matters was supported by a series of models devised to 
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illustrate aspects of various concepts and arguments.  Included among these were models that 

highlighted fundamental differences between ethnographic and behavioral research with respect to 

both research focus and process, and a model utilizing set diagrams that illustrated the nature of 

symbolic interactionist ethnographic methodology.  The last of the models provided a framework 

within which the problematic issue of trustworthiness may be conceptualized.  The author suggests 

that the discussion, and illustration via models, represents a step towards the development of a 

more lucid, informed and rigorous approach to ethnographic research in the field of management 

accounting as called for by Chua (1988) and that symbolic interactionist ethnography provides the 

basis of a plausible and critical framework for examining accounting in the context of the 

contemporary and contested terrain of workplace restructuring.  
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Endnotes  

  

1. There are several definitions of qualitative research. The definition used in this paper is 

taken from Dabbs (1982) "Qualitative research deals with the meaning of things ..." (1982, 

p. 33).   Dabbs also draws the following distinctions between qualitative and quantitative.  

"Quality is the essential character of something; quantity is the amount.  Quality is the 

what: quantity is the how much.  Qualitative refers to the meaning, the definition or 

analogy or model or metaphor characterizing something. Quantitative assumes the 

meanings and refers to a measure of it" (Dabbs, 1982, p.33).  

2. Thomas (1983) points out that the term "ethnography" is derived from the Greek terms 

"ethos" (nation) and "graphos" (writing).  Many researchers, Spradley (1979) for example, 

refer to ethnography as the description of cultures.   

3. In general terms ontology, epistemology and research methods (the three being 

encompassed by the term methodology) relate to the assumptions made by the researcher 

"[about] the nature of the social world and the way in which it may be investigated" Burrell 

& Morgan (1979. p.1).  The web of assumptions are referred to by Guba, 1990) as a 

paradigm.  Ontology relates to assumptions about the nature of reality, whether for 

example, it is external to or the product of the individual, whether it is objective or 

subjective, and also about the nature of the individual.  Epistemology relates to 

assumptions about how the phenomena may be understood, what for example, is the 

relationship between the inquirer and the known and what forms of knowledge might be 

gained.  Methods refers to the practices and procedures deployed by the researcher to 

collect, process and analyze data.   

4. In an earlier statement Blumer refers to three fundamental premises.  These are somewhat 

easier to read but are gender laden.  There is no contradiction between these three and the 

four cited in the main body of the text.  The three premises are: (1) human beings act 

toward things on the basis of the meanings things have for them; (2) the meaning of such 
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things is derived from, or arises out of, the social interaction one has with one's fellows; (3) 

these meanings are handled in, and modified through, an interpretive process used by the 

person in dealing with the things he encounters (Blumer, 1969, p.2).  

5. Behaviorist research is based on the view that there is a single, stable, fragmentable, 

objective reality.  

6. The terms functionalist, positivist and behaviorist are used interchangeably in this paper.  

7. Many theorists and researchers argue that all inquiry, positivist or interpretive, is inherently 

value laden (Bernstein, 1976; Lincoln & Guba, 1985; Manicas, 1987).  Included among 

accounting the researchers who hold this view are: Chua, 1988; Cooper, 1980; Cooper & 

Scherer, 1984; Neimark & Tinker, 1986; Tinker, 1989, Tinker et al., 1982).  

8. The term value is used to denote "[arbiters] of preference or choice .... that criterion, or 

touchstone, or perspective that one brings into play, implicitly or explicitly, in making 

choices or designating preferences" (Lincoln & Guba, 1985, p. 160).  

9. In framing this rhetorical question Spradley (1979) draws on and cites Robert Lynd's 

(1939) classic book Knowledge for What?   

10. In the last 10 years for example, Sage has published over 25 short texts in its qualitative 

methods series.  The recent Handbook of Qualitative methods edited by Denzin & Lincoln 

(1994) is 600 pages long, has 36 chapters and contributions from more than 40 authors.  

Lincoln & Guba (1985) in what surely will be regarded as a classic, provide an integrated 

approach in their book Naturalistic Inquiry.  Other writers include Atkinson (1992); Glaser 

& Strauss (1967); Gubrium, 1987; Schwartzman (1993); Silverman (1993); Strauss & 

Corbin, (1990); Thomas (1983, 1993) and; Van Maanen (1979a, 1979b, 1988).  

11. These include validity as culture, ideology, gender, language, relevance.  and standards.   

12. For an alternative view see Knights (1995).  

13. This researcher for example believes that the purpose of research should not be limited to 

facilitating prediction and control to enable those in power to fine tune the existing 

economic system, or to even to understanding the perceptions of different actors, but rather 

should seek to enlighten and empower the currently dis-empowered majority in order to 

change the existing system.  
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Friday 28 November 2015 
 

Concurrent Sessions 8.  12.00 – 12.45 
 

Evaluating Mongolian Undergraduate Business Program Effectiveness 
 

Odgerel Batmunkh, Peregrine Academic Services, Mongolia 

 

 

There are no internationally recognized direct comparisons designed to assess academic performance 

of business programs for a global economy such that institutions of higher education can be assured 

that their graduates meet the needs of future employers.  

 

Therefore, the purpose of the study was to compare at the academic program level the Mongolian 

undergraduate business student results with US and Outside US (excluding Mongolia) undergraduate 

business student results in order to evaluate the effectiveness of Mongolian business student 

education relative to business skill competitiveness as Mongolian expands into the global economy. 

 

_____________________ 

 

 

 

 

 

 

Delta Mu Delta 
 

John Lewington, Immediate Past President and Region 8 Representative 

 

 

Delta Mu Delta is one of three honor societies for students affiliated with ACBSP. Business schools that 

offer baccalaureate/graduate degrees and are accredited by ACBSP may offer students on their campus the 

benefits of being affiliated with this prestigious honor society.  

 

This presentation is for anyone wanting to learn more about the value of offering an honor society on their 

campus and the specific value and processes offered by Delta Mu Delta. 

 

This presentation also provided attendees with an update on the current activities of Delta Mu Delta. 

 

_____________________ 
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Assessing Business Student Performance between Traditional Campus-based 

and Online Program Delivery Modalities 
 

Olin Oedekoven, Peregrine Academic  

Jeremy Cripps, University American College Skopje, Macedonia 

 

“It is individuals who understand both worlds – academia and business – 

that are the driving force behind successful partnerships” 

 

Abstract: 
 

Opinions on the matter of education quality relative to program delivery modality vary, with all sides 

claiming to know best on how to deliver business programs to students. Such opinions, however, are 

typically based on assumptions or antidotal evidence.  

 

Quantitative data regarding retained student knowledge for US-based school based upon program 

delivery modality is presented. Peregrine Academic Services has provided over 150,000 program-

level assessment exams to students completing online, blended, and traditional campus-based 

business degree programs.  

 

Results are statistically compared using paired t-tests in order to bring facts and data into the 

discussions regarding the effectiveness of management education, as expressed by an assessment of 

retained knowledge using a nationally normed exam, based upon the delivery modality of the higher 

education program. Results showed statistically significant differences based on delivery modality 

with generally online program students outperforming their blended and traditional program 

counterparts 

 

Keywords: Online academic instruction, Statistical analysis of comparative results, Program 

delivery modality, student performance.  

 

Practical Application: the analysis in this paper provides important data for knowledge transfer, 

for the use of online instruction, and for the implementation of hybrid programs. 
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Assessing Business Student Performance between Traditional Campus-based 

and Online Program Delivery Modalities 

 
“It is individuals who understand both worlds – academia and business – 

that are the driving force behind successful partnerships” 

 

Introduction: 

 

Online academic instruction is the 21
st
 century successor to the 1840s innovation, the 

Correspondence Course (Pitman, 2013).  The Correspondence course was made possible by the 

introduction of penny postage in England in 1840 (Powell, 2006).  In much the same way the online 

course has been made possible by the Internet. In 1858 the University of London became the first 

university to offer distance learning degrees in England an idea put into practice in 1892 by 

Columbia University.  Both universities continue to offer online degrees.  Correspondence courses 

greatly widened access to professional education and so The University of London, the first 

university to offer global degrees (London ES, 2014), was endorsed as “The People’s University” by 

Charles Dickens (1865).   

 

The goals with correspondence courses were to broaden the availability of individualized student 

education at low cost using the pedagogy of teaching and testing.  These goals remain for online 

education.   

 

As was the key to the correspondence course, so is the key to online learning, the provision of an 

alternative and less expensive route to professional education.  An apprentice earn and work and 

complete the academic coursework to earn an appropriate degree or professional qualification.  The 

system was well recognized by business.  Indeed, for example, the four year articled clerkship 

(apprenticeship) in accountancy was and may still be considered by many to provide a far better 

foundation for the accounting profession than an undergraduate accounting degree followed by one 

or two years “experience.” 

 

During his 2012 Stanford Lecture, President Bowen observed that “the key question” for all 

stakeholders in higher education “is whether online learning improves (or at least maintains) learning 

outcomes,” the transfer of knowledge to populations of students in higher education.  He noted that 

“unfortunately no one really knows the answer to this question.” (Bowen, 2013). 

 

The problem lies in the weakness of the data which has been mined to date.  The most common 

problems with studies to date concern the statistical measurement device employed, the size of the 

sample, and the consistency of statistical controls employed in performance measurement.  The 

problem is particularly important in the United States in the context of the rising and “increasingly 

unaffordable” cost of an undergraduate degree (Armario, 2012), the higher education “cost disease” 

(Bowen, 2012), and the “$1.1 trillion student debt bubble” (Lawler, 2014), the inexorable upward 

trends in the cost and debt service required to go to college.  “As a nation, we need more college 

graduates in order to stay competitive in the global economy” (Duncan, 2012).  

 

Relevant scholarship: 
 

Since the incorporation of the Internet in the deployment of correspondence courses “literally 

thousands of studies” (Bowen, 2013) have been made. Kelly Lack recently completed an extensive 

literature review titled “Current status of research on Online Learning in Postsecondary education” 

(2013).  Her literature review noted that there have been few rigorous efforts to provide compelling 
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evidence of the learning outcomes associated with online courses at the postsecondary level.”  

William Bowen, President emeritus the Andrew W, Mellon Foundation and Princeton University, in 

his important 2012 Tanner lecture, identified this “lack of hard evidence” in comparative analysis of 

the learning outcomes from online and on-campus learning.  Kelly Lack’s literature review 

supported this analysis noting that of the published and reviewed articles “most, if not all” has these 

substantial limitations  

 

 very limited sample sizes 

 few studies relevant to the field of undergraduate and graduate business education 

 Indirect comparison between on-campus (face-to-face) and online learning 

 Studies with serious methodological deficiencies (Lack, op cit). 

 

Hypotheses and correspondence to research design: 
 

The purpose of this paper is to provide a statistical comparison of exam results from US ACBSP 

accredited schools based on program delivery modality. 

 

In the context of the research comparison the explanation of the delivery modalities and definition of 

terminology is important.  The following is a list of definitions of terms used in this paper. 

 

 Traditional Program: The majority of the program is delivered at a campus location at an 

established college or university. The majority of the students are recent high school 

graduates, typically 18-22 years old. Courses are taught on a semester or quarter basis, 

typically Monday through Friday. 

 Blended Program: The program is delivered to students using a combination of online and 

campus-based instruction and/or the program is delivered in an accelerated format. The 

course term is typically 4 to 8 weeks. Campus-based instruction tends to be either at night or 

on weekends with generally longer sessions. The student population tends to be non-

traditional, meaning they tend to be older, may have some college credit prior to starting 

their program, and are often working adults completing their degree program. 

 Online Program: The majority of the program is delivered online to students and there is 

little, if any, requirement for the students to go to a campus location any time during their 

college or university experience. The majority of the students are considered non-traditional, 

meaning they tend to be older, may have some college credit prior to starting their program, 

and are often working adults completing their degree program. 

 Program Assessment Exam: An exam that assesses retained knowledge of students upon 

graduation from an academic program that is most often used for learning outcomes 

evaluation, accreditation, and academic benchmarking.  

 Common Professional Component (CPCs): The 12 topic areas (15 with sub-topics) for 

business education as defined by the IACBE and the ACBSP and referred to as knowledge 

competency areas by the AACSB.  

 Inbound Exam: A student exam administered early in the student's program, usually during 

their first or second core course, which measures the student's knowledge level at the 

beginning of their academic program. (a.k.a. a program-level pre-test) 
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 Outbound Exam: A student exam administered at the end of the student's academic 

program, usually within their last course, that measures the student's knowledge level at the 

end of their academic program. (a.k.a. a program-level post-test) 

 Percentage Change: The percentage change between the Inbound and Outbound exam 

scores. Percentage change is calculated using the following formula: (Outbound Score / 

Inbound Score) - 1. 

 

Understanding the student populations represented in this study is critical to the value of the research 

output and the measurements.  The following student populations were represented: 

 

 Traditional program students:  Typically, these students are 18-25 years old, entering 

higher education directly from high school, and attending either a public or private 

university as full-time students attending classes 4-5 days per week. 

 

Who is paying for the education? A variety of sources and strategic combinations including 

parents, relatives, scholarships, grants, military tuition assistance, part-time and full-time 

jobs. 

 

 Blended program students:  Typically, older students (25-Older), entering or most likely 

returning to higher education several years after high school in order to complete an 

academic degree program already in progress over several years or to start a higher degree 

program later in life. Attendance is usually part-time as most students are working adults.  

Who is paying for the education? The majority of the tuition is self-paid and/or employer 

sponsored. Some students use their military or some other tuition assistance program for a 

portion of the tuition fees.  

 

 Online program students:  Typically, older students (25-Older), most likely returning to 

higher education several years after high school in order to complete an academic degree 

program already in progress over several years or to start a new higher degree program later 

in life. Attendance is mostly part-time as most students are working adults.  

 

Who is paying for the education? The majority of the tuition is self-paid and/or employer 

sponsored. Some students may use their military or some other tuition assistance program 

for a portion of the tuition fees.  

 

Recognizing that student populations represented in this study are likely to be seen as critical to the 

value of the research output and the measurements made, the following variables must also be 

considered by those involved in the decision on whether to take online or on campus course or a 

combination.  These are considerations which are not a part of this study but which may be taken 

into account by those making a decision on whether to undertake online or on campus study: 

 

 Differences between Online and On campus study: 

o The factors motivating the online student and the on campus student are not the 

same.    

o The source of the funds are likely to differ 

o Mean ages are likely to be different 

o Incentives for completing the program are likely to be different  
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o The time available for study is likely to be different (full-time vs. part-time study) 

 

 The Commonalities between Online and On campus study 

o The desire to be seen to be educated 

o The desire to enjoy a “quality” education 

o The need for credentials appropriate to the desired career 

o Nationwide recognition of credential obtained 

o Gaining real value for real money 

 

These matters are noted to provide appropriate context for this study. 

 

Methodology: 
 

The Program-level Assessment Exam includes a standard test bank of question from which a set of 

questions is determined.5set of questions 

 

• The exam is customized by topic selection to align with the program of study 

• Different test banks used for undergraduate and graduate exams 

• 10 questions per topic  

• Most bachelors exams include all 12 topics (120 questions) 

• Most graduate exams include 6-10 topics (60-100 questions) 

 

Administering the exam: 

 

The Program-level Assessment Exam was put together and administered as follows: 

 

• An online, randomized question selection exam 

• Administered either as a homework assignment or as a proctored exam within a classroom 

• Outbound exams incentivized to motivate the students to do their best on the exam (graded 

on a normed scale) 

• Summative and comparative reports used for internal program evaluation and externally for 

academic benchmarking.  

 

The Exams - Sample-size: 
  

The exams taken by students for this statistical analysis represent a significant number of exams 

taken during the 5 year period from 2010 to 2014.  Several thousand exam results are included in the 

study and the specific exam numbers are indicated for each of the subjects taken on each of the 

charts which follow. 

 

The exam results are segregated and summarized based on academic program delivery modality 

(traditional, online, and blended) – the aggregate pools.  

 

The sample (number of questions offered per topic), mean, and standard deviation are calculated for 

each topic/subtopic and for both bachelors and masters academic degree levels.   
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Research Questions and Hypothesis: 

 

What, if any, differences exist with student exam results using a normed business program 

assessment instrument based upon the delivery modality (traditional, blended/hybrid, and 

online) of the academic program? 

 

H
0-1

: There is no significant difference of student program assessment exam scores 

between traditional and blended academic programs.  

H
A-1

: There are significant differences of student program assessment exam scores 

between traditional and blended academic programs. 

H
0-2

: There is no significant difference of student program assessment exam scores 

between traditional and online academic programs.  

H
A-2

: There are significant differences of student program assessment exam scores 

between traditional and online academic programs. 

H
0-3

: There is no significant difference of student program assessment exam scores 

between blended and online academic programs.  

H
A-3

: There are significant differences of student program assessment exam scores 

between blended and online academic programs. 
 

 

Data Analysis note: 
 

Sample means for each Topic (cannot perform for Total Score due to customization of the exam) 

compared using the Student’s t-test (Welch’s t-test adaptation) to compare the samples having the 

possibility of unequal variances 

 

 
 

t Critical Two-tailed Test 

t
.200

=1.282 t
.100

=1.645 t
.050

=1.960  t
.020

=2.326 

 

Sample Size: 
 

Welch's t-test defines the statistic t by the following formula: 

 

where , and are the 
th

 sample mean, sample variance and sample size, respectively.  
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Outbound Exam Results Comparison: 

 

 
 

 
Outbound Exam results for Traditional –v- Blended Programs: Bachelors 

 

Average student scores on Outbound Exams for 15/17 topics were significantly (p<0.10) lower for 

traditional program students compared to blended program students.   

 

One score was significantly (p<0.10) higher and one score was not significantly different 
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Outbound Exam results for Traditional –v- Blended Programs: Masters 
 

Average student scores on Outbound Exams for 15/17 topics were significantly (p<0.10) higher for 

traditional program students compared to blended program students.   

 

One score was significantly (p<0.10) lower and one score was not significantly different 
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Outbound Exam Results for Traditional versus Online Programs:  Bachelors 
 

Average student scores on Outbound Exams for 17/17 topics were significantly (p<0.10) lower for 

traditional program students compared to online program students.   
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Outbound Exam results for Traditional –v- online programs: Masters 
 

 

Average student scores on Outbound Exams for 12/17 topics were significantly (p<0.10) lower for 

traditional program students compared to online program students.   

 

Three scores were significantly (p<0.10) higher and two scores were not significantly different. 
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Outbound Exam results for Blended –v- Online Programs: Bachelors 
 

Average student scores on Outbound Exams for 17/17 topics were significantly (p<0.10) lower for 

blended program students compared to online program students.   
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Outbound Exam results for Blended –v- Online Programs: Masters 
 

Average student scores on Outbound Exams for 17/17 topics were significantly (p<0.10) lower for 

blended program students compared to online program students.   
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T-TEST ANALYSIS: 

OUTBOUND EXAM SCORE COMPARISONS BY TOPIC AND SUBTOPIC 
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Summary of Results and their application to Research Questions: 
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Interpretation of the results. 
 

We do not mean to suggest that we do away with traditional campus-based programs.  Rather, 

we recognize that such programs are invaluable for the social, personal, and professional 

development of young adults and that the quality of the education experience at a traditional campus 

certainly exists.  

 

A one-size-fits-all solution is not appropriate.  It takes a diversity of delivery modalities to reach 

the broadest possible customer needs.  It is not feasible due to a variety of economic, political, and 

geographic factors to suggest that all students must attend a traditional campus-based program in 

order to succeed in higher education.  All delivery modalities (the academic degree programs) can be 

and should be improved. 

  

After all, education is about continuous improvement and quality assurance, particularly in these 

times of tight finances for higher education (personal, corporate, and governmental). Perhaps most 

importantly, the findings of these analyses clearly indicates that the quality of online and blended 

programs is at least on a par with traditional campus-based programs.  

 

Although paired t-tests showed many significant differences, a 2x17 Chi Square analysis of each 

modality pairs did not find and significant differences in the array of exam scores on outbound 

exams. No longer should we consider someone’s online degree as inferior or otherwise of less 

value/sub-standard than someone else’s traditionally obtained degree.  

 

Considerations when Adding an Online or Blended Program to a Campus’ Traditional 

Program Offerings 
 

• A college cannot simply “copy/paste” a traditional course syllabus into an online or blended 

course syllabus. The delivery of content and the knowledge transfer mechanisms are very 

different.  

• Not all traditional course professors make good online/blended course professors and vice 

versa. Teaching online and blended students requires an appropriate skill-set.  

• Online instruction is time-intensive for course professors because of the personal 

interactions, grading requirements, and discussion boards. Do not expect a traditional course 

professor to simply “pick up” the same course online especially when the expectation is to 

do both at the same time.  

 

Final Comment: 
 

We believe the research in this, the first such study, confirms: 

 

• Online education, when properly administered, is clearly an academically appropriate 

delivery modality for most students. 

• Students are showing both a higher knowledge level and higher percent gain in knowledge 

from online business education programs compared to both their traditional and blended 

program counterparts.  

• Traditional program administrators may want to consider instructional/educational 

techniques used by online programs to facilitate learning in order to achieve higher gains and 

higher knowledge levels (e. g. flipped classroom approaches, individual mentoring, etc.).  
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Introducing the Transnational Journal of Business 
 

Hamid Kazeroony, Managing Editor 

 

ACBSP offers a scholarly journal for members to obtain publication of their scholarly contributions. The 

inaugural issue of the Transnational Journal of Business will be published in June 2015. A Call for Papers 

has been released and there are opportunities for reviewers for the scholarly contributions submitted. 

Hamid will describe the opportunities to serve, plans for release of the inaugural edition and activities 

planned by the Scholar Practitioners Publications Committee to enhance the ability of ACBSP member to 

make scholarly contributions to any journal, with a special focus on the TJB 
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Friday 28 November 2015 
 

Concurrent Sessions 10.  15.00 – 15.45 
 

 

Partnering with Business for Student Success: Lessons from Some Successful 

Collaborations 
 

John Russell, American University of Kuwait 

Jeremy Cripps, University American College Skopje 

 

“The most productive partnerships are strategic and long-term” 

 (Edmondson et al, 2012) 

 

Introduction: 

 

There is dynamic momentum to bring the real-world of business into the theoretical world of 

business across the globe.  Business partnerships using the Web are “turning struggling midlevel US 

universities into global education brands” (Howard, 2014).  These partnerships lay claim to creating 

“intellectual innovations that fuel business growth around the world” (Fisher COB, 2014).  They are 

an increasingly important attraction for students who look to a university education as preparation 

for a business career. 

 

There is nothing new about business college partnerships.  These partnerships began as early as 1728 

with correspondence courses (Brighton COB, 2014) for apprenticeships and, after the British Penny 

Post was established in 1840, Pitman’s training of court-reporters who needed to earn a credential in 

professional shorthand (Pitman 2013).  University distance learning degrees were in place as long 

ago as 1858 at the University of London (University of London, 2014) and the University of 

London’s external degrees program earned the title the “People’s University” from Charles Dickens 

(Bell, 2010).   

 

Relevant scholarship: 

 

In this way Universities and Industry “have been collaborating for over a century” (Edmonson et al, 

2012) The rise of the global economy means that partnerships that transcend borders and cultures can 

enhance … in indelible way” (Goodman (2014).  The range of partnerships are an everyday part of 

business education across the world, as we demonstrate in this paper.  The current state of the growth 

of the world economy in China and India is making business partnerships and even “the US could be 

left in the dust it doesn’t respond and adapt” (Wood, 2014). 

  

Purpose: 

 

The purpose of this paper is to identify contemporary partnerships currently in play at a selection of 

International Universities.  The partnerships will be described briefly and the co-authors will provide 

important lessons learned during the partnerships and / or tell of interesting experiences related to the 

particular partnership. 

 

Method 
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When Universities and Companies work in partnership they become “a powerful engine for 

innovation and growth.”  Innovation in the development of relations between the theoretical world of 

academia and the real-world of 21
st
 century business.  The theories of the “ivory tower” (Sainte-

Beuve, 1837) are tested against the practical world of the everyday marketplace. 

 

These programs recognize the need for business schools and business to work together on a range of 

products that will benefit both learning and career preparation.  There is wide recognition that these 

partnerships with business provide a recognition of the need for business schools curricula to be 

relevant and for “self-indulgent research” to give way to “informed pragmatic consultancy.”  This 

problem “does not go away” and universities need to build on what they already have begun and 

work on a “fundamental shift” (Pandza, 2014) that partners with business to meet the grand 

challenges. 

 

This leads then to recognition of the current state of business partnerships that are designed 

continuously to improve learning and career preparation.  Establishing where we are provides for 

reflection on the components needed for the “fundamental shift” which is needed. 

 

Recognition of existing partnerships is provided using 4 tables of partnerships in current practice.  

To these have been added lessons learned by current faculty which may contribute to discerning the 

pillars for the fundamental shift needed in future business partnerships. 

 

These are the tables of current Partnerships with business that aim to develop career and learning: 

 

Table I On campus in country Partnerships 

Table II Off campus in country Partnerships 

Table III Off campus Partnerships abroad 

Table IV Inter university partnerships 

 

On campus in country Partnerships: 
 

 

Partnership 

 

Taiwan 

 

FROM 

 

Findlay 

 

Middle 

East 

 

Business Advisory Board 

 

Yes 

 

Yes 

 

Yes 

 

Yes 

 

Guest Speaker Program 

 

Yes 
 

Yes 
 

Yes 

 

Yes 

 

Visiting Executives 

 

Yes 

 

Yes 

 

Yes 

 

Yes 

 

Accounting Mentoring Program 

 

Yes 
  

Yes 

 

 

On Campus Career Fairs 

 

Yes 

  

Yes 

 

Yes 

 

Industry Software Programs / Courses 

   

2 

 

 

Table I – On Campus in country Partnerships 

 

Business Advisory Board: 
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Many colleges have set up a Business Advisory Board.  The purpose for colleges, who recognize the 

gap between business concepts at college and business activity in the real world, is to obtain, 

consider, and even implement “advice, ideas and resources” (Prairie View, 2014) to bridge the gap 

regarding issues and the college curriculum.   

 

A Business Advisory Board may be seen in different contexts. The College may be trying to provide 

a curriculum for students that is more relevant to the real-world market place yet goes against 

established, often entrenched, academic viewpoints.  The businessmen may be looking for 

connections to the best students.  The administration probably hopes for fundraising assistance, and 

perhaps some help with student recruitment and placement.   

 

The problem lies in the avoidance of detail, avoidance of consideration of the specific elements in 

course curricula.  The idea of academic freedom too often extends beyond a generally accepted 

course content to individual professors narrow definition of the topics to be included.  Business 

Advisory Boards are rarely involved in determining content and so the concept of “academic 

freedom” (AAUP, 2014) may actually be employed to undermine practical course content.  

 

Guest Speaker program: 
 

Business faculty not infrequently invite people with whom they have contact or who they know in 

industry to visit classes and to some extent to integrate the course material with relevant activity in 

the real world.  Integration of such visitors with course material is important. 

 

Teaching a federal Income tax class on valuation some years ago, I was fortunate to be put in touch 

with the then Finance director of the Indians when they were up for sale and generally not considered 

to be of great value.  As a confidential exercise we were provided with the accounts and a discussion 

and challenged to come up with a valuation in our class.  Student interest was captured – research 

was shared out on the team assets, stadium and these in several classes put into the context of the 

accounts and a final valuation to be come up with by 5 groups, a gentle competition to see who was 

closest to the eventual price.  The tax consequences were of great interest.  5 different valuations 

were produced and the Financial director came to listen to the presentations and a winner was 

decided.  Subsequently as we waited for the sale to take place there was continued interest in class 

and, most important, a recognition of the relation between the code we were studying in class and the 

code in practice.  The lesson here was that students’ interests can be readily captured when they are 

taking part in a real world scenario. 

 

The gap between class and future office is also taken into account when Colleges have a program of 

Guest Speakers.  This provides a partnership between a business leader and student and can vary 

between the most fleeting connection and a career developing moment.   

 

Visiting executives: 
 

A variety of visiting executive programs partner usually local businesses with business majors.  The 

visits include a variety of schedules.  These range from attending one or more classes with a meal 

with students on campus to a more extensive day visit which includes meals with students and 

faculty and a seminar.  The business partnership is to enable students to ask questions freely of a 

visitor and learn more about the visitor’s day to day activity. 

 

An excellent program at one college combined a series of visiting executive with the graduating 

class.  Attendance at meals was limited and prior to the meetings and meals etiquette course were 
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given in dress and manners.  The dinners provided would then include several course and wines to 

prepare the students for occasions when they might be expected to understand the high table. 

 

Accounting Mentoring Program: 
 

Mentor programs partner students with businesses so that the course material is integrated with the 

work the student may be doing in part or full-time employment often with a company who sponsors 

the student’s tuition.  The programs are usually designed to integrate class material with real world 

activity so that the student gets a better picture of activity in the real world. 

 

Mentoring programs provide students with opportunities to ask questions of the faculty that they do 

not think may be considered appropriate by the employer and vive-versa.  This provides an 

environment where students can broaden their understanding of business and professional activity. 

 

On-Campus Career-Fairs: 
 

The size and variety of on-campus Job fairs indicate partnerships with (usually local) business who 

seek student employees for the range of part-time to full-time employment and who may offer 

internships and who come and described what they have on offer and who they would like to recruit.  

They will usually interview either on campus or provide an invitation for an interview after the Fair 

takes place. 

 

Last month I attended an on-campus “Earn & Learn” Job Fair which provided opportunities for 

“Internships and Placement” with 70 employers and an extraordinary variety of opportunities.  This 

Fair represents a growing and continuing partnership with all these companies to provide students 

with the full range of employment opportunities.  The real success of this fair is the opportunity for 

students to meet the employers who each take a booth.  Students can listen to descriptions of 

activities from the employers (many of whom are represented by alumni) and then make their own 

decision on where they might like to go or employment they may want to investigate. 

 

Industry Software Programs / Courses 
 

Several major industrial software purveyors have set up partnerships with universities to introduce 

students to and make them familiar with the software package purveyed.  For example  

 

 

 

 Microsoft University Careers online at  

  http://careers.microsoft.com/careers/en/us/collegehome.aspx 

 

 Oracle University Program Information: online at  

 http://education-portal.com/oracle_university.html 

 

 SAP University Alliances online at  

 http://www.sap.com/corporate-en/about/resources/university-alliances.html 

 

 

 

Exhibit 1 – Software Partner Programs 

 

http://careers.microsoft.com/careers/en/us/collegehome.aspx
http://education-portal.com/oracle_university.html
http://www.sap.com/corporate-en/about/resources/university-alliances.html
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These partnerships range from the provision of software manuals and course programs to 

certification programs which provide students with appropriate certificate credentials. 

 

 

 

 

 

Off campus in country Partnerships: 
 

 

Partnership 

 

Taiwan 

 

FROM 

 

Findlay 

 

Middle 

East 

 

Internships part-time 

 

Yes 

 

Yes 

 

Yes 

 

Yes 

 

Internships full-time: 

 

Yes 

 

Yes 

 

Yes 

 

Yes 

 

Business Site Visits 

 

Yes 

 

Yes 

 

Yes 

 

Yes 

 

Industry Co-operative programs 

   

Yes 

 

 

Table II – Off Campus in country Partnerships 

 

Internships part-time: 
 

The internship “a spell of CV burnishing work experience” is now “ubiquitous across America and 

beyond” (Economist, 2014).  Part-time internships are just that, the student works hours in agreement 

with their employer that enable the student to take classes and continue with their degree.  These 

internships are considered valuable opportunities for the student to be part of a work environment 

with the added benefit that there is a deadline so that even if the choice of industry/location proves a 

mistake the internship provides an importance learning experience.   

 

Internship partnerships work best when there are close working relationships between the academic 

and practitioner parties.  A minimum of three visits to the practice not only facilitates the partnership 

with business but provides opportunities for the intern to learn from the experience with monitoring 

and mentoring by the faculty member. 

 

An intern with BP in Kuwait was able to complain to her internship advisor that she was not being 

given enough work and was bored.  The intern said not only would she never work for BP, but she 

wanted to give up the internship immediately.  The internship advisor noted the need to complete the 

internship as part of the course for grade.  The suggestion was to wait another week please.  

Meanwhile the internship advisor mentioned the situation privately to the practitioner.  Soon after, 

without the complaint being known of in the practice office the BP practitioner was able to organize 

more challenging work for the intern.  The intern’s interest was attracted to the new work, the 

internship turned positive.  At the end of the internship BP offered the student a job after graduation.  

The student kept in touch and after graduation joined BP. 

 

Internships full-time: 
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Many full-time internships are also unpaid.  Perhaps embarrassing to note that Congress employs 

thousands of unpaid internships in Washington, and there are organizations like the Washington 

Center (www.twc.edu) who recognize the importance of internships and so offer to provide 

connections, training, and housing for summer interns in Washington each summer.   

 

Concerns are expressed about unpaid internships. Liz Meyer (2014) asked the question “do unpaid 

internships exploit college students?” There is considerable debate.  Certainly unpaid internships are 

not attractive to those without the means to sustain themselves during the period of internship.  Thus 

unpaid internships in Washington may not be seen to be setting a good example.  In the context of 

possible flouting of Labor department regulations an intern is taking up a class action suit to try and 

prevent the continued abuse of Labor department rules (Greenhouse, 2012).  The exploitation is not 

only in the unpaid (and therefore expensive cost) of these internships but also in the context of stress.  

Too often the intern isn’t “receiving training and there was no guarantee of a full-time job down the 

line” (Glatt, 2013).  This has at last led to a Federal District Court Ruling (Garner, 2013) moving to 

end exploitation of Interns.  This ruling is likely to see significant adjustments in the United States in 

the future. 

 

 

Off campus Partnerships abroad 
 

 

Partnership 

 

Taiwan 

 

FROM 

 

Findlay 

 

Middle 

East 

 

Internships 

 

Yes 

 

Yes 

 

Yes 

 

Yes 

 

Visiting Professors 

 

Yes 

  

Yes 

 

Yes 

 

Community Service 

 

Yes 

  

Yes 

 

 

    

 

 

 

Table III – Off Campus Partnerships abroad 

 

Internships: 
 

Internships abroad are as ubiquitous as they are in the United States.  Similar issues regarding stress, 

expense and exploitation are also in place.  Recently the whole issue of exploitation, “slavery in the 

City” was raised in London when an intern “who was nearing the end of a seven week internship” 

and who “had been working until 6 am for three days” collapsed and died (Gallagher, 2013).   

 

On the more positive side there are several agencies who will provide young Americans with paid 

internships in Europe and farther abroad and a random selection of these is shown in Exhibit 2. 

 

 

 Asia Internship Program – available online at: 

  http://internsinasia.com/ 

 

 CAPA International education – the London experience available online at: 

  http://www.capa.org/london 

http://www.twc.edu/
http://internsinasia.com/
http://www.capa.org/london
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 EPA – Internships in Europe available online at:  

  http://www.epa-internships.org/ 

 

 

 Go Overseas – Intern in Europe available online at 

  http://www.gooverseas.com/internships-abroad/europe 

 

 Transitions Abroad – Internships in Europe available online at: 

 http://www.transitionsabroad.com/listings/work/internships/Europe.shtml 

 

 Twenty International – available online at  

  http://www.twenty19.com/internships 

 

 

Exhibit 2 – Agencies for Internships Abroad 

 

Internships may be either arranged directly by the university or arrange via an agency.  The nature of 

the Internship differs. 

 

The internship arranged by the university retains a powerful personal involvement by the faculty 

member involved.  This usually includes a visit to the intern in their place of business and this can 

provide both the faculty member and the student with a great learning experience. 

 

A student in Lebanon interned at a Bank well outside Beirut and the faculty member learned much 

on the taxi ride to the bank branch.  Meanwhile the student was able to share with the faculty 

member special mortgage arrangements that were being employed in rural Lebanon to enable low-

income people to buy housing. 

 

Visiting Professors: 
 

Visiting Professorships take on a variety of roles.  They bring experience with business abroad to the 

American campus and will be most often academics but may also be professors brought in from 

industry to provide real world relevance to the theoretical studies being undertaken by students. 

 

They may also play an important relationship role with local business partners explaining 

opportunities in their home country and providing international experience and perspective for 

students, faculty and business partners. 

 

A good example of the visiting foreign professor takes place when there is a professor in residence 

who shares his personal experience of business in his home business environment with students who 

do not have the opportunity to visit his country of origin and even those that do. 

 

Community Service: 
 

Business partnerships with organizations who benefit from community service is important.  Service 

learning has been defined as a teaching and learning strategy that integrates meaningful community 

service with instruction and reflection to enrich the learning experience, teach civic responsibility, 

and strengthen communities” (Fayetteville, 2014). 

  

http://www.epa-internships.org/
http://www.gooverseas.com/internships-abroad/europe
http://www.transitionsabroad.com/listings/work/internships/Europe.shtml
http://www.twenty19.com/internships
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Inter university partnerships 
 

 

Partnership 

 

Taiwan 

 

FROM 

 

Findlay 

 

Middle 

East 

 

Senior Year Abroad 

 

Yes 

 

Yes 

 

Yes 

 

 

Junior / Other term abroad 

 

Yes 

 

Yes 

 

Yes 

 

 

Dual Degree Programs 

 

Yes 

 

Yes 

 

Yes 

 

 

Special Entry Programs 

 

Yes 

 

Yes 

 

Yes 

 

Yes 

 

Travel abroad programs 

 

Yes 

  

Yes 

 

 

Faculty Development Programs 

 

Yes 

 

Yes 

 

Yes 

 

 

Table IV – Inter university Partnerships 

 

Senior Year Abroad 
 

There is an increasing demand by students to complete their degree requirements with a year abroad 

on a program linked to a university partnership between their domestic university and a partner 

university abroad. 

 

Research on the impact of study abroad “claims many positive and substantial outcomes in the areas 

of cognitive, affective, and cultural development’ (Gonyea, 2008). The student experience will also 

extend to those, students and faculty, who work closely with students who return from a study 

abroad experience.  

 

Junior /Other term Abroad 
 

The range of study abroad extends beyond the senior year.  Study Abroad in High School is widely 

found to add provide students with standout college application material.  Then there are short, 

periods of study abroad which can also provide positive impact just as can be obtained from a senior 

year abroad program. 

 

The American Field Service (2014) identifies six benefits for studying abroad: 

 

 Stand out credential for college/career application 

 Opportunity to learn a foreign language 

 Gaining a new perspective 

 Real-world experience 

 Opening the mind to adventure 

 Opportunity to make life long connections. 
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International experience is featuring increasingly in business activity as the economies of China and 

India approach the size of the US economy.  This is an area where the United States business college 

student is surprisingly limited to a great extent because of “parents   the culture need to shift” 

(Kenny, 2012). 

 

Dual degree Programs: 

 

Study abroad extends to programs which attract students who wish to obtain two undergraduate 

degrees to demonstrate their international experience which will most likely provide their application 

for international employment more likely to succeed. 

 

Special entry programs: 
 

Study abroad will also extend to special programs where the talents of the student assist in the 

learning process.  A good example is the invitation to students of a foreign mother tongue to a 

domestic campus where they can assist in the language learning.  This may also extend to other 

specialties. 

 

Other travel abroad programs: 

 
A range of travel abroad programs feature at universities.  As with the programs already mentioned 

the key barriers will be study hour equivalency for credential accreditation and administrative 

purposes (visas, etc.).  There is also the barrier of cost.  Nevertheless there are a growing number of 

programs sponsored by specialist organizations who tailor study abroad to factory and cultural visits.  

These special programs can be made available to single students and may provide a structured study 

abroad experience. 

 

Leading a group of business students round automobile factories was eye-opening and generated 

interest far greater than anticipated.  On student enquired about an internship program simply 

because he thought the process was fascinating and was accepted (subject to degree completion) and 

the impact of seeing manufacture and assembly is far easier to appreciate and understand than 

reading about the process in a textbook. 

 

Faculty development Programs: 
 

Mention should also be made of organizations like the CIEE (Council for International Education 

Exchange) which provides a wide range of study abroad programs including programs designed to 

facilitate faculty teaching in specialist areas to gain on the spot understanding of international 

activities. 

 

A CIIE program to South Africa some years ago stands out in mind for the opportunity it provided a 

group of US faculty to understand the changes in post-apartheid South Africa.  Of memorable 

experience example was attendance at a Truth and Reconciliation Commission hearing and the 

extraordinary emotional impact of listening to witnesses. 

 

Conclusion: 

 
There are two principle purposes to this paper.  The first is to identify the stage which we have 

already reached in partnering with business for student success.  This is now complete. 
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The second purpose of this paper is to recognize how much farther we need to go if we are to 

provide 21
st
 century undergraduate business students with the learning and career preparation which 

they will need as the world economy grows. 

 

As with Commencement, the end of this paper is the beginning of determining how partnerships with 

business need fundamental change to reach the standard which we expect to reach when we 

determine to provide our undergraduate students with the best in business education. 

 

The process begins. 

 

______________________ 
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An Overview of the Six ACBSP Accreditation Standards for Accreditation 
 

Steve Pascale, Director of Accreditation 

 

This session provided attendees with an overview of the six ACBSP accreditation standards.  The 

strength of the accreditation process comes from the linkage and the synergism created when the six 

standards are used to evaluate what a university’s business programs do and how excellence is achieved, 

and how changes can be made so that programs continue to be improved.  The end result is high quality 

business programs that provide students and faculty alike with a great educational experience. 

 

_____________________ 

 

 

Friday 28 November 2015 

 

Concurrent Sessions 11.  16.15 – 17.00 

 
 

Innovation and Entrepreneurship Project – Spreading the Culture of Entrepreneurship 

Among Students and the Community 

 

V.S. Damodharan and Khadija Behzad 

 

This presentation was about the Innovation and Entrepreneurship course where the students partner 

with industry.  A “learning by doing” on the job training approach is employed for the project.  So 

the task is a student centered approach which enhances stuident engagement and helps to promote 

entrepreneurship in the community. 

 

The intention is to develop future entrepreneurs by highlighting the steps which need to be 

implemented for business success.  The cours is intended to help students start their own business 

after they graduate. 

 

A Business Development Center is in place which acts as an incuibator for new venture creation. 

 

 

______________________ 
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The Stakeholder-Centered Business Partnership Model for Student Success 
 

Alfred Miller, Fujairah Women’s College 

 

 

Abstract: 

This study describes the competition in business models among higher education institutions.  

Sometimes due to particularistic interests, and sometimes out of necessity, these models are often 

extended beyond the university, to non-governmental and governmental partners.  Furthermore, 

today’s educators are finding themselves increasingly cast in the role of technology entrepreneurs, 

who must deploy a strategy while operationally managing innovation.  The literature on business 

models supports the proposition that firms compete by either using a superior business model, or by 

efficiently applying a proven business model.  This qualitative study presents a four-factor business 

model for higher education. The model consists of three interacting and overlapping factors: strategy, 

technology management and innovation, and e-commerce.   A qualitative phenomenological 

argument provides that these three factors influence a fourth factor: stakeholder-centered philosophy. 

The proposed model aligns with ACBSP Accreditation, Standard 3, which challenges business 

programs to adopt a student stakeholder focus.  To meet ACBSP Standard 3, business units create 

value by showing that they use a systematic procedure for outcomes assessment, and that systems 

using documented evidence are in place that show how results are being used to develop and 

improve the business program.  

Keywords: 
 

Business Models, Strategy, Ecommerce, Technology Management, Innovation, Global, Learning by 

Doing, LBD, Stakeholder Centered Philosophy, Student Stakeholder Focus 

 

Practical Application: This study will prove useful for representatives of schools that are 

seeking accreditation, reaccreditation or that are preparing a quality assurance report. The 

report addresses ACBSP’s Standard 3: Student Stakeholder Focus; in a practical and 

replicable way. This report presents three generic business models and one deployed model 

for learning by doing; all of the models envision partnership with industry for student 

success. A fifth model is proposed by this study based on evidence from the literature 

review. Although the model is abstract, it comprehensive, universal and readily understood 

at its constituent factor level. It hoped that ACBSP member institutions will engage students 

in learning-by-doing projects in collaboration with industry and stakeholder partners and 

choose a formal yet practical, theoretical business model to guide student-industry 

partnerships. 
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Saturday 29 November 2015 

 

Closing General Session: 
 

Munkhbayr B, Vice-President or Academic Affairs for the Institute of Finance and Economics, (IFE) 

Ulanbator, Mongolia; Peter Maher, Professor of Computer Science at Webster University; and 

Alfred Miller, 2015 President- Elect ACBSP Region 8 shared their accreditation experiences with 

members.  They represent the wide range of higher education institutions which have earned 

accreditation with Region 8 of the ACBSP.  

 

Region 8 Business Meeting: 
 

Officers: Jeremy Cripps Co-President 

 Vasilis J. Botoupolos Co-President 

 Keith Andrews Secretary 

 Christine Clark Treasurer 
 

Afternoon for Exploring Athens 

 

 

Gala Reception & Dinner, Electra Palace Hotel Ballroom 

 
 

 

Future Conferences for Region 8 
 

ACBSP   Conference 2015 Philadelphia Marriott Downtown 

Philadelphia, Pennsylvania 

June 12-15, 2015 

 

2015 ACBSP International Conference Catalonia  Barcelona  Plaza  Hotel, 

Barcelona, Spain 

November 25 - 29, 2015 

 

ACBSP Conference 2016 Atlanta Marriott Marquis  

Atlanta, Georgia 

June 17-20, 2016 
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Thanks again to Our Sponsors 
 

 

 
 

American  University  of  Leadership  —  www.edu.aulm.us  
 

At AUL, we’ve been thinking ahead through innovative ideas: our 

primary goal is to make American higher education systems 

accessible to students worldwide. Through sharing of experiences 

and cultures, our students learn leadership skills that are conducive to 

creating solutions for the future. AUL is a pioneer private American 

University for students and faculty who value skills in leadership, 

entrepre- neurship, innovation and service to one’s community. 
 
 

International University in Geneva — www.iun.ch 
 

The International University in Geneva specializes in degrees linked to 

business to help prepare students for successful careers in areas such 

as marketing, finance, human resources, international relations, 

communications and computer science. Students have gone onto 

work in the banking, advertising, luxury, pharmaceutical and medical 

sectors as well as international organisations and non governmental 

organizations. Many go onto run their family businesses. 
 

Exhibitor 

Peregrine Academic Services — (877) 260-1555, www.PeregrineAcademics.com 

 Peregrine Academic Services provides a variety of online testing and training programs 

associated with CPC-based assessments, academic leveling, and the APA writing style, using 

customized materials that meet a variety of needs associated with higher-level education 

benchmarking, outcomes assessment, and scholarly writing. Our focus is on quality of materials, 

client and customer support, and the highest standards for academic excellence to assist you 

with your dual-accreditation requirements. 

http://www.edu.aulm.us/
http://www.iun.ch/
http://www.peregrineacademics.com/

